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ABSTRACT 

During the summer of 2013, in the course of preparing Durham College’s ONCAT Data 

Availability Report, the Office of Research Services and Innovation determined that 1,124 

applicants who applied to Durham College during the 2011-12 reporting year possessed prior 

postsecondary experience and thus were eligible to apply for credit transfer; yet, only 298 of 

those applicants applied for credit transfer. Almost three quarters of students who could have 

applied for credit transfer did not. There was interest in exploring whether this might be the 

case at overall provincial level as well as why. 

 

The purpose of this research study is to understand why some students do not apply for credit 

transfer and for those who do, to understand their experiences in applying for credit transfer. 

The study explores patterns of student mobility, student expectations on credit transfer, 

prevalent credit transfer practices and procedures, and institutional challenges. The goal of the 

study is to produce a report that will identify best practices to improve the credit transfer 

process for students in Ontario colleges. 

 

This study was the result of collaboration between 22 Colleges of Applied Arts and Technology 

(CAAT) in Ontario led by Durham College. The research team used data from Ontario College 

Application Service (OCAS), and a survey of the students across all 22 CAAT colleges who were 

eligible for credit transfer prior to enrolling in a postsecondary program in September 2014.  

Students were invited to participate in an anonymous online survey and offered the 

opportunity to volunteer for group discussion. Findings from the survey were analyzed and the 

quantitative data was further enriched with student focus groups conducted onsite at most of 

the 22 participating CAAT colleges, and phone interviews conducted with the Registrars or 

designates at each of the participating colleges. 

 

Using applicants’ voluntary self-disclosure on the OCAS admissions application, it was 

determined that approximately 30% of first year students enrolled at a CAAT college in 

September 2014 declared having a prior postsecondary experience. These students were 
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invited to participate in a survey. Respondents were divided into three categories: those that 

were not aware of credit transfer, those that did not apply for credit transfer, and those that 

did apply for credit transfer. 

 

Not aware of credit transfer (27.8%) 

• Eighty-one percent of these students indicated that they would have applied for credit 

transfer if they had been aware of the possibility; and 

• The remaining 19% of students reported that their perception of whether they are 

enrolled in a related program would play a key role in their decision to apply for credit 

transfer.  

Did not apply for credit transfer (28.9%) 

• Thirty eight percent of the respondents assumed that since they are pursuing a different 

program, there would be no credit transfer possibility and did not apply; and 

• Applicants often do not explore the possibility that even in the case of a subsequent 

unrelated program, there might be a possibility to transfer some elective courses.  

Applied for credit transfer (43.2%) 

• Seventy-seven percent of students indicated that they pursued a subsequent 

postsecondary program at a different institution;  

• Developing robust inter-institutional credit transfer possibilities is especially important; 

• Students with prior university experience indicate that attending a different 

postsecondary institution as an opportunity to build on their postsecondary experience 

as a major reason; 

• Student with prior college experience indicated the location of their current institution 

as a major reason for attending a different postsecondary institution; 

• Colleges’ websites (25.8%) were resourced most as a source of information in addition 

to the informal information from peers or family (22.6%); 

• Sixty-four percent of respondents indicated that they would prefer to receive the credit 

information at the same time as (when they receive) their admissions package; 



 
 

Credit where Credit is Due – ONCAT Provincial Study 4 

• Almost forty percent of respondents indicated that they submitted multiple 

applications; 

• Access to documentation and financial cost for credit transfer application were found to 

be primary barriers in the application experience; 

• Almost one-sixth of the respondents consider less than 3 days a reasonable length of 

time to process an application, an additional forty percent consider less than 1 week to 

be the appropriate length of processing time; 

• There is a significant gap between applicants’ timeline expectations and  current 

prevalent practices at a number of colleges; 

• Of the respondents who expected to receive credits, but were denied, just over half – 

56.2% received an explanation of the reason; 

• There appears to be a communication gap when students are denied credit, which often 

leaves applicants feeling confused and treated unfairly; 

• Classroom visits and assistance by program coordinators was found to be very 

helpful; and 

• Often the credit transfer process resides in the Registrar offices while the credit transfer 

decision-making resides in the school offices. If the transfer efforts in the two units are 

not well-coordinated, it leads to a significant amount of frustration and time-delay for 

student. 

Predictors of Credit Transfer Applicants 

• Students who are older are less likely to apply for credit transfer; 

• Students who are enrolled in a diploma or advanced diploma are more likely to apply for 

credit transfer than those in certificate program; 

• Students who were enrolled in a prior diploma, advanced diploma or degree program 

were more likely to apply for credit transfer than those who were enrolled in a prior 

certificate program; and 

• Students who had graduated from their prior postsecondary program were more likely 

to apply for the credit transfer. 
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Predictors of Credit Transfer Recipients 

• Students who are on international study permit and have enrolled in prior 

postsecondary in Ontario, are more likely to receive credit transfer; 

• Students who submitted credit transfer applications closer to start of the classes, or 

during the first weeks were less likely to receive credit; 

• Students who submitted multiple credit transfer applications were less likely to receive 

at least one credit transfer; and 

• Students who found the collection of requisite documents easy were more likely to 

receive credit transfer. 

Predictors of Credit Transfer Satisfaction 

• Students who found the first point of contact easily were more satisfied with the 

process; 

• Students who clearly understood the credit transfer requirements were more satisfied; 

• Students who could easily access the requisite documentation such as, course outlines 

and transcripts were more satisfied; and 

• Students who deemed the processing time for the application to be reasonable were 

more satisfied. 
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SECTION I: BACKGROUND 

Purpose of the Study 

In the course of preparing the 2011-12 ONCAT Data Availability Report for Durham College, it 

was found that almost three quarters of the 1,124 students who could have applied for credit 

transfer did not. With such a large proportion of students at Durham College not pursuing 

credit transfer, an exploration into the proportions at other colleges was required to assess 

whether this was a systemic level concern. There is currently limited information available on 

the proportion of students who may qualify but do not apply for credit transfer.  

 

Historically, students apply for credit transfer because they have changed programs and/or 

institutions and do not wish to repeat certain courses. Although anecdotal reasons exist to 

explain why students do not apply for credit transfer, there have been no methodical 

investigations to better understand the reasons at the systemic level. The purpose of this 

research study is to understand why students in Ontario colleges do not apply for credit 

transfer and for those who do, to understand their experiences in greater detail. Results from 

this research will confirm whether the reasons and barriers that prevent students from applying 

for credit transfer continue to remain the same as previous studies, and whether the policies 

and procedures currently being implemented are aiding student mobility. 

 

The study also explores the geographic patterns of mobility of the postsecondary students 

between different Colleges of Applied Arts and Technology (CAAT ), and from university to 

college in order to better understand inter-regional and inter-institutional mobility in Ontario.  

 

 An insightful understanding of the credit transfer experiences of students who do apply for 

credit transfer is key to assessing the expectations of students with regard to credit transfer 

and how well these expectations are being met with current policies and procedures in place at 

CAAT colleges. The participation of 22 CAAT colleges in this study will allow for a wide range of 

credit transfer practices and procedures to be examined to help identify areas of improvement, 
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as well as best practices that will make credit transfer processes more efficient and effective.   

The overall goal is to produce systemic level recommendations to make credit transfer more 

accessible, efficient and effective at CAAT colleges in Ontario and to provide a ready reference 

of best practices to the colleges.  

 

Research Questions 

The study explores the size of the potential college student pool at the provincial level that may 

be eligible to apply for credit transfer. It further explores students’ decision to apply for credit 

transfer and the various factors that affect the decision. The study undertakes a detailed 

investigation of the experiences, outcomes and barriers for students who apply for credit 

transfer. The following presents the framework of research questions that are under 

investigation to better understand credit transfer experiences in Ontario, identify best 

practices, and provide recommendations.  

 

Section 1: Provincial dataset 

1) What is the overall potential magnitude of credit transfer in the province of Ontario as it 

relates to Ontario Colleges? What is the potential magnitude especially with regard to 

inter-regional mobility and non-traditional pathways? 

 

Section 2: Proxy definition 

2) Is use of transcript request an acceptable proxy for assessing the magnitude of credit 

transfer at the provincial level? Do the findings from the survey confirm the findings 

from the provincial dataset? 

 

Section 3: Students who did not apply for Credit Transfer 

3) How aware are the students with prior postsecondary education of credit transfer 

opportunities? Does the awareness of the credit transfer possibilities have an impact on 

their decision to apply for credit transfer? What are the barriers to credit transfer 

applications? 

 

Section 4: Students who applied for Credit Transfer 

4) What are the sources of credit transfer information accessed by the students who do 

apply for credit transfer and how effective are these sources? How aware are the 
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students of the various aspects of the credit transfer information? What are their 

recommendations for timeliness of credit transfer information and acceptable 

processing times? Are there any differences between students who transfer credits and 

move to a different institution in comparison to students who transfer credits and stay 

within the same institution? 

5) How were the students’ credit transfer application experiences? What factors have an 

impact on these experiences? How do credit transfer information and timeliness affect 

students’ expectations of reasonable processing times? Are these experiences and 

expectations similar for students who transfer credits and move to a different institution 

in comparison to students who transfer credits? 

6) What were the students’ credit transfer application outcomes and their satisfaction with 

the outcomes, and the explanations provided, if any? How does credit transfer 

information affect students’ perception of the ease of credit transfer applications? 

 

Section 5: Predictors of Credit Transfer 

7) What are the predictors of students’ likelihood to apply for credit transfer? Are these 

predictors different for the students who transfer credits and move to a different 

institution in comparison to students who transfer credits and stay within the same 

institution? 

8) What are the predictors of students’ likelihood to receive credit? Are these predictors 

different for the students who transfer credits and move to a different institution in 

comparison to students who transfer credits and stay within the same institution? 

9) What are the predictors of students’ satisfaction with the credit transfer process? Are 

these predictors different for the students who transfer credits and move to a different 

institution in comparison to students who transfer credits and stay within the same 

institution? 

 

Section 6: Institutional Perspective 

10) What are the institutional perspectives for credit transfer among participating 

institutions, and the current practices? What are the barriers to efficient and effective 

credit transfer from the institutional perspective? In particular, the study explores at 

each of the institutions: 

• the existence of formal policies and procedures for credit transfer; 

• record keeping aspects, such as software usage, database management, tracking; 

• application process aspects, such as mode of application, communication between 

departments, identification of stakeholders involved; 

• aspects related to evaluation of the application, such as identification of evaluator, 

criteria, availability of rubric; 
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• timelines for application submission and evaluation; 

• documentation and guides; and,  

• communication and follow-up practices with students. 

 

 

Definitions of Key Terms 

The following is a list of key terms used throughout this report: 

 

• APS: Approved Program Sequence 

• CAAT: Colleges of Applied Arts and Technology 

• MTCU: Ministry of Training, Colleges and Universities 

• OCAS: Ontario College Application Service 

• Occupational Cluster: refers to groupings of careers that are similar based on required 

skills, knowledge, duties, education, and working environments. MTCU assigns each 

postsecondary program to one of the four categories, Applied Arts, Business, Health, 

and Technology 

• ONCAT: Ontario Council on Articulation and Transfer 

• REB: Research Ethics Board 
 

 

Limitations of the Study 

 

This study was extensive in its scope and included students from 22 publicly funded CAAT 

colleges within Ontario. The results are thus expected to be widely generalizable. However, two 

of the CAAT colleges did not participate and it is possible that these two colleges may have 

some unique practices with regard to the credit transfer processes that were not included in 

the study. 

 

The study focused on the credit transfer processes and experiences at the publicly funded CAAT 

colleges and did not include any publicly funded universities in Ontario, private colleges in 

Ontario or other Canadian or international jurisdictions. Hence, the findings and the 

recommendations in the study are particularly applicable to the publicly funded CAAT colleges 

in the province of Ontario. 
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The study uses request for the transcript as a proxy definition for credit transfer to analyze the 

provincial dataset. This is a limitation because the students who are enrolled in post-diploma 

programs such as graduate certificates and degrees may have requested the transcript to 

provide evidence of pre-requisite academic credentials rather than any interest in credit 

transfer. To address this, this study excludes from analyses any students who are enrolled in 

graduate certificate programs or degree programs, and have requested transcripts from prior 

Ontario postsecondary institutions. 
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SECTION II: LITERATURE REVIEW 

Credit transfer and articulation is an important part of the postsecondary experiences of many 

students, and plays a large role in providing students with full access to opportunities available 

in postsecondary education. In its most basic form, credit transfer and articulation refers to the 

formulas, policies, and procedures that are developed in order for students to exchange credits 

and curriculum from their previous postsecondary institution or program, to their current 

program of study (Kintzer, 1996; Wilson, 2006). There is, however, no singular definition of 

credit transfer. This is largely a result of the many different ways credit transfer and articulation 

can be defined and utilized within institutions (Pegg and Di Paolo, 2013). 

 

There are many factors at play in credit transfer, which contribute to the belief that it is a 

particularly complex issue. The inconsistent process of credit transfer across institutions, and 

uncertainty about how exactly institutions determine whether or not credits are in fact 

transferable, are just two of the factors contributing to the lack of a concrete definition and 

common understanding (Patry, 1995; Junor and Usher, 2008).  By not having a concrete 

definition available, institutions are left responsible to evaluate and assess credit transfer 

requests using their own interpretations.  

 

Credit transfer systems are a key component of student success because of the additional 

mobility it affords the student (Junor and Usher, 2008). Understanding the reasons why 

students apply for credit transfer is important to ensure that students have full access to 

postsecondary education.  

 

Defining Credit Transfer 

 

The inability to define the multi-dimensional aspects of credit transfer has led educators and 

researchers to create a variety of working definitions. One of the first definitions proposed 

declares the credit transfer process as being:  

“an essential process whereby qualifications, part qualifications and learning  

experience are given appropriate recognition (or credit) to enable students to  

progress in their studies without unnecessarily having to repeat material or  

levels of study, to transfer from one course to another”.  

(Toyne, 1979 in Junor and Usher, 2008) 

 

An alternative definition is offered by the Quality Assurance Agency for Higher Education. Their 

definition refers to the credit transfer process as a “mechanism which allows credit awarded by 

a higher education (HE) awarding body to be recognised […] towards the credit requirements 

for a programme delivered by another HE provider and/or between programmes offered by an 
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HE provider” (Quality Assurance Agency for Higher Education, 2008 in Di Paolo and Pegg, 2012). 

What is lacking from each of these definitions is a description on how the credits are evaluated 

or quantified.  

 

ONTransfer is an Ontario organization inclusive of all 45 publicly funded colleges and 

universities that seeks to enhance academic pathways and reduce barriers for students looking 

to transfer among those institutions. ONTransfer lists credit transfer as the recognition of 

courses taken at one institution that are credited toward a degree or diploma at another 

institution (2015). The traditional framework under which credit transfer is often discussed is 

the pathway of ‘graduating’ from a college program and using these credits to gain access into a 

university degree program. This linear mobility has been challenged over recent years as an 

increasing number of students are moving from college to college, university to university, and 

university to college. While the term ‘pathway’ has been strongly associated with credit 

transfer in the past, the current definition and understanding must recognize that credit 

transfer is a program level conversation as much as it is an institutional one. Not all students 

are completing their program and abiding by a pre-existing agreement, but rather, are changing 

their career paths mid-stream, which has drawn much attention to these non-traditional 

pathways. 

 

Non-Traditional Paths of Credit Transfer and Articulation 

 

In the United States, community colleges were essentially created for allowing students to 

transfer from a two-year college into a four-year college to complete a degree. Unlike the 

United States, community colleges in Ontario were not created with that same mandate and 

were instead developed to exist entirely separate from the university sector (Bell, 2006). 

Despite this distinction, much of the literature on credit transfer in Ontario continues to focus 

on the transfer of students from a college to a university and the eventual completion of a 

baccalaureate degree (Andres, 1999; Skolnik, 2004; McGowan and Gawley, 2006; 

Constantineau, 2009).  

 

Within the literature that explores the non-traditional paths and why postsecondary student 

transfer is not solely from community colleges to baccalaureate degree granting institutions, 

there are two terms that are often used: “reverse transfer” and “swirling” (Townsend, 1999; 

Townsend, 2001; Borden, 2004; Wilson, 2006). Reverse transfer refers to situations where 

students begin their postsecondary education at a university and eventually transfer to a 

community college (Townsend, 1999; Townsend, 2001; Wilson, 2006). A number of factors 

have been identified as influencing a student’s decision to enrol in a community college after 

first being enrolled in a university.  
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Initially, it was widely held that reverse transfer was mostly the result of students who 

experienced academic difficulties in university transferring back into a community college as an 

academic “second chance” to complete a postsecondary credential (Townsend and Dever, 

1999).  However, more recently, others have indicated that there are, in fact, a wide variety of 

other factors that have made reverse transfer an increasingly common occurrence among 

postsecondary students (Townsend and Dever, 1999; Townsend, 2001; Borden, 2004; Wilson, 

2006).   

 

Reverse transfer is part of a larger theme within credit transfer that is referred to as “student 

swirl”. This term is used to characterize non-linear transfer patterns in which students transfer 

back and forth between institutions, or attend multiple institutions over the course of their 

postsecondary education (Borden, 2004). It is argued that students are becoming increasingly 

mobile, and as a result, transfer patterns are becoming increasingly sporadic. Some swirling 

transfer patterns include students transferring into a community college after their enrolment 

in a degree granting institution, students transferring back and forth between a university and a 

college, and students transferring from one community college to another (Townsend, 2001; 

Borden, 2004). 

 

The increasingly common occurrence of student swirl and reverse transfer is important because 

it emphasizes the fact that the traditional transfer paradigm, in which students transfer from a 

college to a university, is becoming less representative of credit transfer in the postsecondary 

sector (Townsend, 2001; Shapiro et al., 2015). It is important for institutions and policy makers 

to acknowledge the increasingly complex process of credit transfer, and to take the steps that 

are required to make the process as easy as possible, both for institutions and for the students 

that are involved. 

 

Profile of Credit Transfer applicants 

 

The term “transfer student” is also used more broadly to refer to any student who wishes to 

transfer credit from one institution to another (BCCAT, 2010). The demographic profile of a 

student wishing to transfer credits is, in essence, absent from the credit transfer literature. 

What is known about credit transfer students tends to be what their educational path looks 

like, the reasons why they are applying for credit transfer, and any barriers experienced along 

the way that hindered the transferring of credit. 

 

For example, it is becoming more common for students to transfer to a community college 

(Townsend and Dever, 1999; Borden, 2004; Wilson, 2006).  Recent reports on the directional 
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change of credit transfer students in Ontario indicate that approximately 40% of students are 

transitioning from a college to university, 20% from a university to a college, 20% from college 

to another college, and 20% from university to another university (Academica, 2014). The 

proportion of students transitioning from a college to another college (20%) has increased from 

the 10% that had been reported in previous years (Colleges Ontario, 2008).  

 

Similarly, the reasons why students change institutions ranges from needing a program change 

due to personal circumstances (primary factor), to dissatisfaction with the previous institution 

(Academica, 2014). Although these reasons have remained relatively consistent over the years 

(Colleges Ontario, 2008), the desire for better employment has also surfaced in the literature as 

a possible reason. 

 

Regarding credit transfer, it can be suggested that there are four types of students: those that 

sought credit and were awarded, those that sought credit and were not awarded, those that 

did not apply for credit transfer, and those that plan to apply for credit transfer. Very few 

studies investigate whether the reasons for applying for credit transfer and the perceived 

barriers or barriers overcome are more relevant to a certain type of student. 

 

 Intra-Institutional Collaboration  

One of the largest barriers that students face when attempting to transfer credit is a lack of 

awareness about the processes in place at their new institution. Shapiro et al., (2015) 

concluded that both starting and destination institutions should work together to better inform 

and advise students and to make these transitions smoother and free of unnecessary hurdles. 

Efforts from granting institutions especially increase the likelihood of gaining access to accurate 

information, submitting the proper documents that are required to complete a credit transfer 

application, being put in contact with the proper institutional representatives should questions 

need to be answered, and lastly, eliminating inconsistent expectations of results.  

 

General Awareness That Credit Transfer Is An Option 

While most institutions list their policies and procedures online, there is much inconsistency 

across institutions in terms of what is required to complete a credit transfer application 

(Camman et al., 2014). Quite often, students report having difficulty making sense of the 

information that is available to them, which results in a lack of clarity about what exactly is 

required of them (Andres, 1999; Gerhardt et al.,2012). These inconsistencies have the potential 

of becoming an even larger issue when students seek information from different sources such 

as a different institution’s website or someone not involved with credit transfer (e.g; a friend 

that attends the institution) for clarity on the issue. To minimize the confusion, Blanchard et al. 

(2013) recommended the development of a communications strategy to specifically target the 
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transfer student population (new and existing) including targeted emails, centralized web 

resources, and social media, ultimately removing the guesswork for students altogether. 

 

Gaining access to accurate information 

Woodbury (1988) identified that students typically ask questions regarding the maximum 

number of credits that can be awarded, what specific credits can be transferred, how transfer 

credits are calculated, and what documentation is needed to complete their credit transfer 

application. According to the literature, students often acknowledge that the credit transfer 

process becomes overly complicated when college staff or faculty either provide them with no 

information, or in some instances, provide them with information that is not entirely accurate 

(Andres, 1999; McGowan and Gawley, 2006). Numerous studies suggest that one of the most 

common issues that students raise as a concern in the credit transfer process is the 

dissemination of misinformation (Andres, 1999; McGowan and Gawley, 2006, Junor and Usher, 

2008).  

 

Institutional Contact(s)  

Depending on the institution, the credit transfer application process can involve members from 

a number of different departments including faculty members, administrators, and student 

services representatives. One of the ways to ensure that students are provided the required 

information is to make sure that members from each of these departments work together and 

have a broad understanding of the credit transfer process itself, not just the aspects of the 

process that they are directly involved with (Berger and Ortiz Ruiz, 1988; Townsend, 2001).   

 

Student success in postsecondary education is suggested to be heavily reliant on a student’s 

ability to develop meaningful relationships with faculty members (Tinto, 1975; Pascarella, 1980; 

Kuh, 1996; Grosset, 1991). This relationship is especially true when it comes to the process of 

credit transfer because students are required to obtain the course outlines from courses they 

completed in previous years, and typically, they reach out to their instructors at the time. 

Because faculty members tend to be an initial point of contact and, by default, an important 

source of information for students, some suggest that it is imperative for faculty members to be 

especially well versed on the processes and the politics of credit transfer (Berger and Ortiz Ruiz, 

1988). More recently, a study at OCAD University re-affirms that this is still a concern. The 

research team deduced that one-on-one meetings with individuals knowledgeable about the 

transfer and transition process was necessary to achieve greater levels of success and 

satisfaction (Fisher et al., 2012) 

 

Overall, students rely heavily on interactions with faculty members while navigating through 

the process of credit transfer (Usher and Jarvey, 2011).  For this reason, it is believed that 
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student success and satisfaction with their credit transfer experience is based largely on the 

culmination of their interactions with faculty members throughout the process (Usher and 

Jarvey, 2011; McGowan and Gawley, 2006; Andres, 2009). Conversely, dissatisfaction with the 

credit transfer process is also believed to be influenced largely by how a student feels they 

were treated by faculty and staff while they completed their credit transfer application. The 

recommendation of creating an initial point of contact such as a ‘credit transfer advisor’ was 

suggested, should additional funding become available (Camman et al., 2014). This position 

would alleviate some of the pressure currently on faculty.  

 

Equivalent Courses 

Another largely debateable issue on credit transfer is the ways in which credit transfer is 

calculated, and how exactly credits are awarded. Duklas (2014) found that there continues to 

be a need for clarity of credit transfer practices, especially the definitions of credit and credit 

weight. Very few institutions are clear and transparent in promoting this process to students, 

and most studies on credit transfer include the recommendation that institutions should make 

their credit transfer policies publicly available and easily accessible, and make each incoming 

student aware of them (Colleges Ontario, 2012; Usher and Jarvey, 2012). Student perceptions 

about the inconsistencies in decision-making, and lack of detailed documentation of internal 

college policies and procedures continue to be a concern (Colleges Ontario, 2008).  

 

Timeline Expectations 

In addition to the process being complicated and poorly communicated, students continually 

identify the process as very time consuming (Colleges Ontario, 2008). The length of time it takes 

to learn the result of a credit transfer application can vary from one week to longer than a 

month (Usher and Jarvey, 2012). In fact, the role that universities and colleges play in credit 

transfer, particularly the timely provision of needed information, has often been argued as 

inadequate (Gerhardt et al., 2012).  

 

Inter-Institutional Cooperation  

While the previous section identifies shortcomings at the institutional level, the following 

barriers are concerns that can also be identified at a systemic level. In 2011, the Minister of 

Training, Colleges and Universities released a policy statement claiming that Ontario will have a 

credit transfer system that will be comprehensive, transparent, and consistent. Although 

institutions can address the concerns that were identified previously, the overall consistency for 

the student remains in jeopardy if not all institutions are operating under similar principles and 

policies.  
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General Awareness That Credit Transfer Is An Option 

Although not all institutions have difficulty promoting credit transfer to their students, some 

colleges simply do not have the resources to allocate the required time and effort. At an 

aggregate level, approximately half of the universities in Ontario give credit transfer status with 

their offers of admission (Camman et al., 2014). By comparison, Ontario colleges report a much 

lower proportion, as approximately one-third of students do not apply for credit transfer until 

the start of their semester (Usher and Jarvey, 2012). With a large proportion of students not 

applying for credit transfer until the start of the semester, there continues to be a discrepancy 

surrounding the timing of when students find out that credit transfer is a possibility for them. 

The best practice proposed in the literature is to provide information about the credits for 

which students are eligible at the time the student is offered admission to the institution 

(Colleges Ontario, 2012). Also, the simplicity of the credit transfer process has been reported to 

be easier when applying at the same time they complete their college application (Usher and 

Jarvey, 2012).  

 

Obtaining Proper Documentation  

The earlier the credit transfer process can begin, the more time students have to obtain the 

documentation that is required to complete the application. Studies have recommended that 

institutions take action to support students with this proclaimed difficulty by creating a 

database where faculty can easily populate the requested syllabi (Camman et al. 2104; 

Gerhardt et al., 2012). Similarly, the ability for institutions to exchange these documents 

electronically has also been a strong recommendation (Colleges Ontario, 2012; Duklas et al., 

2014). If institutions have the resources available, this initiative would rely on the willingness of 

institutions to respond to requests for transfer related information and documentation 

(McCrary, 1988).  The process of gathering that documentation can be made easier when both 

the sending and receiving institutions are willing to work together to provide that information 

(Junor and Usher, 2008).   

 

Equivalent Courses 

Emphasis on inter-institutional cooperation is also important because it is widely held that one 

of the most significant barriers to credit transfer is an unwillingness of institutions to recognize 

the educational experiences of students at other institutions. It is generally the responsibility of 

full-time faculty to review courses and programs from previous institutions in order to make a 

judgement about a credit’s transferability (Berger and Ortiz Ruiz, 1988; Knoell, 1996, Compton 

et al., 2012). The process of credit transfer can become very divisive when institutions worry 

about protecting their “turf.”  Difficulties in transferring certain courses or credits can become 

difficult because of perceived differences in content and the level at which courses are taught 

at other institutions (Bowles, 1988; Camman et al., 2014). Student credit transfer is often 
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inhibited by professional elitism, wherein faculty at an institution believe that what they teach 

in their particular program is superior to similar programs taught elsewhere (King, 1988; Lynch 

1994).   

 

Unless all colleges are in agreement, they may be reluctant to cooperate with a process that 

can result in students leaving their institution in order to complete their program elsewhere. 

Also, should a credit be denied, studies have strongly recommended providing students with 

justification because not all institutions are abiding by this practice (Camman et al., 2014).    

The result of denying credits without reason can often create issues for students attempting to 

complete the credit transfer process when they do not understand why credits from one 

institution are not recognized at another institution, when the student perceives the credits at 

both institutions to be the same (McGowan and Gawley, 2006). 

 

Articulation Agreements 

In addition to concerns about professional elitism, institutions can often be reluctant to enter 

into articulation agreements with other institutions because of the idea of competitive 

advantage. Formal articulation agreements and arrangements between institutions can help to 

both make the credit transfer process easier and more intuitive for students, while also making 

the process faster and more efficient (Bell, 2006; Junor and Usher, 2008; Constantineau, 2009).  

However, in order for institutions to maintain a flexible articulation and transfer system, it is 

sometimes necessary for postsecondary institutions to compromise a certain level of their 

institutional advantage (Kintzer, 1996). One recent example of a system level collaboration 

within Canada is the 2014 agreement signed by all 24 of Ontario’s colleges. This agreement 

allows students the ability to transfer among all college business programs across Ontario. The 

colleges’ first-ever province wide agreement grants recognition for all previous years’ credits 

when a student in a business diploma program transfers to the same program at another 

college. In order to improve the process of credit transfer and to improve articulation 

agreements, it is important for institutions to strike a balance between individual academic 

autonomy, and improving access and persistence in postsecondary education while addressing 

the needs of the academic system as a whole (Berger and Ortiz Ruiz, 1988; Kintzer, 1996).   

 

As of June 2014, the Ontario Council on Articulation and Transfer (ONCAT) reported over 590 

active college to university pathways, 17 university to college pathways, and 108 college to 

college pathways on their portal (in Camman et al., 2014). ONCAT’s 2014-15 annual report 

suggests an increase in the number of pathways available to students of more than 1200.  
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Other Jurisdictions In Canada 

 

British Columbia  

The first annual Transfer Guide was published in 1990. This guide was created with the 

intention of eliminating the multi-institutional guides that were being used and offering one 

comprehensive package (BCCCAT, History of the BC Transfer System). A short time later, this 

guide provided users with the opportunity to access a search tool. In 1997, a system-wide 

examination of transfer policy and models to determine whether alternative approaches, such 

as block transfer, could replace or supplement course-to-course transfer was initiated (BCCCAT, 

History of the BC Transfer System). Credit transfer responsibility became the responsibility of 

the various institutional admissions offices in 2003. In sum, BCTransferGuide.ca has been 

serving as a standalone website since 2005, welcomed postsecondary institutions from Alberta 

in 2008, and signed a memorandum of understanding with Alberta, Ontario, and New 

Brunswick in 2014.  

Alberta  

Established in 1974, the Alberta Council on Admissions and Transfer was developed as an 

alternative to affiliation agreements with universities (ACAT, Who is the Alberta Council). In 

1976, Council established a network of public institutional representatives known as “Contact 

Persons.” The success and growth of transfer in Alberta was thought to be the result of the 

efforts of this group. It includes members from 26 publicly funded institutions, 4 of which are 

out-of-province, 5 that are Indigenous, as well as 4 private institutions. 

 

New Brunswick  

In 2009, a provincial working group composed of registrars from postsecondary institutions was 

established to explore the possibility of developing a common Web Portal for Credit Transfer 

(CATNB, About the Council). In 2010, a New Brunswick Council on Articulations and Transfer 

was officially established and the initial 2009-10 committee of registrars was transformed into a 

standing Contact Persons Committee. The initial committee was established to develop a 

provincial prior learning and recognition (PLAR) coordination plan. 

 

Ontario  

Established in 2011, the Ontario Council on Articulation and Transfer brought 45 publicly 

funded colleges and universities together for the purpose of enhancing academic pathways and 

reducing the barriers for students looking to transfer among those institutions. In January 2014, 

ONCAT launched its new Course-to-Course Transfer Guide, making it easier for postsecondary 

students to transfer their credits in the province. This website currently displays information on 

more than 600 student transfer pathways (ONCAT, 2014). 
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Provincial Comparison  

The system in place in British Columbia appears to be the most established. The BCCAT has 

been focusing on out of province pathways since 2008 and degree pathways since 2010. Also, 

since the system in Alberta has been around longer, it is not surprising that there are roughly 

25% more pathway opportunities than Ontario. One noticeable difference between the 

provinces is that western colleges tend to place an emphasis on admissions data and 

requirements, whereas eastern colleges are more committed to improving articulation 

agreements.  

Standardization  

Frederick Kintzer (1996) argues that the accessibility of the credit transfer system for students 

heavily relies on the willingness of the individuals and institutions involved in the process to 

voluntarily cooperate with each other and to put the student ahead of academic expediency. 

He goes so far as to suggest that the success of the credit transfer process depends on close 

inter-institutional communication and collaboration. Kintzer’s thoughts have been echoed by 

many as others have argued that the increasingly complex nature of credit transfer patterns has 

emphasized the importance of institutions working together in order to make the credit 

transfer process as easy as possible for students (Knoell, 1996; Woodbury, 1988; Bowles, 1988; 

Townsend, 2001).  

    

A 2012 report released by Colleges Ontario suggests that successes have been at the 

institutional level, rather than system wide. Institutional policies on credit transfer often create 

some of the most serious barriers that can inhibit students from completing the credit transfer 

process. To some students, the credit transfer application process can often seem complicated 

and difficult, especially considering that process itself can differ depending on the institutions 

that are involved and similarly for the courses that a student is looking to receive credit for 

(Woodbury 1988; McCrary 1988; Berger and Ortiz Ruiz, 1988; Andres 1999; Townsend, 2001; 

Knoell; McGowan and Gawley, 2006; Bell, 2006; Junor and Usher, 2008).  Moving forward, the 

need for standardization of the process continues to be a goal.  
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SECTION III: METHODOLOGY 

The research team began this project by inviting each of the twenty-four Ontario colleges to 

participate in the study and sign a participation agreement. The purpose of the participation 

agreement was allow for the release of anonymous student data for each college through a 

data release from the Ontario Colleges Application Service (OCAS).  

 

A signed participation agreement would allow Durham College access to the following 

September 2014 enrolment data for each student record:  

1. College name; 

2. Program name; 

3. APS code; 

4. MTCU code; 

5. Occupational cluster; and where possible  

6. Whether a transcript was requested.  

 

In the event that a student did submit a transcript request, the following additional information 

was also provided: 

7. Previous institution type; 

8. Source institution name; 

9. APS code; 

10. MTCU code; 

11. Occupational cluster; and  

12. Whether the applicant only declared a previous postsecondary experience or declared 

and requested a transcript, which was transmitted. 

 

The invitations to participate were e-mailed to each college during the first week of July 2014. 

In order to facilitate the process, these emails were sent on behalf of the research team by the 

office of the president. An institutional contact was also requested from each college that chose 

to participate in the study should additional support be required. In total, twenty-two of the 

twenty-four college presidents chose to participate in the study. 

 

Once a response was obtained from the colleges, the research ethics approval process began. 

Within Ontario there exists a community college multi-site Research Ethics Board (REB) 

application form. This form is for researchers who are planning to conduct research at multiple 

colleges in Ontario. Fifteen of the twenty-two participating colleges accepted the Ontario 

Community College Common REB application form. For each college that was not listed on the 

common REB application form, the college contact was asked to investigate and discuss with 

their REB representative whether their college would be willing to accept this multi-site form. 

Each of the remaining seven colleges indicated a willingness to accept.  

 

There were additional steps taken to minimize delays with the approval process. The first multi-

site application was submitted to the Durham College research ethics board to demonstrate 
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due diligence. The second application was submitted to the Expert Panel, which was established 

by a subcommittee of the Colleges Ontario Heads of Applied Research. This Expert Panel was 

piloting a new process designed to streamline research ethics reviews for studies that will be 

done at more than one Ontario college. The Expert Panel was created with the purpose of 

providing a letter of recommendation regarding the ethical acceptability of proposed research 

that is minimal risk. This letter of recommendation was submitted to each college along with 

the multi-site application form. The time required for each college to provide ethical approval 

varied considerably. Data collection started upon receipt of each college’s approval.  

 

There are three key additional data sources for this project: student survey, student focus 

groups, and registrar interviews.  

 

Student Survey  

The survey launch required the support of the Ontario Colleges Application Service (OCAS). 

OCAS contacted all eligible students from the participating colleges, by e-mail, and provided 

them with an invitation letter and a link to the survey. By taking these steps, all 

communications with students that did not have a relationship with Durham College were in 

accordance with the requirements outlined by Canadian Anti-Spam Legislation.  

 

There were three phases of survey invitations required to complete the survey outreach due to 

the varying times that Durham College received ethics approvals from each college. This project 

achieved an overall survey response rate of 11.4% from the 4,099 respondents across 22 

colleges. In total, there were 36,001 invitations sent out by OCAS.  

 

Phase one included eighteen English speaking colleges. Students attending these colleges 

received their first invitation to participate on December 2nd, 2014 with two reminder e-mails 

sent on January 7th, 2015 and January 21st, 2015, respectively. Phase two included two 

additional English speaking colleges. Students attending these colleges received their first 

invitation to participate on January 7th, 2015, with one reminder sent on January 21st,, 2015. 

The last phase included the two French-speaking colleges. The option of completing the survey 

in French or English was provided to students at both these colleges. Students attending these 

institutions received their invitation to participate on January 16th, 2015, with one reminder 

sent on January 21st, 2015. The survey period closed on February 8th, 2015. These survey 

questionnaires are available in Appendix 1. 

 

Student Focus Groups  

Upon completion of the survey, students were invited to sign up for the possibility of being 

invited to provide additional feedback through a focus group conducted on site at their home 

college. The purpose of the focus groups was to obtain additional information as to why 

students were very satisfied or very dissatisfied with certain aspects of the credit transfer 

process. Focus groups took place between February 17th and March 26th , 2015 and lasted 

approximately one hour in duration at their institution. Lunch and a $25 gift card were provided 

to each participant for their involvement in the focus group. The focus group questionnaire is 

available in Appendix 2. 
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Telephone Interviews 

In addition to the student survey and focus group sessions, a 30 to 40 minute phone interview 

with each institution’s Registrar or designate was conducted. The purpose of these interviews 

was to obtain the institutional perspectives on the credit transfer process. Registrars were given 

an information letter outlining the purpose of the project as well as the reason for their 

involvement. A consent form for their participation was also provided along with a copy of the 

questionnaire in advance. The majority of registrar interviews occurred between December 

18th, 2014 and January 30th, 2015. All interviews were conducted in English. Upon completion of 

the interview, a copy of the interview notes was returned for verification purposes. In some 

instances, the registrar filled out the questionnaire prior to interview commencement. The 

interview guide is available in Appendix 3.  

 

Population and Samples 

The student population (n=36,001) was derived from all first year students enrolled at an 

Ontario college that reported having previously attended a postsecondary institution.  

 

A. Registrar Interviews 

 

 

 

 

 

 

 

 

  
Target Respondent: 

College Registrar; if unavailable, the person(s) most familiar with  

credit transfer policies and procedures 

Sample Source: College Registrars 

Sample Size: 1 per college 

Field Dates: December 18th, 2014 to January 30th , 2015  

Completion Length: Approximately 45 minutes, on average 

Screening Criteria: Written consent prior to start of interview 

Incentive: None 

Weighting: None required 

Summary 

The study portion of this research sought to obtain insight as to 

what actions and efforts are being taken by institutions to 

promote, track, and provide assistance to students seeking credit 

transfer at their college. 
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B. Online Survey 

 

C. Focus Groups 

 

  

Target Respondent: 

Any first year student enrolled at a College of Applied Arts and 

Technology within Ontario as of September 2014 and declared an 

experience at a different post- secondary institution within 

Ontario.   

Sample Source: Ontario College Application Service Database 

Sample Size: A total of 4,099 surveys were completed 

Field Dates: December 2nd, 2014 to February 8th, 2015 

Completion Length: Approximately 15 minutes, on average 

Screening Criteria: Provision of informed consent prior to completing survey 

Incentive: Entry into a draw for a chance to win a $300 Amazon gift card 

Weighting: None required 

Summary 

The study portion of this research sought to obtain insight as to 

why some students do not apply for credit transfer, and for those 

who do, to understand their experiences in applying for credit 

transfer more clearly. At an aggregate level, survey responses 

would aid in the creation of a report that will identify best 

practices to improve the credit transfer process for students in 

Ontario colleges, and hence improve the student experience. 

  

Target Respondent: 

After completing the online survey, all respondents were invited 

to participate in the focus group on site at their home college to 

explore key themes in greater detail 

Sample Source: 
Online Survey Respondents who volunteered their contact 

information 

Sample Size: 
Focus groups were conducted at twenty-one of the twenty-two 

institutions that were included. Participation varied by institution.  

Session Dates: February 17th, 2015 to March 26th, 2015 

Group Length: 60 minutes  

Screening Criteria: 
Provision of informed consent prior to participating in focus 

group 

Incentive: Lunch and a $25 gift card was provided to participants 

Summary 

A set of open-ended questions was designed to elicit information 

at a deeper level, particularly to understand their reasons for 

applying for credit transfer, barriers faced, points of contact, and 

recommendations for change.  
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SECTION IV: DATA ANALYSIS 

 
1. Provincial data: Assessing the magnitude of credit transfer interest 

 

Over the last few years, there has been a sustained interest in developing inter-institutional and 

intra-institutional supports for the credit transfer efforts across Ontario. This implies that there 

is a population of students that stands to gain from these efforts; however, the number of 

students who may benefit from credit transfer opportunities has yet to be assessed. This study 

attempts to (i) quantify the extent of prior postsecondary experience that exists among CAAT 

college students starting a postsecondary program, and (ii) provides an assessment of the 

proportion of the CAAT student population that may be eligible for credit transfer within the 

scope of the ONCAT mandate.  

 

To assess the above metrics, an anonymized but comprehensive dataset was requested from 

the Ontario College Application Service (OCAS). This dataset consisted of all postsecondary 

students who were newly enrolled in September 2014 at any of the participating 22 Ontario 

CAAT colleges. The dataset comprises of 129,670 students with enrollments ranging from a 

minimum of 753 to a maximum of 12,002 across colleges.  

 

Of the 129,670 students, 36,001 students (27.8%) declared that they had prior postsecondary 

experience. The declaration of prior postsecondary experience is based on applicants’ voluntary 

self-disclosure on the OCAS admissions application. Of the 36,001 students who declared prior 

postsecondary education, 30,474 students (84.7%) declared postsecondary experience at a 

publicly funded Ontario college or university. The remaining 5,526 (15.3%) had prior 

postsecondary experience at an institution outside of Canada, or within Canada in a non-

Ontario jurisdiction or a private college in Ontario.  

 

Given that the purpose of the study is to explore the credit transfer experiences of the students 

within Ontario, the student population of 30,474 who indicated prior postsecondary experience 

at a publicly funded Ontario institution, is of particular interest. Some of the students in this 

group also indicated multiple attempts at prior postsecondary education. Table 1 below 

indicates the number of attempted postsecondary experiences, partial or complete, by the 

various students in this group. 

 

Table 1: 

Number of students with prior postsecondary attempts at Ontario publicly funded institutions = 30,474 

Number of prior postsecondary attempts 1 2 3 4 5 > than 5 

Number of students 10,679 14,573 3,206 1,496 328 192 

% of students 35.0% 47.8% 10.5% 4.9% 1.1% 0.6% 

 

The data in Table 1 indicates that students sometimes make multiple attempts at pursuing 

postsecondary education, thereby increasing the probability that they may qualify for a 
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relevant credit transfer. Given the sheer volume of students with prior postsecondary, there is a 

clear necessity for a provincial level credit transfer framework. 

 

Currently, there is no mechanism in place for early identification of whether an applicant with a 

prior postsecondary education is interested in applying for credit transfer or not. This lack of 

information as a major gap in successful inter-institutional credit transfer process. Since there is 

no indicator available for the students who may be interested in credit transfer, this study uses 

the students’ request of transcript from prior postsecondary institution as proxy definition for 

students’ interest in applying for credit transfer.  

 

Of the 30,474 students who indicated that they had prior postsecondary education, 17,515 

(57.5%) requested a transcript from their prior institution(s). However, using the transcript 

request from prior institution as a proxy for credit transfer interest has significant limitations. 

One such limitation is the request of the transcript by international students is usually to 

demonstrate the equivalency from their home-country institutions. This limitation is addressed 

by ensuring that this study only includes students for analyses who have indicated a publicly 

funded Ontario institution as their prior institution and requested transcript(s) accordingly.  

 

The second major limitation of the credit transfer proxy definition is that the students who are 

enrolled in post-diploma programs such as graduate certificates, and degrees may have 

requested the transcript to provide evidence of pre-requisite academic credentials rather than 

any interest in credit transfer. Thus to impose stringent definition requirements, this study 

further excludes from analyses any students who are enrolled in graduate certificate programs 

or degree programs, and have requested transcripts from prior Ontario postsecondary 

institutions.  

 

Of the 17,515 students who requested a transcript, 5,818 students were enrolled in graduate 

certificate or degree programs. It is thus reasonable to assume that the remaining 11,697 

students, which is 38.4% of the first year student population that had a prior postsecondary 

experience at one of the publicly funded institutions in Ontario, and enrolled in certificate, 

diploma or advance diploma programs, likely requested transcripts to support their interest in 

credit transfer. These students (n=11,697) will be the primary focus of the investigations in this 

section. Please refer to Appendix 4 for a visual representation. The proxy definition is 

subsequently validated in Section 2 using student reported data on credit transfer. 

 

Since 40% (11,697) of the student population with prior experience at a publicly funded 

institution in Ontario have requested transcripts, there appears to be a strong student interest 

in exploring credit transfer opportunities at Ontario institutions. Conversely, there are 12,959 

students who have prior postsecondary experience at publicly funded Ontario institution(s) but 

did not request a transcript, thereby missing the opportunity to request or receive credit 

transfer. This too has significant implications for optimizing the use of resources in the Ontario 

postsecondary sector. This study thus will further explore in later sections the reason(s) why 

students with prior postsecondary experience at Ontario institution choose to apply or not 

apply for credit transfer, the roles that credit transfer information, communication and 
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submission process play in the students’ expectations, experiences and satisfaction with the 

credit transfer. This study further enriches the student perspective by investigating institutional 

practices, barriers and successes. However, before delving into further analyses, it is important 

to visit the two other key contemporary aspects associated with assessing the magnitude of 

credit transfer possibilities in Ontario. 

 

1A)  Credit Transfer: Geographic Implications 

 

Even though this study limits its discussion to students who have prior postsecondary 

experience at publicly funded Ontario institutions, provincial geography may play a vital role in 

student mobility. The 11,697 students who were enrolled in certificate, diploma and advanced 

diploma programs requested a total of 12,948 transcripts from publicly funded Ontario 

institutions. In some cases, students made requests for transcripts from more than one 

institution.  Table 2 presents the number of transcripts requested and the corresponding 

number of students requesting them. Almost 10% of the 11,697 students requested transcripts 

from more than one institution. 

 

Table 2: 

  

Number of Prior Institutions from which 

Transcripts were Requested 

1 2 3 4 5 

Number of students 

(n=11,697) 
10,555 1,045 86 10 1 

% of students 90.2% 8.9% 0.7% 0.1% 0.0% 

 

The following discussion explores the geographic location of these prior 12,948 transcript 

requests to investigate whether geographic location plays a role in the students’ subsequent 

choice of college and credit transfer interest. An approximate but useful geographic rubric, 

often used provincially, distributes the participating 22 CAAT colleges as:  

- Eastern – Durham, Fleming, Loyalist, La Cite, and St. Lawrence;  

- Western – Conestoga, Fanshawe, Lambton, Mohawk and Niagara;  

- Northern – Boreal, Cambrian, Canadore, Confederation, Northern, and Sault;  

- Central – Centennial, George Brown, Georgian, Humber, Seneca, and Sheridan colleges.  

 

Table 3 depicts student mobility using the location of their current program as compared to the 

location of prior institutions(s) from where transcripts(s) were requested. 
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Table 3: 

Region of Current 

Postsecondary 

Institution 

Region of Prior Postsecondary Institution 

Central Eastern Northern Western 

Central (n = 6,114) 
3,967 

(65%) 

715 

(12%) 

210 

(3%) 

1,222 

(20%) 

Eastern (n = 2,042) 
419 

(21%) 

1,259 

(62%) 

88 

(4%) 

276 

(14%) 

Northern (n = 1,006) 
151 

(15%) 

151 

(15%) 

555 

(55%) 

149 

(15%) 

Western (n = 3,786) 
714 

(19%) 

319 

(8%) 

149 

(4%) 

2,604 

(69%) 

 

The highest percentage of students within a given region, as highlighted in Table 3, have 

completed their prior postsecondary within the same region, ranging from a low of 55% within 

the Northern region to a high of 69% within the Western region. The evidence of regional 

preference is important in that it makes it incumbent, at least on the institutions in that 

geographic region, to develop viable inter-institutional credit transfer opportunities amongst 

themselves. A review of interregional relationships indicates, the Central region colleges draw 

students from the Western region; the Eastern region draws students from the Central region; 

the Western draws a similar proportion but less absolute number of students from the Central 

region; and finally, the Northern region draws small but equal proportions from all of the three 

other regions.  

 

1B)  Credit Transfer: Swirling/Non-traditional Pathways 

 

As evidenced by data in Table 4, the Ontario postsecondary sector is increasingly experiencing 

non-traditional or “swirling” pathways with students moving from college to college, university 

to college, or a combination. 
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Table 4: 

Institution of Prior Postsecondary 

Experience (n = 11,697) 

Transcripts Requested 

from 

Number of 

students 

Prior College (n = 6,259) 

1 college 5817 

2 colleges 417 

3 colleges 25 

Prior University (n = 5,019) 

1 university 4738 

2 universities 268 

3 universities 11 

4 universities 1 

5 universities 1 

Prior College and University  

(n = 419) 

1 college, 1 university 360 

2 colleges, 2 universities 3 

2 colleges, 1 university 33 

2 universities, 1 college 17 

3 colleges, 1 university 4 

3 universities, 1 college 2 

 

It is noteworthy that 42.9% (n=5,019) of the students (11,697) requesting a transcript have 

prior postsecondary experience at one or more university before enrolling in a certificate, 

diploma or advanced diploma program at one of the participating CAAT colleges. An additional 

3.6% (n=419) students have prior postsecondary experience both at college and university. This 

lends further credence to the trend that an increasing number of students with prior 

postsecondary exposure to university are resourcing postsecondary education at CAAT colleges.  

It is also interesting to assess the “extent” of swirl based on the number of institutions from 

which transcripts are being requested. 9.8% of the students (n=1,142) requesting transcripts, 

requested from more than one institution as indicated in Table 4. It expected that the greater 

the number of transcripts requested by the student, the greater their interest is in acquiring 

credit transfers.  

 

1C)  Credit Transfer: Geography and Swirling 

 

Geographic location tends to have a marked impact on the mobility of students between 

regions (Table 3), and a significant number of students are transferring between institutions 

from both colleges and universities (Table 4). These concepts can also be explored together to 

assess whether there are any differences in the student mobility between the four geographic 

regions. To track inter-institutional mobility, the institutions from which the 12,948 transcripts 

were requested were cross-tabulated with the current institution of student attendance as of 

September 2014. As indicated in Table 4, 90.2% of the student (n=10,555) requested transcripts 

from a single institution only, thereby making it an acceptable approximation for inter-

institutional mobility. The highest numbers of transcripts requested by students at any given 

college were from the college itself. This re-emphasizes student interest in intra-institutional 
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credit transfer. The issue of having to request transcripts from institutions that student were 

currently attending as of September 2014 was also identified as one of the key dissatisfactions. 

 

An average of 15 transcripts were requested across and within institutions; hence inter-

institutional mobility was assessed using a minimum of 15 transcript requests as the threshold. 

Table 5 presents at each of the participating CAAT colleges, the number of: 

- institutions that the transcripts were requested-from excluding the institution itself 

(defined as Inbound), and  

- institutions that the transcripts were requested-to (defined as Outbound)  

 

In addition, Table 5 also identifies how many universities the transcripts were requested from 

at each of the CAAT colleges. While this analysis does not provide a direct assessment of the 

magnitude of the student mobility, it indicates students’ relative interest in moving between 

the institutions. It further illustrates that students with prior university education seem to 

prefer attending the colleges in the Central region. 
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Table 5: 

  
Number of CAAT Colleges Number of CAAT Universities 

Inbound Outbound Inbound 

CENTRAL COLLEGES 

College 1 4 4 5 

College 2 11 8 14 

College 3 12 9 5 

College 4 5 8 12 

College 5 8 8 11 

College 6 6 8 10 

EASTERN COLLEGES 

College 1 8 6 7 

College 2 3 4 3 

College 3 0 0 1 

College 4 1 1 0 

College 5 4 4 5 

NORTHERN COLLEGES 

College 1 2 0 1 

College 2 1 1 1 

College 3 0 0 0 

College 4 0 0 1 

College 5 0 0 0 

College 6 0 0 0 

WESTERN COLLEGES 

College 1 7 5 6 

College 2 11 9 7 

College 3 1 1 1 

College 4 7 6 7 

College 5 3 5 3 
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Figure 1 is a visual representation of the inter-institutional mobility at the 22 participating CAAT 

colleges as per each of the four geographic regions. 

Figure 1: 

 
 

 
 

The above charts indicate the number of institutions that the students have transferred-from 

(Inbound) and transferred-to (Outbound) in each of the regions. Not surprisingly, the transfer 

activity is greatest between the institutions in the Central regions as compared to other 

regions; this may well be the result of relative geographic proximity of various colleges in the 

Central region.  Northern region is marked by the least inter-institutional mobility with four of 

the colleges not meeting the threshold of 15 transcript requests either for Inbound or 

Outbound transfers. Colleges in the eastern region experience relatively lower inter-

institutional activity than colleges in the western region. 
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The analysis of the provincial dataset is useful in understanding the credit transfer implications 

from a macro level perspective. However, it needs further validation and enrichment based on 

students’ actual experiences and expectations. This study thus undertook a survey of the 

relevant section of students from the provincial dataset, and further explored student views 

and experiences through focus groups conducted at each of the participating 21 CAAT colleges. 

To ensure that the study provides a holistic view, interviews were conducted with the 

Registrars or designates of each of the 22 participating colleges to explore the institutional 

practices and perspectives.  
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2. Survey data – Introduction 

 

As discussed in the prior section, there were 36,001 students in the provincial dataset who had 

indicated that they had prior postsecondary experience in Canada or elsewhere. These students 

were invited to complete an anonymous survey, which explored their demographic 

information, prior academic education and experience, their awareness of the credit transfer 

process, communication preferences for credit transfer information, decision to apply for credit 

transfer, credit transfer experiences, subsequent application outcomes and their 

recommendations, if any. All of the participating 22 CAAT colleges were represented in the 

student population that was invited to participate in the survey. 

 

Of the 36,001 students invited, 4,099 students (11.4% of survey population) completed the 

survey. The survey technology precluded the invitees from being able to complete the survey 

more than once. The participation rate is consistent with the expected rates (10-15%) for 

anonymous, online, external surveys. Appendix 5 presents the overall survey participation 

rates, geographic participation rates and the institutional participation rates. Students from all 

of the colleges were represented in the survey responses, and the participation rate at various 

colleges varied from a low of 6.2% to a high of 22.0%. Participation rates in various geographic 

regions were in proportion to the base study populations (please refer to Appendix 5).  The 

English version of the survey questionnaire is available in Appendix 1a and the French version is 

available in Appendix 1b. 

 

2A)  Demographic Profile 

 

Table 6 presents the overall profile of the survey respondents. Please note that to comply with 

the privacy and confidentiality requirements, Durham College did not receive any demographic 

information or other personal information for students invited to take part in the survey. 

Hence, non-respondent analysis is not feasible for this study. However, please note that there is 

a significant higher participation of female students (72.4%) in the survey than the overall first 

year college population (52.0%). There is also relatively higher participation of First Generation 

students (37.0%) in the survey than the overall first year college population (30.4%), and 

relatively higher participation of the Aboriginal student (4.2%) in the survey than the overall 

first year college population (1.5%). The age categories used in the survey are different from 

those available in the provincial dataset; hence, comparison for the age distribution is not 

possible. 
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Table 6: 

Attribute 

Survey 

 

Provincial Data 

(OCAS Data) 

Number of 

respondents 

Percent of 

respondents 

Number of 

respondents 

Percent of 

respondents 

Gender (n=4,046) (n=129,670)  

Male 1,102 27.2% 61,585 47.5% 

Female 2,930 72.4% 67,485 52.0% 

Other 14 0.3% 570 0.5% 

Age   

Less than 21 

21-25 

762 

1,718 

18.8% 

42.3% similar age categories not 

available at 

provincial level 

26-30 659 16.2% 

31-35 350 8.6% 

More than 35 570 14.0% 

International Student(s) 

Yes 488 12.1% 15,109 11.7% 

No 3,555 87.9% 114,561 88.3% 

First Language 

English 3,283 81.0% 105,328 81.2% 

French 140 3.5% 4,060 3.2% 

Other 629 15.5% 20,282 15.6% 

First Generation Student(s) (n=104,173)*  

Yes 1,495 37.0% 31,679 30.4% 

No 2,547 63.0% 72,494 69.6% 

Aboriginal Student(s) 

Yes 168 4.2% 2,010 1.5% 

No 3,848 95.8% 127,660 98.5% 

Credential – Current 

Certificate 832 21.0% 26,690 20.6% 

Diploma 1,994 50.2% 61,676 47.6% 

Advanced Diploma 396 10.0% 23,185 17.9% 

Graduate Certificate 452 11.4% 11,293 8.7% 

Degree 

Unknown/Other 

295 

 

7.4% 

 

6,605 

221 

5.1% 

0.2% 

Prior Postsecondary Education Location 

Ontario CAAT College 1,738 43.2%   

Ontario University 1,347 33.5% not available at  

provincial level Institution not in Ontario 739 18.4% 

Other 199 4.9%   

* 25, 497 students did not report a status and are reported as unknown, they are not included in this total.  
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Of the 4,099 survey respondents, 3,085 (75.3%) identified that they had prior postsecondary 

education at one of the publicly funded Ontario institutions. Of the 3,085 students who had 

prior postsecondary experience from a publicly funded Ontario institution, 1,065 students 

(34.5%) who were enrolled in a certificate, diploma or advanced diploma program applied for 

credit transfer. This is a fairly close approximation to the estimate of 38.3% (11,697 out of 

30,474 students) derived from the provincial dataset; this further validates that use of the 

transcript request as a proxy for interest in the credit transfer in Section 1 is acceptable. 

 

Figure 2 provides a pictorial description of the survey respondents in various categories and 

makes it easier to follow the categories of respondents as they are analyzed in subsequent 

discussion.  

 

Figure 2: 

 
Further, of the 3,085 students who had prior postsecondary experience at a publicly funded 

institution in Ontario, 1,216 students applied for a credit transfer. Of these 1,216 students, 151 

were enrolled in a degree or graduate certificate program and the remaining 1,065 students 

were enrolled in a certificate, diploma or advanced diploma program.  

 

Of significant note is the fact that 1,869 survey respondents did not choose to apply for credit 

transfer even though they had prior postsecondary experience within Ontario. The survey 

explored the respondents’ level of awareness about credit transfer possibilities, reasons for not 

applying, and the future credit transfer plans; these findings are discussed in the following 

section. 

Number of students invited to participate in 

study
36,001

Number of survey respondents 4,099
31,902

Number of survey respondents with prior PS 

in Ontario publicly funded institution
3,085

1,014

Number of survey respondents who applied 

for credit transfer
1,216

1,869

Number of survey respondents enrolled in 

Certificate, Diploma, Advanced Diploma who 

appl ied for credit transfer

1,065         151

Survey Data

Note: Of those that reported applying for credit transfer, 107 students were enrolled in a degree 

program, while 44 were enrolled in a graduate certificate program.
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3. Survey Respondent Group - Did not Apply for Credit Transfer 

 

Figure 3 provides a pictorial representation of the survey respondent group who did not choose 

to apply for credit transfer. 

 

Figure 3: 

 
 

Of the 1,869 respondents who did not apply for credit transfer, 460 students were enrolled in 

the graduate certificate or degree program, 29 were enrolled in credential identified as 

“Other”, and 6 respondents did not choose to indicate the credential in which they are 

enrolled. Of the remaining 1,375 respondents who were enrolled in certificate, diploma or 

advanced diploma program, 699 (50.8%) of the respondents indicated that they were of aware 

of the credit transfer possibility, whereas 671 (48.8%) respondents indicated that they were not 

aware of the credit transfer possibilities, and 5 respondents did not provide an answer.  

 

3A)   Group: Aware of Credit Transfer Possibilities: 

 

Of the 699 respondents who were aware of the credit transfer possibility, 203 (29.0%) were 

planning to apply for credit transfer but the majority, 489 (70.0%) respondents were not 

planning to apply for credit transfer. Respondents who indicated that they were not planning to 

apply for credit transfer despite being aware of the possibility were further asked to provide 

Number of survey respondents with prior 

PS in Ontario publicly funded institution
3,085

1,869

∆ 5 respondents did not indicate an answer

* 7 respondents did not indicate an answer

** 3 respondents did not indicate an answer

494 (excluded from analysis)

671**699*

203 542489 126

Respondents enrolled in 

Certificate, Diploma & Adv. Diploma who 

did not apply for credit transfer

1,375∆

Number of survey respondents who 

did not apply for credit transferRespondents who applied for 

credit transfer

(discussed in Section 4)
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the primary reason for their decision. Table 7 presents the reasons why these respondents did 

not apply for credit transfer. 

 

Table 7: 

Reason for Not Applying for Credit-Transfer (n = 489) 
Number of 

respondents 

Percent of 

respondents 

My current program is completely unrelated to my previous program of study 186 38.0% 

I did not want to spend the money to apply for transfer credits 69 14.1% 

I assumed that I would not receive any credits 39 8.0% 

I felt that the process was too much work 33 6.7% 

I did not clearly understand the credit transfer process 32 6.5% 

Other 130 26.6% 

 

Thirty eight percent of the respondents assumed that since they are pursuing a different 

program, there would be no credit transfer possibility. Applicants often do not explore the 

possibility that even in the case of a subsequent unrelated program, there might be a possibility 

to transfer some elective courses. As indicated in Table 7, an additional 14% indicated that 

there was no financial incentive to apply for the credit transfer since most colleges do not issue 

a refund of monies on per courses basis. Another 13% indicated that the process was either 

unclear or tedious, and a further 26.6% indicated “Other” concerns. Among “Other” concerns, 

respondents indicated that significant time had lapsed since their prior postsecondary, or they 

were trying to maintain full workload status, or they had been encouraged to repeat for grade 

reasons. 

 

3B) Group: Not Aware of Credit Transfer Possibilities 

 

Conversely, of the 671 respondents who indicated that they were not aware of the credit 

transfer possibility, a large majority 542 (80.8%) indicated that they would have applied for 

credit transfer if they had been aware of the possibility. Upon further exploration with these 

students on how they could be encouraged to apply for the credit transfer, there were two 

dominant themes in their comments. 

 

The first theme was the locus of responsibility for the credit transfer; whether it resides with 

the student or the institution. While the current transfer credit processes at most 

postsecondary institutions in Ontario hold it as the students’ responsibility to initiate the credit 

transfer process, a number of respondents in this group expected the institutions to take the 

initiative in informing them of the credits that can be transferred, and the process that was 

required to complete the transfer. Further exploration of this aspect during student focus 

groups provided additional insights. The focus group participants indicated that since colleges 

have the in-depth knowledge of program curriculum and the relevant program of study, the 

colleges are in a better position than the individual students themselves to assess the 
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opportunities or courses where credit transfer is applicable. The focus group participants 

believed that this model of credit transfer would provide the greatest return on credit transfer 

efforts while alleviating the extensive awareness and process requirements placed on students. 

From the students’ perspective, they would prefer the credit transfer to be an automated 

process that automatically identifies and grants relevant credits between postsecondary 

institutions, with an option for individual students to be able to opt-out of the credit granting if 

s(he) chooses to do so. 

 

The second theme identified by these respondents was the timing and the avenues for making 

the information available. A significant number of respondents indicated that the credit 

transfer information should be available much earlier and integrated with the college 

application process itself, and that the information should be communicated through multiple 

avenues, such as college websites, offer letters, emails during the recruitment cycle, and open 

houses. 

 

Further, among the 671 respondents who were not aware of the credit transfer possibility, 126 

(18.8%) respondents indicated that they would still not apply for the credit transfer. Table 8 

presents the reasons why almost one-fifth of the group of respondents would still not choose 

to apply for credit transfer.  

 

Table 8: 

Reason for Not Applying for Credit-Transfer (n = 126) 
Number of 

respondents 

Percent of 

respondents 

My current program is completely unrelated to my previous program of study 58 46.0% 

I did not clearly understand the credit transfer process 32 25.4% 

I assumed that I would not receive any credits 13 10.3% 

I felt that the process was too much work 9 7.1% 

I did not want to spend the money to apply for transfer credits 3 2.4% 

Other 11 8.7% 

 

It appears that the students’ perception of whether they are enrolled in a related program plays 

a key role in their decision to not apply for credit transfer regardless of their awareness of their 

credit transfer possibilities. This implies that students are not aware of the possibility for credit 

transfer for electives, such as general education. 

 

It is also interesting to note however, that there are some key differences in the reasons for not 

applying between the aware and not aware group. In the group that was aware of the credit 

transfer possibilities but chose not to apply, the financial cost was one of the key reasons. 

Meanwhile, in the group that was not aware of the credit transfer possibilities but would not 

have applied for credit transfer even if they had been made aware of the possibility, the clarity 

of the transfer credit process was a key reason and financial cost was not as much of an issue. 
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4. Survey Respondent Group - Applied for Credit Transfer 

 

Section A: 

Section A provides an overview of the overall survey data for respondents who indicated that 

they applied for credit transfer, and validates the use of “request for transcript” as the proxy 

definition for credit transfer used to analyze the provincial dataset in Section 1. It further 

presents analysis conducted to validate the findings from the provincial dataset in Section 1. 

 

Figure 4 provides a pictorial representation of the survey respondent group that chose to apply 

for credit transfer. 
 

Figure 4: 

 

Of the 3,085 survey respondents who had prior postsecondary education in Ontario, 1,216 

(39.4%) applied for credit transfer. Of the 1,216 respondents who applied for credit transfer, 

172 (14.2%) were enrolled in degree or graduate certificate programs, while 1,044 (85.9%) were 

enrolled in certificate, diploma and advanced diploma programs. 

Number of survey respondents with prior 

PS in Ontario publicly funded institution
3,085

∆ 14 respondents did not indicate either previous or current institution

* 1 respondent did not indicate program

** 2 respondents did not indicate program

172 (excluded from analysis)

1,044∆

Respondents who did not 

apply for credit transfer

(discussed in Section 3)
1,216

Respondents enrolled in 

Certificate, Diploma & Adv. Diploma 

who  applied for credit transfer

Respondents who applied 

for credit transfer

27 90213 697

241* 789**
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The group of respondents that is currently enrolled in certificate, diploma and advanced 

diploma programs is of particular interest since prior postsecondary education was not a 

mandatory requirement for their subsequent postsecondary program, and an attempt to apply 

for credit transfer is thus a resource optimization behaviour that other student groups may 

benefit from. 

 

4A)  Credit Transfer: Swirling/Non-traditional Pathways 

 

The analysis of the provincial data in the previous section provided evidence for the non-

traditional or “swirling” pathways rather than linear progression with students moving from 

college to college, university to college, or a combination. The survey data for the 1,044 

students who applied for credit transfer was investigated to validate the findings from the 

provincial data analysis. Table 9 presents the distribution of the prior postsecondary experience 

based on the current postsecondary credential in which the respondents were enrolled. 

 

Table 9: 

Current Postsecondary 

Credential enrolled  

(n = 914) 

Prior Postsecondary Credential Enrolled 

Certificate Diploma 
Advanced 

Diploma 

Graduate 

Certificate 
Degree Other 

Certificate 29 54 9 4 42 2 

Diploma 116 208 27 9 286 10 

Advanced Diploma 22 24 12 0 56 4 

 

As evident in Table 9, there are significant numbers of students who are enrolling in the 

certificate or diploma programs after degree or graduate certificate enrolment. Of the 1,044 

respondents, 914 indicated their prior postsecondary credential. Of these 914 respondents who 

indicated their prior credential, 584 (63.9%) had graduated from their prior program. It is 

sometimes evinced that students who do not complete a degree or graduate certificate 

credential often resort to a subsequent certificate or diploma program to successfully complete 

their postsecondary experience. However, the analysis of respondents who graduated from 

their prior postsecondary program provides contrary evidence as indicated in Table 10. Table 10 

presents the distribution of the prior postsecondary experience from which the students 

graduated based on the current postsecondary credential in which the respondents were 

enrolled.   
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Table 10: 

Current Postsecondary 

Credential enrolled 

(n = 584) 

Prior Postsecondary Credential Graduated 

Certificate Diploma 
Advanced 

Diploma 

Graduate 

Certificate 
Degree Other 

Certificate 23 26 7 4 24 2 

Diploma 83 139 16 8 172 8 

Advanced Diploma 19 17 7 0 28 1 

 

Even when the successful completion of the prior postsecondary credential is accounted for, 

there is evidence for the swirling and non-traditional pathways choices among students. Table 

10 provides further evidence that students’ subsequent postsecondary choices are driven not 

only by credential-progression but also changing personal interests. It thus becomes 

increasingly important that credit transfer not be perceived as just a mechanism to facilitate 

linear progression on credentials ladder but also be recognized as an important tool for 

students to ensure optimization of their learning and resources. 
 

The academic credential information of these respondents was further explored to elicit 

program and institution choices. Table 11 presents information on whether these respondents 

enrolled in a different postsecondary program than the previous one, and whether they 

enrolled at a different institution. 
 

Table 11: 

Subsequent Postsecondary Choices (n = 1,044) Number Percent 

Same Program Same Institution 27 2.6% 

Different Program Same Institution 213 20.4% 

Same Program Different Institution 96 9.2% 

Different Program Different Institution 705 67.5% 

 

As indicated in Table 11, a significant majority of respondents, 801 (76.7%) indicated that they 

pursued the subsequent postsecondary program at a different institution as compared to only 

23% that chose to continue at the same institution. This further emphasizes the importance of 

developing robust inter-institutional credit transfer possibilities, especially when approximately 

10% of the respondents identify continuing in the same program at a different institution.  

Table 12 presents the reasons identified by these respondents for choosing to pursue further 

postsecondary at a different institution.  
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Table 12: 

Main Reason for Choosing Different Postsecondary Institution (n=789) Number Percent 

Changed my mind about field of study 328 41.6% 

Reputation of my current program 137 17.4% 

Location of my current institution 90 11.4% 

Dissatisfied with my previous program 52 6.6% 

Wanted to build on my postsecondary experience by attending a different institution 34 4.3% 

Reputation of my current institution 31 3.9% 

Dissatisfied with my previous institution 5 0.6% 

Other 112 14.2% 

Further, inter-institutional mobility was analyzed based on whether the prior institution was a 

CAAT college or Ontario university. Table 13 presents this information on a regional level. 

 

Table 13: 

Current Postsecondary College - Region 

(# Survey respondents applyimg for credit transfer) 

N = 1,035 

Institution transferred 

from: 
Number Percent 

Central (n = 462) 
College 264 57.1% 

University 198 42.9% 

Eastern (n = 189) 
College 119 63.0% 

University 70 37.0% 

Northern (n = 132) 
College 86 65.2% 

University 46 34.8% 

Western (n = 252) 
College 147 58.3% 

University 105 41.7% 

 

Of the 1,044 respondents who applied for the credit transfer, 1,035 (99.1%) identified both 

their current institution and prior institution. It is evident from the table that 35-40% of the 

credit transfer applications were from students whose prior postsecondary experience was at 

an Ontario university. It is thus important that credit transfer frameworks not only include 

college to college transfers, but also university to college transfer possibilities. This aspect was 

particularly evident in the various on-site student focus group discussions facilitated by 

researchers. A number of participants expressed their frustration at having to undertake 

Communication or English courses in particular.   

 

The scope of the current study is limited to students enrolled in the CAAT colleges; hence it is 

not able to explore similar transition trends from CAAT colleges to Ontario universities. There is 



 
 

Credit where Credit is Due – ONCAT Provincial Study 51 

currently a significant gap in the information exchange between Ontario colleges and 

universities that inhibits college-to-university credit transfer exploration at provincial level. 

 

Given that there is an expanding roster of credentialing offered by both colleges and 

universities, it is interesting to investigate whether there are differences in the reasons why 

students with a prior college or university credential would choose a different postsecondary 

institution. Table 14 provides the reasons as for the two groups in the survey data. 

 

Table 14: 

Main Reason for Choosing Different Postsecondary 

Institution  

Prior College Prior University 

(n = 371) (n = 418) 

Number Percent Number Percent 

Changed my mind about field of study 137 36.90% 191 45.70% 

Location of my current institution 73 19.70% 17 4.10% 

Wanted to build on my postsecondary experience by 

attending a different institution 
42 11.30% 95 22.70% 

Dissatisfied with my previous institution 25 6.70% 9 2.20% 

Reputation of my current program 17 4.60% 14 3.30% 

Dissatisfied with my previous program 12 3.20% 40 9.60% 

Reputation of my current institution 5 1.30% 0 0.00% 

Other 60 16.20% 52 12.40% 

 

It is interesting to note that while change in field of study continues to be a dominant reason, 

there are other differences in the choices of the two groups. Students with prior university 

experience indicate that attending a different postsecondary institution as an opportunity to 

build on their postsecondary experience as a major reason, whereas student with prior college 

experience indicate location of their current institution as a major reason. In addition, students 

with prior university indicate a higher dissatisfaction with the previous program (9.6%) than 

students with prior college (3.2%). 

 

4B)   Credit Transfer: Geography and Swirling 
 

This study explored the impact of geographic location on the mobility of students between 

regions using provincial data and a proxy definition of credit transfer (Table 3). To validate the 

findings in provincial data, similar analysis was conducted with the survey data where credit 

transfer information was provided directly by the respondents. Table 15 presents the results. 
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Table 15: 

Region of Current 

Postsecondary 

Institution 

Region of Prior Postsecondary Institution 

Central Eastern Northern Western 

Central (n = 384) 
228 48 19 89 

59% 13% 5% 23% 

Eastern (n = 135) 
32 73 11 19 

24% 54% 8% 14% 

Northern (n = 88) 
11 17 44 16 

13% 19% 50% 18% 

Western (n =182 ) 
39 23 7 113 

21% 13% 4% 62% 

 

Table 15 presents similar trends of mobility as evidenced in the provincial data. As may be 

expected, the highest percent of students within a given region have completed their prior 

postsecondary within the same region ranging from a low of 50% within the Northern region to 

a high of 62% within the Western region. Again, the evidence of regional preference makes it 

incumbent, at least on the institutions within that geographic region, to develop viable inter-

institutional credit transfer opportunities amongst themselves.  

 

Table 15 presents remarkably similar trends for all the regions as demonstrated in Table 3. A 

review of inter-regional relationships indicates that the Central region colleges draw students 

from the Western region; the Eastern region draws students from the Central region; the 

Western draws a similar proportion but less absolute number of students from the Central 

region; and finally, the Northern region draws small but similar proportions from all of the 

three other regions.  

 

To further track inter-institutional mobility, Table 16 presents the number of institutions that 

the credit transfer was requested from excluding the institution itself (defined as Inbound), and 

the institutions that the credit transfers were requested to (defined as Outbound) at each of the 

participating CAAT colleges. In addition, it also identifies how many universities the credit 

transfer were requested from at each of the CAAT colleges. This analysis provides a direct 

validation of the provincial analysis presented in Table 5 (page 29), and helps assess students’ 

relative interest in moving between the institutions. It further illustrates that students with 

prior university education seem to prefer attending the colleges in the Central region. 
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Table 16: 

  

Number of CAAT Colleges 

Number of 

CAAT 

Universities 

Inbound Outbound Inbound 

CENTRAL 

College 1 8 11 6 

College 2 10 10 11 

College 3 15 10 15 

College 4 11 9 13 

College 5 11 9 9 

College 6 12 7 11 

EASTERN 

College 1 13 9 10 

College 2 9 9 7 

College 3 1 1 1 

College 4 3 6 3 

College 5 5 8 12 

NORTHERN  

College 1 7 7 6 

College 2 12 5 5 

College 3 1 2 0 

College 4 4 4 4 

College 5 3 5 2 

College 6 1 5 5 

WESTERN  

College 1 13 9 9 

College 2 13 11 8 

College 3 5 4 8 

College 4 8 9 6 

College 5 11 10 6 
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Section B: 

Figure 5 identifies the specific set of respondents groups that will be analyzed and discussed in 

this section. 

Figure 5: 

 
As previously noted, the group of respondents that is currently enrolled in certificate, diploma 

and advanced diploma programs, and applied for credit transfer is of particular interest since 

prior postsecondary education was not a mandatory requirement for their subsequent 

postsecondary program. An attempt to apply for credit transfer is thus an effort/resource 

optimization behaviour that other student groups may benefit from. It is thus important to 

explore the characteristics, motivations, expectations and experiences of this group to identify 

levers for promoting credit transfer engagement. The analysis and results presented in Section 

B focus on two primary goals in this study: 

• To study the overall transfer behaviour of the respondents 

• To study the transfer behaviour of the respondents who transferred to a different 

institution and compare it to the respondents who transferred within the same 

institution. 

 

Number of survey respondents with prior 

PS in Ontario publicly funded institution
3,085

∆ 14 respondents did not indicate either previous or current institution

* 1 respondent did not indicate program

** 2 respondents did not indicate program

172 (excluded from analysis)

1,044∆

Respondents who did not 

apply for credit transfer

(discussed in Section 3)
1,216

Respondents enrolled in 

Certificate, Diploma & Adv. Diploma 

who  applied for credit transfer

Respondents who applied 

for credit transfer

27 90213 697

241* 789**

Section B

analysis and discussion
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Hence, subsequent sub-sections will first present results for the overall respondents (n=1,044) 

who applied for credit transfer, and then compare the results for respondents who transferred 

to a different institution (n=801) to respondents who transferred to the same institution 

(n=240). 

 

4C)  Credit Transfer: Sources of Information 

 

The previous analysis of the group of survey respondents who did not apply for credit transfer 

in sections 3A) and 3B) demonstrated the critical importance of awareness of the credit transfer 

possibilities for students. The study thus asked survey respondents to identify their sources of 

information. Respondents could indicate multiple sources of information, if applicable. Table 

17a presents the information for the usage of various sources that provide information about 

credit transfer process. 
 

Table 17a: 

Source of Credit Transfer Information  Number Percent 

Current institution’s website 361 25.8% 

From a friend, classmate or family member 317 22.6% 

Faculty member 271 19.4% 

Staff member from the Office of the Registrar (or equivalent) 229 16.4% 

Previous institution’s website 89 6.4% 

ONTransfer website 85 6.1% 

Other 48 3.4% 

* Respondents could select multiple sources hence the number of respondents will not add to 1,044 

Respondents indicate that both formal and informal networks of information were important 

for resourcing information on credit transfers. Colleges’ websites were resourced most as a 

source of information in addition to the informal information from peers or family. It is 

interesting that a greater percentage of students (19.4%) sourced the information from faculty 

members rather than Office of the Registrar (16.4%) even though for most colleges the credit 

transfer initiation process resides in the Registrar offices. This finding is understandable since 

faculty members are most familiar to students and are more readily accessible, but it does 

underline the importance of ensuring that faculty members are included in or at the very least 

have the most updated credit transfer information to be able to redirect students to 

appropriate resources. 

 

Further analysis was conducted to investigate whether respondents who were transferring to a 

different institution were accessing information from a different set of sources than those who 

were transferring credits within the same institution. Results in Table 17b indicate that greater 

proportion of respondents who transfer to a different institution sourced the information from 
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their current institution’s website or from an informal source such as friend, classmate or family 

member. However, students who applied for credit transfer within the same institution, a 

greater proportion accessed faculty member or staff from the Registrar office as the source of 

the credit transfer information. 

 

Table 17b: 

Source of Credit Transfer Information  
Transfer Diff. Inst.  (n = 789) Transfer Same Inst. (n = 241) 

Number Percent Number Percent 

Current institution’s website 316 40.1% 42 17.4% 

Faculty member 174 22.1% 94 39.0% 

From a friend, classmate or family member 245 31.1% 64 26.6% 

ONTransfer website 69 8.7% 13 5.4% 

Previous institution’s website 69 8.7% 20 8.3% 

Staff member from the Office of the 

Registrar (or equivalent) 
155 19.6% 72 29.9% 

Other 44 5.6% 4 1.7% 

* Respondents could select multiple sources hence the number of respondents will not add to 789 or 241 

 

The various sources of information were further assessed to determine the ease of finding the 

first point of contact for credit transfer process. This analysis will help assess the quality of 

information available through various sources. Table 18a presents the information on ease of 

locating first point of contact information. 

 

Table 18a: 

Source of Information Very Easy/Easy Very Difficult/ Difficult 

Staff member from the Office of the Registrar 267 9 

Faculty member 222 39 

ONTransfer website 174 29 

Current institution's website 169 27 

Previous institution's website 146 131 

From a friend, classmate or family member 99 0 

Other 13 0 

 

Table 18a illustrates that if the source of credit transfer information was the Office of the 

Registrar, then the first point of contact was easily located. However, if the source of 

information was previous institution’s website, then the first point of contact for credit transfer 

was particularly difficult to locate. The ONCAT website, and in the last few months OCAS 
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website, both provide Transfer Advisor contact information for each of the 24 CAAT colleges 

and Ontario universities.  

 

Ease of locating the source of information was further analyzed to investigate whether there 

were any differences between the respondents transferring to a different institution as 

compared to respondents who stayed at the same institution. Table 18b presents the results.  

 

Table 18b: 

Source of Information 

Transfer Diff. Inst.  (n = 789) Transfer Same Inst. (n = 241) 

Very 

Easy/Easy 

Very 

Difficult/ 

Difficult 

Very 

Easy/Easy 

Very 

Difficult/ 

Difficult 

Current institution’s website 195 24 22 3 

Faculty member 138 34 78 5 

From a friend, classmate or family member 161 0 37 0 

ONTransfer website 95 21 46 7 

Previous institution’s website 144 16 36 3 

Staff member from the Office of the Registrar 

(or equivalent) 
137 9 59 0 

Other 22 0 1 0 

* Respondents could select multiple sources hence the number of respondents will not add to 789 (transfer to diff. 

institution) or 241 (transfer to same institution). 

 

Results in Table 18b indicate that those transferring to a different institution were able to 

locate the credit transfer information from their current institution’s website most easily but 

had difficulty resourcing the information from faculty. On the contrary, those who transferred 

within the same institution were able to locate the information most easily from faculty and 

had difficulty with ONTransfer website. These findings raise an interesting possibility that the 

students’ likelihood of transferring credits within or to a different institution may, to some 

extent, depend on the source from where they are getting the credit transfer information. Are 

students who are able to resource credit transfer information from a faculty member more 

likely to apply for credit transfer and stay within the same institution as opposed to transferring 

to a different institution? However, the answer to this question is not within the scope of the 

current study. 

 

Further exploration with students during the focus group identified the inability to find the first-

point-of-contact information as a major barrier; participants further recommended that the 

Transfer Advisor information be readily and visibly available on the main page of the ONCAT 

website. In addition, based on the feedback from focus group discussions, the Table 19a 

identifies the aspects of credit transfer communication that students found particularly useful, 

and the ones that they did not. 
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Table 19a: 

Helpful Aspects Not Helpful Aspects 

• Receive e-mail/letter alerting student of 

their credit transfer eligibility  

• Information availability at various events 

• Classroom visit by program coordinator 

• Step by step instructions on how to apply 

(documents and forms – all online) 

• Clarification of course eligibility 

• Assistance with course mapping if credit 

transfer is awarded 

• Proper guidance to locate point of contact 

• Lack of credit transfer process information 

at other institutions 

• Finding credit transfer information too 

late in the semester 

• Inaccurate information on website (re: 

contact info; timelines) 

• Poor communication or phone calls not 

returned 

• Being re-directed to different people on 

multiple occasions  

• Inability to submit application until classes 

start 

 

Helpfulness of the above aspects was further investigated using survey data for the 

respondents who moved to a different institution and compared to respondents who stayed at 

the same institution. The results are presented in Tables 19b. 
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Table 19b: 

Aspects 

 Respondents 

who 

transferred to 

different 

institution 

 Respondents 

who stayed at 

same 

institution 

Helpful Aspects: 

E-mail/letter to alert student of their credit transfer eligibility  √ √ 
Information availability at various events √ √ 
Step by step instructions on how to apply 

(documents and forms – all online) √ √ 
Visits and assistance by program coordinator √   

Clarification with course eligibility   √ 
Assistance with course mapping if credit transfer is awarded   √ 
Proper guidance to locate point of contact   √ 
Not Helpful Aspects: 

Finding credit transfer information too late in the semester √ √ 
Poor communication or phone calls not returned √ √ 
Being re-directed to different people on multiple occasions  √ √ 
Lack of credit transfer process information at other institutions √   

Inability to submit application until classes start √   

Inaccurate information on website (re: contact info; timelines)   √ 
 

In Table 19b, it is interesting to note that respondents who transferred to a different institution 

identified classroom visits and assistance by program coordinator as being helpful in 

comparison to the respondents who stayed at the same institution. This aspect was further 

explored with the focus groups participants; it was found that in comparison to respondents 

who transferred to a different institution, the respondents who stayed at the same institution 

were more likely to know the person (most often staff member) who they needed to resource 

for credit transfer information. 

 

The interviews with CAAT colleges’ Registrars further reinforced the fact that the lack of Credit 

Transfer policies and procedures at various colleges often leads to reliance on informal, 

inefficient practices and scant infrastructure. There is agreement for the need for well-

articulated, efficient documentation to support the process, and online/paper-based guides to 

assist students with the process. It is an area where colleges can substantially benefit from 

ONCAT’s leadership and support. ONCAT can support the CAAT colleges to develop and 

implement credit transfer policies, which consistently correspond to a common provincial 

framework.  
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The survey respondents were further asked to identify the particular point of first contact and 

assess the helpfulness of the contact. Table 20a presents their responses. 
 

Table 20a: 

First Point of Contact 
Respondents 

Very Helpful/ 

Quite Helpful 

Number Percent Percent 

Dean 5 0.5% 90.0% 

Program advisor 58 6.0% 87.1% 

Pathways and credit transfer coordinator 53 5.5% 86.8% 

Faculty member 70 7.2% 83.6% 

Program Coordinator 213 21.9% 82.9% 

Admissions advisor 166 17.1% 80.6% 

Registrar staff member 407 41.9% 79.9% 

 

It is interesting to note that the Registrar staff members were most resourced and rated as 

least helpful whereas Deans were least resourced and rated as most helpful. It is also 

interesting to note that Program Coordinators were resourced more often than Admission 

Advisor and rated as more helpful.  

 

Helpfulness of the first point on contact was also analyzed to investigate whether there were 

differences between the group of respondents who transferred to a different institution in 

comparison to respondents who stayed at the same institution. Table 20b presents the results. 

There are no differences in the patterns between the two groups for the first points of contacts 

resourced or their helpfulness. 
 

Table 20b 

First Point of Contact 

Transfer Diff. Inst.  (n = 787) Transfer Same Inst. (n = 239) 

Respondents 
Very Helpful/ 

Quite Helpful 
Respondents 

Very Helpful/ 

Quite Helpful 

Number Percent Percent Number Percent Percent 

Admissions advisor 124 15.8% 82.3% 41 17.2% 73.2% 

Dean 3 0.4% 100.0% 2 0.8% 100.0% 

Faculty member 54 6.9% 79.6% 15 6.3% 93.3% 

Pathways and credit 

transfer coordinator 
41 5.2% 87.8% 12 5.0% 83.3% 

Program advisor 40 5.1% 90.0% 18 7.5% 88.9% 

Program coordinator 151 19.2% 81.5% 59 24.7% 86.4% 

Registrar staff member 318 40.4% 79.9% 81 33.9% 77.8% 

Other 56 7.1% 58.8% 11 4.6% 60.0% 
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The above results are indicative of the interesting debate that surrounds credit transfer in 

terms of process and decision ownership. Often the credit transfer process resides in the 

Registrar offices while the credit transfer decision-making resides in the school offices. If the 

transfer efforts in the two units are not well-coordinated, it leads to a significant amount of 

frustration and time-delay for students. Participants in the focus group discussions identified 

this as a significant area for improvement while sharing their experiences. While this 

observation is of course incumbent on the procedural efficiencies at various colleges and varies 

from college to college, the following sections present discussion and insights into various 

procedural issues as identified through survey analysis and student focus group discussions. 

 

4D)   Credit Transfer: Process Information Clarity and Timelines: 

 

The following table presents information on the clarity and timeliness of the credit transfer 

information when required. Please note that the following survey respondents all applied for 

credit transfer and hence are likely to be better informed than the counter-parts who did not. 

The purpose of this analysis is to identify specific informational aspects in the credit transfer 

process that may need better communication support. Table 21a presents survey respondent’s 

aggregate responses. 

 

Table 21a: 

Credit Transfer Information Aspect 
Strongly Agree/ Agree 

Number Percent 

The option for credit transfer was made clear to me when I 

enrolled (n = 1,039) 
731 70.4% 

I clearly understood the process when I applied for credit 

transfer (n = 1,037) 
836 80.6% 

Information about the credit transfer process was readily 

available to me when needed (n = 1028) 
815 79.3% 

I knew who to contact when beginning the credit transfer 

process (n = 1,032) 
743 72.0% 

Advising from College staff about the credit transfer process was 

readily available to me when needed (n = 1,035) 
883 85.3% 

 

The above credit transfer information aspects were also investigated for differences between 

the groups of respondents who transferred to a different institution as compared to the group 

of respondents who transferred credits within the same institution. Table 21b presents the 

results and the pattern of results is quite similar between the two groups as well as with the 

overall results. 
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Table 21b: 

Credit Transfer Information Aspect 

Transfer Diff. Inst.   Transfer Same Inst.  

Strongly Agree/ Agree Strongly Agree/ Agree 

Number Percent Number Percent 

The option for credit transfer was made clear to me 

when I enrolled 

542 

(n=788) 
68.8% 

180 

(n=238) 
70.40% 

I clearly understood the process when I applied for 

credit transfer  

623 

(n=788) 
79.1% 

202 

(n=237) 
80.60% 

Information about the credit transfer process was 

readily available to me when needed 

611 

(n=780) 
78.3% 

193 

(n=236) 
79.30% 

I knew who to contact when beginning the credit 

transfer process  

549 

(n=783) 
70.1% 

184 

(n=236) 
72.00% 

Advising from College staff about the credit transfer 

process was readily available to me when needed 

667 

(n=786) 
84.9% 

207 

(n=236) 
85.30% 

 

It is evident from Tables 21a and 21b that the area most in need of communication support is 

identification of contact, and the time when more communication support is required is earlier 

in the process when students enrolls initially. As presented in Table 22a, survey respondents 

further recommended the time when the credit transfer information would be most useful.  

 

Table 22a: 

Credit transfer Information: Timeliness Recommendation 

(n = 1,026) 

Strongly Agree/ Agree 

Number Percent 

Included in the admission package for your current program 647 63.1% 

During course registration 191 18.6% 

During introductory program orientation 82 8.0% 

During the first week of class 78 7.6% 

Other 28 2.7% 

 

The majority of respondents (63.1%) indicated that they would prefer the credit information 

much earlier in the process when they receive their admissions package. 

 

The timeliness recommendation was further analyzed to investigate the differences between 

the group of respondents who transferred to a different institution as compared to the 

respondents at the same institution. Results are presented in Table 22b. While a major 

proportion of students in both the groups prefer the credit transfer information to be provided 

in the admission package, the preference seems to be stronger in the group of students who 

transferred to a different institution. Students who stayed at the same institution have a 
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relatively stronger preference for credit transfer information during course registration as 

compared to the students who transferred to a different institution.  

 

Table 22b: 

Credit transfer Information: Timeliness 

Recommendation 

Transfer Diff. Inst. 

(n = 783) 

Transfer Same Inst.  

(n = 230) 

Strongly Agree/ Agree Strongly Agree/ Agree 

Number Percent Number Percent 

Included in the admission package for 

your current program 
513 65.5% 124 53.9% 

During course registration 143 18.3% 47 20.4% 

During introductory program orientation 60 7.7% 21 9.1% 

During the first week of class 48 6.1% 30 13.0% 

Other 19 2.4% 8 3.5% 

 

It is anecdotally contended that college students do not initiate the credit transfer process until 

much later in the program and that any attempt to provide early credit transfer information or 

encourage earlier process initiation are likely to yield little value. To assess the current time 

frames in which the students are applying, the survey respondents were asked to indicate the 

time when they applied for the credit transfer. The results are presented in Table 23a. 

 

Table 23a: 

Credit transfer: Time of Application 

(n = 1,041) 

Strongly Agree/ Agree 

Number Percent 

At the same time as applying for current program of study 171 16.4% 

During course registration 146 14.0% 

After course registration, but before the first day of class 182 17.5% 

During the first week of class 271 26.0% 

After the first week of class, but during the first month of class 185 17.8% 

Other 86 8.3% 

 

Almost half (47.9%) of the respondents applied before the first day of class, with almost one-

fifth (16.4%) applying before course registration. This demonstrates the need for early 

information so that students can take the time to understand the requirements, assess the 

financial or other implications if any, decide if they want to apply, have time to collect 

documentation and submit the application, receive the decision on their application, and plan 

their course registrations effectively. An earlier credit transfer decision not only helps students 

but also eliminates the undue administrative burden that is caused by dropping and adding of 

the courses at a later date, and managing class sizes. 
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The time of application was further analyzed to investigate the differences, if any, between the 

two groups of respondents who transferred to a different institution, and the group of 

respondents who stayed at the same institution. Table 23b presents the results. The pattern of 

results between the two groups is quite similar thereby indicating that the Time of Application 

is likely to be driven by the process requirements at a given institution rather than the 

respondent choice. 

 

Table 23b: 

Credit transfer: Time of Application 

Transfer Diff. Inst. 

(n = 789) 

Transfer Same Inst.  

(n = 239) 

Strongly Agree/ Agree Strongly Agree/ Agree 

Number Percent Number Percent 

At the same time as applying for current 

program of study 
122 15.5% 43 18.0% 

During course registration 113 14.3% 32 13.4% 

After course registration, but before the 

first day of class 
144 18.3% 37 15.5% 

During the first week of class 197 25.0% 72 30.1% 

After the first week of class, but during the 

first month of class 
142 18.0% 41 17.2% 

Other 71 9.0% 14 5.9% 

 

Timeliness of the credit transfer information was explored in detail with the focus group 

participants. Some of the key observations and recommendations made by the focus group 

participants were: 

i. Explore the possibility of integrating credit transfer information requests with the OCAS 

application process. 

ii. Explore the possibility of institutions automatically granting credit transfers, where 

applicable. 

iii. Develop mutual institutional resourcing of the transcripts without financial cost and 

involvement on behalf of students. 

iv. Integrate credit transfer process and deadlines with other institutional documents such 

as college calendars, and develop multiple avenues for information such as open 

houses, OCAS application, admissions package, follow-up communications. 

v. Ensure there is clear understanding of the differences between credit transfer, PLAR and 

advanced standing processes. 

vi. Develop readily available roster of equivalencies, and easily accessible point-of-contact 

information 

vii. Differing credit transfer informational requirements for different courses 
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The last observation vii in the list above which indicates that  there are different informational 

requirements for different courses indicates either inconsistencies in the credit transfer process 

implementation or the inadequacy of the credit transfer information provided. Survey 

information as presented in Table 24a was used to get an assessment the proportion of 

students that might be submitting multiple credit transfer applications. It is interesting to note 

that almost forty percent (38.4%) of the respondents indicated that they submitted multiple 

applications. 

 

Table 24a: 

Credit transfer: Number of 

Applications (n = 981) 

Respondents 

Number Percent 

1 604 61.6% 

2 215 21.9% 

3 109 11.1% 

More than 3 53 5.4% 

 

The data for number of credit transfer applications submitted was further analyzed to 

investigate any difference between the group of respondents who moved to a different 

institution and the group of respondents who stayed at the same institution. Results are 

presented in Table 24b. 

 

Table24b: 

Credit transfer: Number of 

Applications 

Transfer Diff. Inst. 

(n = 741) 

Transfer Same Inst.  

(n = 226) 

Respondents Respondents 

Number Percent Number Percent 

1 422 57.0% 173 76.5% 

2 177 23.9% 34 15.0% 

3 95 12.8% 13 5.8% 

More than 3 47 6.3% 6 2.7% 

 

It is interesting to note that a greater proportion of respondents (43.0%) who moved to a 

different institution indicated that they submitted multiple applications as compared to the 

respondents who stayed at the same institution (23.5%).  
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4E)   Credit Transfer: Applicant Experiences 

 

Survey respondents were asked to indicate their agreement with the various aspects of the 

credit transfer process to assess the quality of their experience. The aggregated responses are 

presented in Table 25a. 

 

Table 25a: 

Credit transfer: Application Experience 
Strongly Agree/ Agree 

Number Percent 

Completing the credit transfer application process was easy to 

understand (n = 1,033) 
904 87.5% 

Completing the credit transfer application process took an 

appropriate amount of time (n = 1,024) 
890 86.9% 

Requirements for credit transfer are clearly defined (n = 1,018) 800 78.6% 

I had no issues accessing the documentation I needed for credit 

transfer (i.e. transcripts, course outlines, etc.) (n = 1,031) 
803 77.9% 

The financial cost of applying for credit transfer was appropriate 

(n = 1,025) 
717 70.0% 

My credit transfer application was processed in an appropriate 

timeframe (n = 1,022) 
848 83.0% 

 

For each of the aspects indicated in Table 25a, the reasons for disagreement are provided in 

appendices 6 through 10. The reasons for inadequate credit transfer experiences were also 

explored extensively in the on-site focus groups. Based on the information derived from the 

survey and the focus groups, the following is a summary of the key issues that cause a non-

satisfactory credit transfer experience: 

i. Lack of clarity between various credit granting processes, such as credit transfer, PLAR 

and advanced standing; sometimes terms are used interchangeably. Also, advanced 

standing may be defined differently at various colleges. 

ii. Hard to follow process information; too many steps. 

iii. Inconsistent or inadequate information from various sources. 

iv. Inconsistent interpretation or implementation of the same credit transfer process. 

v. Determination of courses eligible for credit transfer. 

vi. Lack of clear documentation requirements. 

vii. Access to course outlines. 

viii. Access to transcripts; multiple transcript requests for course credits applied in different 

areas of same institution. 
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ix. No refund for the cost of the course for which transfer is granted; hence credit transfer 

cost is perceived as additional cost. Repeat documentation requests perceived as 

additional costs. 

x. Lack of communication on the status of the application. 

xi. Length of the time it takes to receive the decision. 

 

The various aspects of credit transfer application experiences were further analyzed to 

investigate the differences, if any, between the two groups of respondents who transferred to a 

different institution, and the group of respondents who stayed at the same institution. Table 

25b presents the results. Respondents who transferred to a different institution consistently 

rated all aspects of the credit transfer experience lower than the respondents who stayed at 

the same institution. The magnitude of these differences was particularly high for access to 

documentation and financial cost for credit transfer application. A greater proportion of 

respondents who transferred to a different institution indicated challenges with ability to 

access requisite documentation and the financial cost. 

 

Table 25b: 

Credit transfer: Application Experience 

Transfer Diff. Inst. Transfer Same Inst.  

Strongly Agree/ Agree Strongly Agree/ Agree 

Number Percent Number Percent 

Completing the credit transfer application 

process was easy to understand 

673 

(n = 784) 
85.8% 

219 

(n = 236) 
92.8% 

Completing the credit transfer application 

process took an appropriate amount of time  

662 

(n = 775) 
85.4% 

217 

(n = 236) 
91.9% 

Requirements for credit transfer are clearly 

defined 

590 

(n = 773) 
76.3% 

199 

(n = 232) 
85.8% 

I had no issues accessing the documentation 

I needed for credit transfer (i.e. transcripts, 

course outlines, etc.) 

582 

(n = 783) 
74.3% 

212 

(n = 235) 
90.2% 

The financial cost of applying for credit 

transfer was appropriate 

509 

(n = 780) 
65.3% 

199 

(n = 233) 
85.4% 

My credit transfer application was processed 

in an appropriate timeframe  

632 

(n = 778) 
81.2% 

208 

(n = 231) 
90.0% 

 

 

As indicated in Tables 25a and 25b, and further borne by the survey comments, the two aspects 

of the credit transfer process which are most challenging for the applicants are financial cost 

and supporting documentation, particularly course outlines and transcripts. 
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4F)   Credit Transfer: Processing Times 

 

Survey respondents were asked to indicate what they considered as an acceptable time for 

processing credit transfer applications. The results in Table 26 indicated that almost one-sixth 

of the respondents consider less than 3 days, and an additional forty percent consider less than 

1 week to be the appropriate length of processing time. There is a significant gap between 

applicants’ timeline expectations and current prevalent practices at a number of colleges. 

Interviews with the Registrars at various colleges revealed variable timelines ranging from less 

than one week to as long as end of September. Additionally, there were three colleges that did 

not have a defined timeline for processing times.  Further, secondary analysis revealed that as 

the number of credits applied increases, the length of the acceptable processing time increases, 

thereby indicating that applicants are reasonable in their expectations. 

 

Table 26a: 

Credit transfer: Acceptable Length of Processing Time 

(n = 1,037) 
Number Percent 

Less than 3 days 159 15.3% 

Less than 1 week 381 36.7% 

Less than 2 weeks 380 36.6% 

Less than 1 month 91 8.8% 

Other 26 2.5% 

 

The acceptable length of processing time was also investigated for differences between the 

groups of respondents who transferred to a different institution as compared to the group of 

respondents who transferred credits within the same institution. Table 25b presents the 

results. 

 

Table 26b: 

Credit transfer: Acceptable Length of 

Processing Time 

Transfer Diff. Inst. 

(n = 784) 

Transfer Same Inst. 

(n = 240) 

Number Percent Number Percent 

Less than 3 days 102 13.0% 57 23.8% 

Less than 1 week 286 36.5% 92 38.3% 

Less than 2 weeks 311 39.7% 64 26.7% 

Less than 1 month 69 8.8% 17 7.1% 

Other 16 2.0% 10 4.2% 

 

While about 37%-40% of respondents in both the groups indicated less than 1 week as the 

acceptable processing time, there were differences in their second ranked choice. Almost an 
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additional 40% of the respondents who transferred to a different institution indicated less than 

2 weeks as acceptable length of time, whereas only about 27% of respondents staying at the 

same institution indicated less than 2 weeks. Additionally, far fewer respondents (13%) 

attending a different institution indicated less than 3 days as acceptable time as compared to 

24% for the respondents who were attending the same institution. The results reinforce two 

important findings. First, students are reasonable in their expectations; when they transfer to a 

different institution, they are willing to have more patience with the processing times. Second, 

students expect significantly greater efficiencies in credit transfer application processing when 

they are applying for credit transfers within the same institution. 

 

The respondents’ processing time expectations were further analyzed for their recommended 

ideal time to receive credit transfer information. It would help investigate if the earlier 

knowledge of credit transfer information may have a bearing on applicants’ expectations on the 

processing times. Table 27a presents the results.  

 

Table 27a: 

Recommended time to provide credit 

transfer information 

Credit Transfer: acceptable length of processing time 

Less than 

3 days 

Less than 

1 week 

Less than 

2 weeks 

Less than 

1 month 
Other 

Number 

(Percent) 

Number 

(Percent) 

Number 

(Percent) 

Number 

(Percent) 

Number 

(Percent) 

Included in the admission package for 

your current program (n = 642) 

95 

(15%) 

219 

(34%) 

254 

(40%) 

61 

(10%) 

13 

(2%) 

During introductory program 

orientation (n = 81) 

10 

(12%) 

45 

(56%) 

22 

(27%) 

2 

(2%) 

2 

(2%) 

During course registration (n = 191) 
36 

(19%) 

73 

(38%) 

61 

(32%) 

17 

(9%) 

4 

(2%) 

During the first week of class (n = 78) 
10 

(13%) 

28 

(36%) 

28 

(36%) 

7 

(9%) 

5 

(6%) 

Other (n = 28) 
3 

(11%) 

12 

(43%) 

8 

(29%) 

4 

(14%) 

1 

(4%) 

 

Table 27a indicates that if the credit transfer information is included in the admissions package 

then the processing time expectations is less than 2 weeks but when the credit transfer 

information is made available during introductory program orientation, the processing time 

expectations shrink considerably to less than 1 week. Thus the time when the credit transfer 

information is made available has important bearing on administrative processing time 

available. Earlier availability of the credit transfer information would ensure that students have 

time to apply, and that there is sufficient time for administrative processing.  

Researchers further explored this aspect during the student focus groups and the Registrars’ 

interviews. It appears that the greatest barrier in earlier application and decision, is the lack of 
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curriculum expertise or resources over the summer to make credit transfer decisions. This 

further underlines the importance of developing course or program equivalencies across the 

postsecondary sector. Focus group discussions revealed that the assessments of credit transfer 

applications on case-by-case are resource intensive, use precious faculty time, entail a 

significant amount of process and documentation exchanges between Registrar offices and the 

corresponding schools, increase the possibility of miscommunication or misplaced 

documentation, and are more prone to perceptions of subjective judgments.  

 

The data was further analyzed to investigate the differences, if any, between the respondents 

who transferred to a different institution and the respondents who stayed at the same 

institution. Table 27b presents results for the group of respondents who transferred to a 

different institution and Table 27c presents results for the group of respondents who stayed at 

the same institution. 

 

Table 27b: 

Credit Transfer Timeline 

Recommendation – Transfer Different 

Institution 

Credit transfer: Acceptable Length of Processing Time 

Less than 

3 days 

Less than 

1 week 

Less than 

2 weeks 

Less than 

1 month 
Other 

Number Number Number Number Number 

(Percent) (Percent) (Percent) (Percent) (Percent) 

Included in the admission package for 

your current program (n = 509) 

67 163 219 49 11 

(13.2%) (32.0%) (43.0%) (9.6%) (2.2%) 

During introductory program orientation 

(n = 59) 

6 35 16 1 1 

(10.2%) (59.3%) (27.1%) (1.7%) (1.7%) 

During course registration (n = 143) 
21 58 48 14 2 

(14.7%) (40.6%) (33.6%) (9.8%) (1.4%) 

During the first week of class (n = 48) 
3 21 19 3 2 

(6.3%) (43.8%) (39.6%) (6.3%) (4.2%) 

Other (n = 19) 
3 8 6 2 0 

(15.8%) (42.1%) (31.6%) (10.5%) (0.0%) 

 

Results in Table 27b indicate that students who transfer to a different institution are willing to 

allow for longer processing times – less than 2 weeks – if the credit transfer information is 

provided earlier with the admissions package. Otherwise, regardless of when the credit transfer 

information is provided subsequently, a greater proportion deem less than 1 week as the 

acceptable processing time. 
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Table 27c: 

Credit Transfer Timeline 

Recommendation – In the Same 

Institution 

Credit transfer: Acceptable Length of Processing Time 

Less than 

3 days 

Less than 

1 week 

Less than 

2 weeks 

Less than 

1 month 
Other 

Number Number Number Number Number 

(Percent) (Percent) (Percent) (Percent) (Percent) 

Included in the admission package for 

your current program (n = 123) 

28 53 31 9 2 

(22.8%) (43.1%) (25.2%) (7.3%) (1.6%) 

During introductory program orientation 

(n = 21) 

4 10 6 0 1 

(19.0%) (47.6%) (28.6%) (0.0%) (4.8%) 

During course registration (n = 47) 
15 15 13 2 2 

(31.9%) (31.9%) (27.7%) (4.3%) (4.3%) 

During the first week of class (n = 30) 
7 7 9 4 3 

(23.3%) (23.3%) (30.0%) (13.3%) (10.0%) 

Other (n = 8) 
0 4 1 2 1 

(0.0%) (50.0%) (12.5%) (25.0%) (12.5%) 

 

Results in Table 27c indicate that generally less than 1 week is considered as the acceptable 

processing time by the students who stay at the same institution as well, but if the information 

is received much later, i.e. after the first week of class, then there is willingness to allow for 

greater time.  

 

 

4G)   Credit Transfer: Application Outcomes 

 

The survey respondents were further asked to indicate whether they received all the credits 

that they applied for. Table 28a presents the information on the credits received according to 

the number of courses applied that the credit transfers were applied for.  
 

Table 28a: 

Number of Courses applied for 

Credit Transfer (n = 1,032) 

Receive Credit for All the Courses Applied for Total Number 

of Courses 

applied for 

credit transfer 

Yes (n = 675) 

(65.4%) 

No (n = 258) 

(25.0%) 

Waiting for 

decision (n = 99), 

(9.6%) 

1 
228 49 28 305 

(74.8%) (16.1%) (9.2%) (100.0%) 

2 
194 67 26 287 

(67.6%) (23.3%) (9.1%) (100.0%) 

3 
128 50 18 196 

(65.3%) (25.2%) (9.2%) (100.0%) 

More than 3 
125 92 27 244 

(51.2%) (37.7%) (11.1%) (100.0%) 
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It is interesting to note that the survey was conducted in January 2015, at the beginning of the 

second semester for the participants and yet almost 10 % of the participants were still waiting 

for a decision. Thus, there seems to be a large gap between what the colleges recognize as their 

processing times and the actual practice. 

 

The data for number of courses applied for credit transfer and the credits received was further 

analyzed to investigate the differences, if any, between the respondents who transferred to a 

different institution and the respondents who stayed at the same institution. Results are 

presented in Table 28b. 

 

Table 28b: 

Number 

of 

Courses 

applied 

for Credit 

Transfer 

Transfer Diff. Inst. (n = 780) Transfer Same Inst. (n = 239) 

Receive Credit for All the Courses Applied for Receive Credit for All the Courses Applied for 

Yes  

(n = 484) 

(62.1%) 

No  

(n = 219) 

(28.1%) 

Waiting for 

decision 

 (n = 77) 

(9.9%) 

Total 

Yes  

(n = 183) 

(76.6%) 

No  

(n = 36) 

(15.1%) 

Waiting for 

decision 

 (n = 20) 

 (8.4%) 

Total 

1 
159 39 23 221 66 9 5 80 

(71.9%) (17.6%) (10.4%) (100.0%) (82.5%) (11.3%) (6.3%) (100.0%) 

2 
131 52 21 204 60 15 5 80 

(64.2%) (25.5%) (10.3%) (100.0%) (75.0%) (18.8%) (6.3%) (100.0%) 

3 
103 40 13 156 25 9 5 39 

(66.0%) (25.6%) (8.3%) (100.0%) (64.1%) (23.1%) (12.8%) (100.0%) 

More 

than 3 

91 88 20 199 32 3 5 40 

(45.7%) (44.2%) (10.1%) (100.0%) (80.0%) (7.5%) (12.5%) (100.0%) 

 

As indicated in Table 28b, a greater proportion (28%) i.e. 219 out of 780 respondents who 

attended a different institution were denied credits than the proportion (15%) i.e. 36 out of 239 

respondents who applied for credit at the same institution. It is also interesting to note that 

that there is relatively a large difference in the two groups amongst the respondents who 

applied for credits for more than 3 courses. A far greater proportion (44%) i.e. 88 out of 199 

respondents who transferred to a different institution and applied for credits for more than 3 

courses were denied credit than the proportion (8%) i.e. 3 out of 40 respondents who stayed at 

the same institution and applied for credit transfer for more than 3 courses. This indicates that 

institutions may be more likely to recognize credit for the courses that they deliver as 

compared to the courses delivered by other institutions. This finding though not surprising, is 

contrary to the expectations in an academic environment where significant number of 

programs are governed by common program standards across the province. 

 

Survey respondents were further assessed for the reasonable of their credit transfer 

expectations. Table 29a presents information on whether they expected to receive any credits 

that they were not granted.  
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Table 29a: 

Expected to Receive Denied Credit 

(n = 1,033) 
Number Percent 

Yes 210 20.3% 

No 823 79.7% 

 

As indicated in Table 29a almost 80% of the credit transfers denied did not come as a surprise 

to the applicants, and hence were unlikely to cause disappointment. However, these 

applications place an unnecessary and unproductive administrative burden of processing those 

applications. It is thus imperative that there be well-articulated information on course eligibility 

for transfer to avoid poorly informed or frivolous applications. 

 

The credit expectation data was analyzed to also investigate the differences between 

respondents who transferred to a different institution and the respondents who stayed at the 

same institution. Table 29b presents the results. 

 

Table 29b: 

Expected to Receive Denied Credit 

Transfer Diff. Inst. 

(n = 781) 

Transfer Same Inst. 

(n = 239) 

Number Percent Number Percent 

Yes 173 22.2% 34 14.2% 

No 608 77.8% 205 85.8% 

 

The results in Table 29b indicate that a greater proportion of respondents who transferred to a 

different institution were expecting to receive the credits that were denied.  

 

Of the 210 respondents who expected to receive credits that were denied, just over half – 

56.2% (118) received an explanation of the reason that the credit transfer had been denied. 

This is an important communication gap in the process, which often leaves applicants feeling 

confused and treated unfairly. These 118 respondents were further asked to indicate whether 

they were satisfied with the explanation. More than half of the respondents 72 (61.0%) 

indicated that they were dissatisfied with the explanation provided. Further exploration of the 

survey comments as to why the explanations were deemed unsatisfactory, as well as insights 

from the on-site focus group discussion, reveal that a number of these were university students 

who were denied credit for various courses taken in the prior university. Of special note were 

courses in Psychology, Sociology, and English; students were particularly upset that university 

level English courses could not be used as a credit for the Communications course at college.  

 

Given the increasing population of students at CAAT colleges with prior university degrees, it is 

imperative that the credit transfer conversation be conducted not only in college-to-college or 

college-to-university contexts but also in the university-to-college context.    

 



 
 

Credit where Credit is Due – ONCAT Provincial Study 74 

4H)   Credit Transfer: Overall Ease of Process 

 

While the survey investigated the multifarious aspects of the credit transfer process, it also 

asked the respondents to provide an assessment of overall ease of the credit transfer process 

and their overall satisfaction with the process. Table 30a presents the results for the ease-of-

process. 

 

Table 30a: 

Ease of Credit Transfer Process (n = 1,035) Number Percent 

Very Easy 279 27.0% 

Easy 594 57.4% 

Difficult 129 12.5% 

Very Difficult 33 3.2% 

 

The majority of the respondents (84.4%) indicated that they found the overall credit transfer 

process very easy or easy; however, about one-sixth (15.7%) of those who applied found the 

process to be difficult. Informational aspects of the credit transfer process were re-analyzed 

within the context of satisfaction ratings, as presented in Tables 31 through 35, to determine 

whether there was an impact of informational awareness on the perceived ease of the credit 

transfer process. 

 

Overall ease of credit transfer process was also assessed to investigate differences, if any, 

between the respondents who transferred to a different institution and respondents who 

stayed at the same institution. The results are presented in Table 30b. Though the magnitude of 

differences is not large, the respondents who stayed at the same institution seemed to find the 

overall credit transfer easier than the respondents who transferred to a different institution. 
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Table 30b: 

Ease of Credit Transfer Process 

Transfer Diff. Inst. 

(n = 782) 

Transfer Same Inst. 

(n = 240) 

Number Percent Number Percent 

Very Easy 185 23.7% 88 36.7% 

Easy 464 59.3% 125 52.1% 

Difficult 105 13.4% 23 9.6% 

Very Difficult 28 3.6% 4 1.7% 

 

The subsequent discussion presents the analysis that was conducted to investigate whether 

each of the following five aspects of credit transfer information had any impact on the 

perceived ease of the credit transfer process. The five credit transfer information aspects 

analyzed in the subsequent discussion are:  

1. Credit transfer option was made clear to the respondent when (s)he enrolled. 

2. Respondent clearly understood the process when s(he) applied for credit transfer. 

3. Information about the credit transfer process was readily available when needed. 

4. Respondent knew who to contact when beginning the credit transfer process. 

5. Advising from College staff about the credit transfer process was readily available when 

needed. 

 

The analysis was conducted for overall respondents, as well as the two groups under discussion, 

namely, group of respondents who transferred to a different institution and the group of 

respondents who stayed at the same institution. Within group significance tests were 

conducted to see whether there was a meaningful impact of the clarify of credit of transfer 

information for overall respondents as well as each of the three groups. The results are 

presented in Tables 31 through 35, followed by findings for the significance test for each of the 

groups. 

 

1. Option of Credit transfer was clear when initially enrolled: 

 

Table 31: 

Option of Credit transfer was 

clear when initially enrolled 

Ease of Credit Transfer Process 

Overall Different Institution Same Institution 

Difficult Easy Difficult Easy Difficult Easy 

Agree (n = 724) 
64 

(9%) 

660 

(91%) 

52 

(10%) 

484 

(90%) 

11 

(6%) 

168 

(91%) 

Disagree (n = 307) 
96 

(31%) 

211 

(69%) 

81 

(33%) 

164 

(67%) 

14 

(24%) 

44 

(76%) 
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Overall: There was a significant difference in the scores for those that found the option for 

credit transfer to be clear when enrolling (M=3.73, SD=0.85) and those that found the option 

for credit transfer to be unclear when enrolling (M=3.06, SD=1.39); t (1029) = 9.475, p= 0.000. 

 

Different Institution: There was a significant difference in the scores for those that found the 

option for credit transfer to be clear when enrolling (M=3.71, SD=0.88) and those that found 

the option for credit transfer to be unclear when enrolling (M=3.00, SD=1.41); t (779) = 8.405, 

p= 0.000. 

 

Same Institution: There was a significant difference in the scores for those that found the 

option for credit transfer to be clear when enrolling (M=3.81, SD=0.72) and those that found 

the option for credit transfer to be unclear when enrolling (M=3.27, SD=1.29); t (235) = 3.989, 

p= 0.000. 

 

The results indicate that when the respondents had clear knowledge of the availability of the 

credit transfer option when they initially enrolled, they found the credit transfer process 

relatively easy regardless of whether they transferred to a different institution or stayed at the 

same institution. 

 

2. Credit transfer information was readily available 

 

Table 32: 

Credit transfer information 

was readily available  

Ease of Credit Transfer Process 

Overall Different Institution Same Institution 

Difficult Easy Difficult Easy Difficult Easy 

Agree (n = 809) 
61 

(8%) 

743 

(92%) 

52 

(9%) 

554 

(91%) 

8 

(4%) 

184 

(96%) 

Disagree (n = 211) 
99 

(47%) 

112 

(53%) 

81 

(49%) 

86 

(51%) 

17 

(40%) 

25 

(60%) 

 

Overall: There was a significant difference in the scores for those that clearly understood the 

process when applying for credit transfer (M=3.76, SD=0.81) and those that that did not clearly 

understand the process when applying for credit transfer (M=2.56, SD=1.50); t (1027) = 15.480, 

p = 0.000. 

 

Different Institution: There was a significant difference in the scores for those that clearly 

understood the process when applying for credit transfer (M=3.75, SD=0.83) and those that 

that did not clearly understand the process when applying for credit transfer (M=2.4908, 

SD=1.50) ; t (779) = 14.248, p = 0.000. 

 

Same Institution: There was a significant difference in the scores for those that clearly 

understood the process when applying for credit transfer (M=3.80, SD=0.74) and those that 



 
 

Credit where Credit is Due – ONCAT Provincial Study 77 

that did not clearly understand the process when applying for credit transfer (M=2.94, 

SD=1.45); t (233) = 5316, p = 0.000. 

 

The results indicate that when the credit transfer information was readily available to the 

respondents, they found the credit transfer process relatively easy regardless of whether they 

transferred to a different institution or stayed at the same institution. 

 

3. Clearly understood the Credit transfer process: 
 

Table 33: 

Clearly understood the 

Credit transfer process  

Ease of Credit Transfer Process 

Overall Different Institution Same Institution 

Difficult Easy Difficult Easy Difficult Easy 

Agree (n = 830) 
65 

(8%) 

765 

(92%) 

51 

(8%) 

567 

(92%) 

13 

(6%) 

188 

(94%) 

Disagree (n = 199) 
95 

(48%) 

104 

(52%) 

82 

(50%) 

81 

(50%) 

12 

(35%) 

22 

(65%) 

 

Overall: There was a significant difference in the scores for those that found information about 

the credit transfer process to be readily available when needed (M=3.77, SD=0.79) and those 

that did not feel information about the credit transfer process to be readily available when 

needed (M=2.59, SD=1.50); t(1018) = 15.572, p = 0.000. 

 

Different Institution: There was a significant difference in the scores for those that found 

information about the credit transfer process to be readily available when needed (M=3.75, 

SD=0.84) and those that did not feel information about the credit transfer process to be readily 

available when needed (M=2.55, SD=1.50); t(771) = 13.426, p = 0.000. 

 

Same Institution: There was a significant difference in the scores for those that found 

information about the credit transfer process to be readily available when needed (M=3.87, 

SD=0.60) and those that did not feel information about the credit transfer process to be readily 

available when needed (M=2.78, SD=1.49); t(232) = 7.698, p = 0.000. 

 

The results indicate that when the credit transfer process was clear to the respondents, they 

found the credit transfer process relatively easy regardless of whether they transferred to a 

different institution or stayed at the same institution. 
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4. Knew the contact when starting credit transfer application: 

 

Table 34: 

Knew who to contact when 

starting credit transfer 

application 

Ease of Credit Transfer Process 

Overall Different Institution Same Institution 

Difficult Easy Difficult Easy Difficult Easy 

Agree (n = 737) 
51 

(7%) 

686 

(93%) 

38 

(7%) 

506 

(93%) 

12 

(7%) 

171 

(93%) 

Disagree (n = 287) 
109 

(38%) 

178 

(62%) 

95 

(41%) 

137 

(59%) 

13 

(25%) 

39 

(75%) 

 

Overall: There was a significant difference in the scores for those that knew who to contact 

when beginning the credit transfer process (M=3.79, SD=0.76) and those that did not know who 

to contact when beginning the credit transfer process (M=2.86, SD=1.45); t(1022) = 13.303, p = 

0.000. 

 

Different Institution: There was a significant difference in the scores for those that knew who to 

contact when beginning the credit transfer process (M=3.79, SD=0.76) and those that did not 

know who to contact when beginning the credit transfer process (M=2.77, SD=1.47); t(774) = 

12.601, p = 0.000. 

 

Same Institution: There was a significant difference in the scores for those that knew who to 

contact when beginning the credit transfer process (M=3.80, SD=0.74) and those that did not 

know who to contact when beginning the credit transfer process (M=3.25, SD=1.31); t(233) = 

3.913, p = 0.000. 

 

The results indicate that when the respondents were aware of the contact person for initiating 

the credit transfer application, they found the credit transfer process relatively easy regardless 

of whether they transferred to a different institution or stayed at the same institution. 

 
5. Credit transfer advising was readily available: 

 

Table 35: 

Credit transfer advising was 

readily available 

Ease of Credit Transfer Process 

Overall Different Institution Same Institution 

Difficult Easy Difficult Easy Difficult Easy 

Agree (n = 876) 
67 

(8%) 

809 

(92%) 

58 

(9%) 

603 

(91%) 

9 

(4%) 

197 

(96%) 

Disagree (n = 151) 
93 

(62%) 

58 

(38%) 

75 

(64%) 

43 

(36%) 

16 

(55%) 

13 

(45%) 
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Overall: There was a significant difference in the scores for those that found advising from 

college staff about the credit transfer process to be readily available when needed (M=3.77, 

SD=0.79) and those that did not find advising to be readily available when needed (M=2.15, 

SD=1.46) ; t(1025) = 19.839, p = 0.000. 

 

Different Institution: There was a significant difference in the scores for those that found 

advising from college staff about the credit transfer process to be readily available when 

needed (M=3.73, SD=0.85) and those that did not find advising to be readily available when 

needed (M=2.09, SD=1.45) ; t(777) = 17.952, p = 0.000. 

 

Same Institution: There was a significant difference in the scores for those that found advising 

from college staff about the credit transfer process to be readily available when needed 

(M=3.86, SD=0.61) and those that did not find advising to be readily available when needed 

(M=2.34, SD=1.51) ; t(233) = 9.843, p = 0.000. 

 

The results indicate that when the credit transfer advising was readily available to the 

respondents, they found the credit transfer process relatively easy regardless of whether they 

transferred to a different institution or stayed at the same institution. 

 

It is not surprising but certainly interesting to note that when applicants agreed that they were 

well informed of the various aspects of the credit transfer process, including point of contact 

and relevant resources, they found the credit transfer process significantly easier. 

 

Similar analysis was conducted to investigate whether the timing when the credit transfer 

information is made available has an impact on applicants’ perceived ease of the process. The 

timing of the availability of the information did not have an impact on the perception of the 

ease of process.  

 

Based on the findings above, it is evident that the clarity, accuracy and completeness of the 

credit transfer information has a significant impact on the perception of the ease of the credit 

transfer process, while time when the information is made available has an impact on the 

applicants’ processing timeline expectations. 
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5. Section V: Credit Transfer Predictors 

The analysis in the prior section was directed at developing a better understanding of the 

various patterns of credit transfer choices and outcomes for students, identifying best 

practices, and identifying areas of improvements in credit transfer process. This section focuses 

on further enriching the prior findings with a deeper understanding of the factors that may 

increase the propensity of students to apply for credit transfer, receive credit transfer, and 

finally factors that may predict their satisfaction with the credit transfer process. 

 

5A)   Which Students are Likely to Apply for Credit Transfer?  

The discussion in prior sections demonstrates the great importance of timely availability of 

accurate credit transfer information to potential student applicants. Credit transfer awareness 

efforts are often aimed universally at all incoming new students. If the students’ attributes that 

increase the likelihood of their applying to credit transfer could be predicted, then the 

information can be used to identify student populations that may be less likely to apply for 

credit transfer and hence could benefit from a more targeted credit transfer information 

approach.  

 

Logistic regression was conducted to investigate the factors that may contribute to 

respondents’ decision to apply for the credit transfer. The type of prior institution 

(university/college), current and past credential level, academic performance in the past 

program, graduation status, unique attribute such as First Generation or Aboriginal, and 

demographic variables were examined as possible factors that may predict students’ decision 

to apply for credit transfer. Table 36a presents the results the logistic regression analysis that 

was conducted for the 2,419 survey respondents that were enrolled in a publicly funded 

institution within Ontario and not enrolled in a graduate certificate or degree program.  
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Table 36a: 

Variable β Standard Error Significance 

Gender -0.06 0.13 0.627 

Age -0.13 0.05     0.009** 

International student status 0.26 0.19 0.166 

Language 0.06 0.33 0.860 

First Generation 0.07 0.12 0.585 

Aboriginal  -0.06 0.27 0.814 

Diploma  1.18 0.14     0.000** 

Advanced Diploma  1.06 0.19     0.000** 

Previous institution type -0.13 0.31 0.677 

Previous Diploma  0.32 0.16     0.042** 

Previous Advanced Diploma  0.86 0.28     0.002** 

Previous Grad Certificate 0.65 0.52 0.210 

Previous Degree (ref: Certificate Programs) 0.70 0.33     0.032** 

Previous grade achieved 0.11 0.08 0.143 

Graduation status in prior program 0.25 0.14    0 .063* 

  
Constant -1.749 

Pseudo R2  0.072 

X2  108.773, p<.000 

N  2419 

*p < 0.05, **p < 0.10 

 

Results indicate that within the student population of Certificate, Diploma and Advanced 

Diploma programs: 

- students who are older are less likely to apply for credit transfer; 

- students who are enrolled in a diploma or advanced diploma are more likely to apply for 

credit transfer than those in certificate program; 

- students who were enrolled in a prior diploma, advanced diploma or degree program 

were more likely to apply for credit transfer than those who were enrolled in a prior 

certificate program; and 

- students who had graduated from their prior postsecondary program were more likely 

to apply for the credit transfer. 

 

There were no significant results for gender, or groups of special interest such as First 

Generation, Aboriginal or Francophone. Additionally, there were no significant results for the 

grade achieved in the prior postsecondary education.  

 

It is interesting to note that respondents who graduated from their prior postsecondary 

program are more likely to apply, thus implying that that students do not impute value to their 
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prior incomplete postsecondary education when it may actually hold value for credit transfer. 

This implies that the colleges should particularly continue to focus their credit transfer 

awareness campaigns on students who have prior postsecondary experience but did not 

graduate from the program. 

 

Separate sets of regressions were also conducted for the group of respondents who moved to a 

different institution and the group of respondents who stayed the same institution. Results are 

presented in the Table 36b. 

 

Table 36b: 

Variable 

Different Institution (n=1688) Same Institution (n=693) 

β 
Standard 

Error 
Significance β 

Standard 

Error 
Significance 

Gender -0.07 0.15 0.671 -0.10 0.25 0.696 

Age -0.06 0.07 0.384 -0.28 0.09 0.002* 

International student status 0.32 0.24 0.181 0.35 0.30 0.247 

Language 0.08 0.48 0.874 -0.01 0.51 0.987 

First Generation -0.03 0.14 0.830 0.26 0.22 0.251 

Aboriginal  0.07 0.34 0.836 -0.29 0.47 0.541 

Diploma 1.26 0.17     0.000** 0.94 0.26     0.000** 

Advanced Diploma  1.16 0.23     0.000** 0.67 0.38 0.076 

Previous institution type -0.28 0.33 0.399       

Previous Diploma 0.44 0.23 0.051 0.06 0.23 0.786 

Previous Advanced Diploma 0.96 0.36 0.007* 0.51 0.50 0.308 

Previous Grad Certificate  0.97 0.66 0.141 0.07 0.93 0.937 

Previous Degree 0.79 0.38 0.037* 0.82 1.09 0.451 

Previous grade achieved 0.12 0.09 0.189 0.10 0.15 0.490 

Graduation status in prior program 0.32 0.15 0.036* -0.01 0.30 0.977 

    Constant -1.941 -1.032 

Pseudo R2 0.074 0.068 

X2 76.678, p<.000 28.996, p<.010 

N 1688 693 

*p < 0.05, **p < 0.10 

 

Results indicate that factors that contribute to the likely to apply for credit transfer for 

respondents who transfer to a different institution are quite similar those for the overall 

respondents. The only difference being that age is not a predictor of the likelihood to apply in 

the respondents who transferred to a different institution. 

 

Results further indicate that there are not as many predictors of likely to apply for credit 

transfer for respondents who stay at the same institution. In the fact, the only significant 
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predictors for this group are age and respondents who are currently enrolled in the diploma 

program.  

 

It is interesting to note that while age is not a predictor of likelihood to apply for credit transfer 

for students who transfer to a different institution, it is a predictor for students who stayed at 

the same institution. 

 

 

5B)  Which Students are Likely to Receive Credit Transfer?  

This study also investigates whether there are particular process attributes, such as first point 

of contact, time of submission or groups of students who are more likely to receive transfer of 

the credit applied. This does not imply that there are systemic biases but helps identify whether 

there are certain aspects of the process that are more critical or whether particular academic 

background attributes are more likely to lead to successful application of credit transfer.  

 

Logistic regression was conducted to investigate the factors that may contribute to success in 

receiving the credit transfers applied. The type of prior institution (university/college), current 

and past credential level, academic performance in the past program, graduation status, 

informational aspects (re, helpfulness of first point of contact, understanding of the process, 

knowledge of who to contact for information and readily available advising), process aspects 

(re, time of submission, multiple submissions, clarity of requirements, ease of documentation, 

and cost), attributes such as First Generation or Aboriginal, and demographic variables were 

examined as possible factors that may predict the success of students’ credit transfer 

application.  

 

Table 37a presents the results the logistic regression analysis that was conducted for the 1,044 

survey respondents who applied for credit transfer and were enrolled in a publicly funded 

institution within Ontario and not enrolled in a graduate certificate or degree program.  
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Table 37a: 

Variable β 
Standard 

Error 
Significance 

Gender -0.15 0.28 0.601 

Age 0.21 0.13 0.101 

International student status 1.27 0.53     0.017** 

Language 1.12 0.76 0.139 

First Generation 0.11 0.26 0.685 

Aboriginal 0.04 0.64 0.950 

Current credential -0.17 0.23 0.453 

Previous institution -0.37 0.61 0.542 

Previous credential 0.01 0.18 0.978 

Previous grade 0.18 0.18 0.314 

Graduation status in prior program 0.53 0.28   0.053* 

Helpfulness of first-point-of-contact 0.00 0.16 0.985 

Clearly understood the credit transfer process 0.01 0.20 0.944 

Knowledge of who to contact for credit transfer 

information 
-0.39 0.20   0.054* 

Credit transfer advising was readily available 0.28 0.22 0.203 

Time of submission -0.24 0.09   0.006** 

Submitted multiple applications -0.72 0.24   0.003** 

Credit transfer requirements were clear 0.84 0.20  0.000** 

Document collection was easy 0.55 0.17   0.001** 

Cost was appropriate -0.28 0.14  0.044** 

  
Constant  -3.059 

Pseudo R2  0.18 

X2  101.392, p<.000 

N  1044 

*p < 0.05, **p < 0.10 

 

Results indicate that within the student population of Certificate, Diploma and Advanced 

Diploma programs: 

- students who are on international study permit and have enrolled in prior 

postsecondary in Ontario, are more likely to receive credit transfer; 

- students who had graduated from their prior postsecondary program were more likely 

receive credit transfer; 
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- students who indicated that they had knowledge of who to contact for credit transfer 

information were less likely to receive credit transfer. This may seem counter-intuitive 

but it underscores the previous findings from the exploratory analysis and student focus 

groups. It implies that students’ perceptions of who to contact for credit transfer 

information are often misguided, such as mistaking faculty members as possessing 

complete knowledge of credit transfer information; 

- students who submitted credit transfer applications closer to start of the classes, or 

during the first weeks were less likely to receive credit; 

- students who submitted multiple credit transfer applications were less likely to receive 

at least one credit transfer; 

- students who clearly understood credit transfer requirements were more likely to 

receive credit transfer; 

- students who found the collection of requisite documents easy were more likely to 

receive credit transfer; and, 

- students who deemed the cost of credit transfer appropriate were less likely to receive 

credit transfer. 

There were no significant findings for the various demographic variables, group attribute such 

as First Generation, prior institution, credential level or prior academic grade.  

Overall, the findings imply that students’ demographic or academic backgrounds except 

graduation status do not have a significant bearing on whether their application for credit 

transfer will be successful. However, various aspects of the credit transfer process itself, such as 

clarity of the requirements, ease of document collection, timing of the application process, and 

cost, all have a significant impact on whether the application for credit transfer is successful. 

The above finding further underscores the credit transfer procedural inefficiencies and 

students’ credit transfer dissatisfaction discussed in sections 4C through 4F of this document. 

Specific recommendations are made in section VIII-Conclusions and Recommendations of this 

document to address the various procedural deficiencies identified in this study. 

Separate set of regressions were also conducted for the group of respondents who moved to a 

different institution and the group of respondents who stayed the same institution. Results are 

presented in the Table 37b. 
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Table 37b: 

Variable 

Different Institution (n=789) Same Institution (n=241) 

β 
Standard 

Error 
Significance β 

Standard 

Error 
Significance 

Gender -0.21 0.28 0.465 0.54 0.81 0.503 

Age 0.35 0.14 0.013 -0.24 0.27 0.383 

International student status^     

Language^     

First Generation status -0.28 0.28 0.313 0.25 0.70 0.720 

Aboriginal Status^     

Current credential -0.09 0.23 0.710 0.19 0.62 0.756 

Previous institution -0.42 0.58 0.474 not applicable 

Previous credential 0.12 0.18 0.509 0.19 0.43 0.665 

Previous grade 0.12 0.18 0.500 -0.11 0.45 0.802 

Graduation status 0.52 0.28 0.060 1.45 0.78 0.061 

Helpfulness of first-point-of-contact -0.27 0.35 0.439 0.09 0.81 0.911 

Clearly understood the credit 

transfer process 
0.17 0.19 0.373 -0.22 0.63 0.724 

Knowledge of who to contact for 

credit transfer information 
-0.32 0.21 0.121 0.33 0.53 0.535 

Credit transfer advising was readily 

available 
0.21 0.24 0.387 0.17 0.51 0.742 

Time of submission -0.23 0.09 0.010** 0.03 0.23 0.908 

Submitted multiple applications -0.41 0.25 0.100 -0.80 0.62 0.202 

Credit transfer requirements were 

clear 
0.95 0.20   .000** 0.23 0.61 0.709 

Document collection was easy 0.51 0.16 0.002** 1.06 0.53 0.046** 

Cost was appropriate -0.30 0.14 0.039** -0.34 0.49 0.486 

  
Constant -5.584 -5.246 

Pseudo R2 0.194 0.237 

X2 90.154, p< .000 34.031, p< .018 

N 789 241 

^ - please note that the variables language, aboriginal and international status were included in the regression analysis to 

keep it comparable with overall regression presented in table 37a; however, once the overall data is divided into two 

groups, the samples sizes for each of these variables are too small for reliable interpretation. 

*p < 0.05, **p < 0.10 
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Results indicate that factors that contribute to the respondents receiving credit transfer for 

respondents who transfer to a different institution are quite similar to those for the overall 

respondents. The only two differences are that graduation status and the knowledge of who to 

contact for credit transfer information are not predictors of their likelihood to receive credit 

transfers.  

  

On the contrary, results for respondents who stay at the same institution indicate that the only 

predictor of likelihood to receive credit transfer is the ease of document collection.  

 

5C)   What Factors Predict Student Satisfaction with Credit Transfer Application?   

This study investigates whether there are particular aspects of credit transfer process or 

student attributes that may predict student satisfaction with the credit transfer process.  

 

Logistic regression was conducted to investigate the factors that may contribute to 

respondents’ satisfaction with the credit transfer process. First point of contact, helpfulness of 

first point of contact, informational aspects, timing and clarity of the information, time when 

applications are submitted, requisite document access,  cost, processing time, acceptance or 

rejection of the credit transfer applied, and overall ease of the process were examined as 

possible factors that may predict the success of students’ credit transfer application. Results are 

presented in Table 38a. 
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Table 38a: 

Variable β 
Standard 

Error 
Significance 

Ease of finding first-point-of-contact 0.54 0.28 0.049* 

Helpfulness of first-point-of-contact 0.90 0.20 0.000* 

Credit transfer possibility was made clear before enrolment 0.00 0.22 0.987 

Clearly understood the credit transfer process 0.05 0.27 0.848 

Credit transfer information was readily available 0.32 0.27 0.247 

Knowledge of who to contact for credit transfer information -0.01 0.23 0.958 

Credit transfer advising was readily available -0.02 0.27 0.955 

Time of submission -0.06 0.11 0.607 

Ease of completing credit transfer application -0.20 0.30 0.517 

Time for completion of credit transfer application 0.14 0.25 0.570 

Credit transfer requirements were clear 0.51 0.25 0.039* 

Ease of accessing required documentation 0.43 0.20 0.027* 

Cost was appropriate 0.39 0.19 0.035* 

Processing time for credit transfer application 0.86 0.22 0.000* 

Received all the credit requested 1.23 0.32 0.000* 

Overall perceived ease of credit transfer process 1.02 0.30 0.001* 

  
Constant -12.100 

Pseudo R2 0.359 

X2 386.632, p<.000 

N  1044 

*p < 0.05, **p < 0.10 

 

Results indicate that within the student population of Certificate, Diploma and Advanced 

Diploma programs: 

- students who found the first point of contact easily were more satisfied with the 

process; 

-  students who perceived the first point of contact as helpful were more satisfied with 

the process; 

- students who clearly understood the credit transfer requirements were more satisfied; 

- students who could easily access the requisite documentation such as, course outlines 

and transcripts were more satisfied; 

- students who deemed the cost of credit transfer less appropriate were more likely to be 

satisfied;  
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- students who deemed the processing time for the application to be reasonable were 

more satisfied; and 

- students who received all the credits requested were more likely to be satisfied; and, 

- students who perceived the overall credit transfer process to be easy were more 

satisfied. 

Again, there were no significant findings for the various demographic variables or group 

attribute such as First Generation. These findings further reinforce that availability of helpful 

first point of contact, clarity of the process and requirements, and ease of accessing and 

providing requisite documentation are key to students’ satisfaction with the credit transfer 

process,   

Separate sets of regressions were also conducted for the group of respondents who moved to a 

different institution and the group of respondents who stayed the same institution. Results are 

presented in the Table 38b. 
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Table 38b: 

Variable 

Different Institution (n=789) Same Institution (n=241) 

β 
Standard 

Error 
Significance β 

Standard 

Error 
Significance 

Ease of finding first-point-of-contact 0.51 0.30 0.087 
-

2.09 
1.91 0.272 

Helpfulness of first-point-of-contact 0.83 0.21 0.000* 1.90 1.18 0.108 

Credit transfer possibility was made 

clear before enrolment 

-

0.05 
0.23 0.832 

-

0.27 
1.13 0.814 

Clearly understood the credit 

transfer process 
0.01 0.28 0.980 1.80 1.70 0.290 

Credit transfer information was 

readily available 
0.31 0.29 0.287 2.06 1.69 0.224 

Knowledge of who to contact for 

credit transfer information 
0.07 0.25 0.793 

-

0.95 
1.42 0.503 

Credit transfer advising was readily 

available 
0.14 0.29 0.628 

-

2.60 
1.70 0.125 

Time of submission 
-

0.05 
0.12 0.686 

-

0.23 
0.56 0.683 

Ease of completing credit transfer 

application 

-

0.25 
0.32 0.424 2.48 2.65 0.350 

Time for completion of credit 

transfer application 
0.19 0.26 0.468 

-

0.98 
1.72 0.570 

Credit transfer requirements were 

clear 
0.52 0.26 0.041* 1.30 1.65 0.428 

Ease of accessing required 

documentation 
0.48 0.20 0.017* 

-

1.97 
1.83 0.282 

Cost was appropriate 0.31 0.19 0.113 1.04 1.34 0.437 

Processing time for credit transfer 

application 
0.79 0.23 0.001* 1.99 1.32 0.132 

Received all the credit requested 1.05 0.34 0.002* 4.11 2.20 0.062* 

Overall perceived ease of credit 

transfer process 
0.94 0.32 0.003* 2.92 1.66 0.079* 

  
Constant -11.758 -15.583 

Pseudo R2 0.375 0.311 

X2 309.061, p<.000 74.817, p<.000 

N 789 241 

*p < 0.05, **p < 0.10 
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Results indicate that factors that contribute to satisfaction with the credit transfer process for 

respondents who transfer to a different institution are quite similar those for the overall 

respondents. The only difference being that ease of finding first point of contact is not a 

predictor of the satisfaction with the credit transfer process in the respondents who transferred 

to a different institution. 

 

Results further indicate that there are not as many predictors of satisfaction with the credit 

transfer process for respondents who stay at the same institution. In the fact, the only 

significant predictors for this group are received all the credit requested, and overall perceived 

ease of credit transfer process.  

 

 

5D)   Summary Findings from Logistic Regressions 

 

It is useful to conduct separate analysis to better understand the factors that are likely to 

predict students’ propensity to apply for the credit transfer, likelihood of receiving transfer and 

finally their satisfaction with the credit transfer. However, due to a multitude of factors 

involved, it may leave the reader with a fragmented understanding of predictors and miss the 

connections between each of these aspects investigated. Table 39 thus presents summary of 

the results from the prior inferential analysis.  
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Table 39: 

CREDIT TRANSFER 

Likely to Apply Likely to Receive Likely to be Satisfied 

Age 

  

  

Current credential 

Previous credential 

Graduation status in prior 

program 

Graduation status in prior 

program 

 
International student status 

 
Time of submission 

 

Knowledge of who to contact for 

credit transfer information 

 
Submitted multiple applications 

 

Credit transfer requirements were 

clear 

Credit transfer requirements 

were clear 

 
Document collection was easy 

Ease of accessing required 

documentation 

 
Cost was appropriate Cost was appropriate 

  
Ease of finding first-point-of-

contact 

  

Helpfulness of first-point-of-

contact 

  
Processing time for credit transfer 

application 

  

Overall perceived ease of credit 

transfer process 

 

It is evident from the above table students who have graduated from their prior program are 

also the most likely to apply and receive credit transfers. This finding is of particular note since 

students who were enrolled in degree or graduate certificates, where graduation from prior 

postsecondary program may have been a mandatory requirement, were excluded from the 

analysis.  

 

Further, clarity of credit transfer requirements, ease of documentation access and financial 

cost are factors that are likely to impact students’ likelihood of receiving transfer and being 

satisfied with the process. It is thus important to note that clear, accurate, and timely 

communication of the credit transfer process and requirements is key to a successful credit 

transfer experience for the students. 
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6. Institutional Perspectives 

 

This study was unique in that it reviewed the credit transfer process and the experiences of the 

students at 22 of the 24 CAAT colleges. It was further unique in that it tried to better 

understand the current credit transfer processes at each of the 22 CAAT colleges and identify 

the institutional barriers that prevent the colleges from being able to be more efficient and 

effective providers of the credit transfer as desired by the students.  

 

The costs of not accommodating credit transfer to students are readily apparent, such as tuition 

cost, impact on eligibility for further education, transportation and living expenses, and time to 

graduate, but the costs of accommodating the credit transfer are not as readily apparent. 

 

Some of the obvious costs of credit transfer for students are applications fees and transcript 

fees but there might be other costs as well that are not as readily perceived, such as reduced 

workload implications, ineligibility for bursaries or OSAP, or ineligibility for health coverage.  

 

Similarly there are numerous and complex costs to the college. Some of them may be readily 

perceived, such as promotional material costs, and loss of tuition or funding grant monies, but 

others may not be as readily apparent. These include faculty and staff time to evaluate credit 

transfer requests, data and process maintenance costs, attrition at host college, impact on 

viability of courses (especially courses with pre-requisites), assessment of viable class sizes, 

non-predictable curriculum specialist or faculty workload for scheduling, and finally motivation 

for students to enroll at a college or program on the basis of ease of obtaining credit transfer. 

 

It is thus critical that the credit transfer process be examined with a view to making it viable for 

both the students and the colleges. This approach will enable the development of a balanced 

perspective between student expectations, and institutional resources and feasibility. The best 

practices and recommendations thus identified with this approach are more likely to be well-

received and actionable. 

 

To this effect, phone interviews were conducted with the Registrars or Registrar-designates at 

each of the 22 CAAT colleges, and credit transfer processes and supporting requirements were 

explored in extensive details. Please refer to Appendix 3 for the questionnaire. In particular, the 

various questions sought to develop insights into each individual institution’s practices with 

regard to: 

i. Application record keeping (database, tracking, data exchange) 

ii. Process (mode, rubric, communication) 

iii. Timelines (submission, process completion) 

iv. Documentation Guides  

v. Communication – Outreach (time, application mode, information) 

vi. Communication – Alerts and Assistance (workload, OSAP implications) 

vii. Difficulties (institutional perspective) 
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A compendium of these practices at each of the 22 CAAT colleges is presented anonymously in 

Appendix 12. Based on the registrar or registrar-designate interviews, this study identified key 

institutional challenges in facilitating credit transfer. 

 

When all college practices were compared, a number of institutional challenges became 

apparent. The level of outreach conducted by each institution varies significantly. Where some 

institutions are pairing their credit transfer information with confirmation packages and 

following up with e-mails from the Registrar’s office as well as a program coordinator, others 

did not provide this level of rigor and promote credit transfer during orientation week with 

posters.  

 

Centralizing the details about credit transfer process appears to be one of the largest 

challenges. Registrars commonly discussed how team members from different departments 

were offering students conflicting advice on how to proceed with their applications. The 

number of possible starting points for students only contributes to this confusion. A second 

obstacle that Registrars are facing when students initiate the credit transfer process is granting 

access to the current course outlines. Across most institutions, course outlines are not available 

until later in the summer.  

 

Should a student self-start the process and seek clarity in the ONTRANSFER guide online, 

Registrars expressed concerns that their own institution’s data is not current, nor accurate. Due 

to the minimal staffing currently allocated for credit transfer, uploading course equivalencies 

has not been a primary concern, unfortunately. Along that note, evaluating university courses 

was also deemed to be a significant issue. As a result of college programs having a more 

“hands-on” applied component, university courses are typically deemed incomparable and 

often not granted credit to students; a similar problem exists with evaluating French courses 

and international student transcripts/outlines.  

 

In the event of a successful credit transfer, Registrars have been found to code credit transfer in 

many different ways. This inconsistency in coding of credit transfer successes may take on a 

different meaning should the student pursue credit at a different institution. By having a lack of 

familiarity about the process at other institutions, Registrars are unable to provide students 

with a common experience and why some students have resorted to seeking advice from their 

previous institution, rather than their current one.  

 

While the information derived from Registrar interviews helped identify systemic challenges, 

more importantly, the study identifies the best practices (based on study findings from survey 

and focus group analysis) in Appendix 12 compendium in bold italicized text. 

 

These best practices provide a foundation toward the development of a system level 

benchmark. One of the best things institutions are currently doing is tracking the number of 

credit transfer requests inbound to the institution. While not all institutions are tracking the 

same level of data, some level of record keeping is apparent across almost all institutions. 
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Maintaining a minimum threshold in terms of course similarity (80%), and promoting that it is in 

fact the course outlines and not program descriptions that are being compared eliminates the 

confusion that students have about the evaluation criteria. Conducting outreach with 

confirmation letters was also a best practice that was recognized. Although not all colleges are 

in a positon to communicate with their students at this time with promotional materials, an e-

mail or two from the appropriate contacts might aid the process and allow questions to be 

answered over the summer months by the appropriate contacts.  

 

Also, since only a few institutions are using an online submission portal, maintaining an 

application deadline of the 10th day of class allows the proper contacts to reach out and 

communicate with students what the requirements are, allows for the answering of questions, 

and still provides students with a reasonable amount of time to gather their documents, should 

they just learn about credit transfer upon the start-up of class. Program coordinators were 

identified as one of the key front line persons that students are turning to with great frequency 

to ask their questions. While not all faculty hold this position, a best practice was to train the 

coordinators specifically, as they have the most diverse knowledge about the program and is a 

common title across all programs, thereby eliminating the contradictory advice that may be 

offered by part-time faculty. 

 

Most institutions are implementing a two week turnaround time period when it comes to the 

evaluating credit transfer applications; however, some institutions are using their databases to 

communicate results back sooner. While the best results appear to be posting the students’ 

results on their portals students heavily criticized their institutions for not letting them know 

whether to keep attending class. In the event of being denied credit specifically, not all 

institutions are providing a reason why, or affording the student the opportunity to challenge 

the decision. Providing a list of reasons along with an FAQ guide to support the students in their 

ability to self-assess an application was deemed to be a great resource.  

 

Last, including population specific departments throughout the process was found to be quite 

valuable. For example, some institutions have the financial aid department heavily integrated in 

the credit transfer process. Especially concerned for those already in financial hardship, some 

institutions go so far as to providing a list of all students that have applied for credit transfer to 

the Financial Aid office to ensure that no student loses their funding. Other colleges include a 

checklist for students asking them if they are aware that a change in enrolment status may 

impact their funding. Either way, some institutions are taking a very proactive approach to 

ensure that their students are well informed. As an aside, students participating in focus groups 

identified persons such as the first year coordinator, and first generation coordinator that could 

also be integrated in the process as information providers because of the more personalized 

relationship. 
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SECTION V: CONCLUSIONS AND RECOMMENDATIONS 

The Ontario Council on Articulation and Transfer (ONCAT) promotes student pathways and 

reduces barriers for students looking to transfer among Ontario’s 45 publicly funded 

postsecondary institutions. ONCAT in collaboration with various CAAT colleges has led a 

number of initiatives to promote and sustain province-wide credit transfers. 

 

Based on the findings, this study makes the following recommendations to further increase the 

awareness and improve credit transfer practices in Ontario, especially for the CAAT colleges. 

 

1. Credit-Granting Vocabulary:  

 

There are significant inconsistencies in the understanding, usage and applications of various 

credit-granting terms and processes. Three that are of particular note within the context of 

credit transfer are: Credit Transfer, PLAR and Advanced Standing. These terms are used 

interchangeably by students and sometimes by college staff as well. Further, these terms may 

be defined and used differently at different colleges. It is important that consistent provincial 

nomenclature be developed for these terms and that clear distinctions are made between the 

various processes that support each of these credit granting mechanisms. 

 

2. Credits: Internal/External: 

 

Researchers also found significant confusion on whether the term “credit transfer” applied to 

internal credits earned at a given college, and then applied to another program, or whether 

they referred to credits earned at a different institution only. Even when college staff possess 

clarity between the internal and external implications of the credit transfer definition, the 

students are generally not aware of these distinctions. If the internal credits that are being 

awarded to a different program within the same institution are not to be included in the “credit 

transfer” definition, then alternative terminology needs to be developed for that group of 

credits. 

 

3. Credit Transfer on Transcripts: 

 

Consistent coding and recording of credit transfer on transcripts and student information 

systems is critical to efficiently recording and retrieving credit transfer related information. For 

example, for one college credit transfer is defined as TC on the transcripts, but recorded in 

student information system as ‘EX’ which stands for exemption. Also, the manner in which 

credit transfer credit is recorded on various college transcripts ranges from a ‘CT’, ‘TC’, ‘TCR’ to 

‘EX’. It is important to develop consistent and common recording protocols. 
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4. Credit Transfer Policies: 

 

Not all CAAT colleges have formal credit transfer policies and procedures guiding the practices 

at the respective colleges. This is a key area of development, and is one of the important 

markers that differentiate colleges which are further along in supporting credit transfers 

compared to those that are not. The interviews with CAAT colleges’ Registrars further 

reinforced the fact that the lack of Credit Transfer policies and procedures at various colleges 

often leads to reliance on informal, inefficient practices and scant infrastructure. There is 

agreement for the need for well-articulated, efficient documentation to support the process, 

and online as well as paper-based guides to assist students with the process. It is an area where 

colleges can substantially benefit from ONCAT’s leadership and support. ONCAT can play an 

important role in supporting these colleges by providing the consistent terminology and 

framework that can be used as guidelines for Credit Transfer policy development.  

 

5. Credit Transfer Procedures: 

 

It is understandable that there would be a significant amount of variability in the credit transfer 

procedures at each college, as each college would need to structure it within the context of its 

unique resources and infrastructure. However, there are certain elements that are common 

across also credit transfer procedures. It is recommended that ONCAT take the lead in 

identifying these elements and recommend best practices. The extensive compendium of credit 

transfer practices included in this study, and a summary of best practices (Appendix 12) intends 

to provide a significant launching platform for this initiative.  

 

It is also important to note that currently, not all CAAT colleges have formal credit transfer 

procedures, and the absence of any formal documentation may often lead to misinformation or 

reliance on informal, inefficient past practices. 

 

6. Program Standards – Major Credit Transfer Opportunities: 

 

For well-established programs, MTCU has developed program standards that are applicable as 

minimum standards that each college within the CAAT sector has to meet if they offer the given 

programs. All colleges are required to be compliant with program standards for the given 

program to ensure a certain level of quality assurance. Hence, these programs that have MTCU 

defined Program Standards present a significant and major opportunity for credit transfer. 

Since credit transfer generally requires 75-80% concordance in curriculum, these programs 

lends themselves uniquely to credit transfer both in terms of course-equivalencies as well as 

year-block basis. The other advantage of using Program Standards as the base is that it would 

eliminate the subjectivity that can creep in when different individuals are making the decision 

simply by assessing the course outlines. 

 

7. Course Assessment: 

 

The study found divergent practices at colleges in assessing the thresholds of similarity required 
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between courses for credit transfers, and while course outlines were the most prevalent basis 

for establishing similarity, in a number of cases, program descriptions were used to evaluate 

similarity. Program descriptions are often more sparse than course outlines and can make the 

decision making rubric ambiguous. It is important that colleges develop a consistent minimum 

threshold of similarity between courses, and use course outlines to establish equivalency 

between the courses. 

 

Additionally, a pre-existing framework of course equivalencies would ensure that fewer credit 

applications are referred to curriculum experts for direct assessment. ONCAT’s credit 

equivalency database is a commendable effort in this regard. It is recommended that further 

coordination processes be developed to ensure that the information is current and accurate, 

and that any changes are undertaken and reflected in the database at pre-designated times. It 

is recommended that planned course equivalencies be communicated to ONCAT a year prior to 

the anticipated change and that the database be updated annually. This would allow the 

students to use ONCAT website as a planning tool. 

 

8. Credit Transfers and Heads-Of Meetings: 

 

A number of interviews with Registrars identified evolving course curriculum as a major 

challenge in being able to maintain credit transfer course datasets that would be current and 

automated. This challenge could be substantially mitigated by following a best practice from 

British Columbia Council on Admissions and Transfers (BCCAT). The Heads-Of various academic 

area groups periodically consult, or at the very least, share information on the key curriculum 

changes in various courses or programs that fall within their purview. This allows other 

institutions to quickly identify and recalibrate those courses within their credit transfer course 

databases. Thus, one of the key recommendations of this study is that the course equivalencies 

embedded in various credit transfer pathways and ONCAT.ca database be standing agenda 

items for discussions at various Heads-Of meetings in CAAT colleges.   

 

9. University-to-College Credit Transfers: 

 

This study found that students who were transitioning from a degree program at a university to 

a program in the college were particularly frustrated with the credit transfer process. Some of 

the perceptions were due to semantic interpretations, such as English versus Communication 

courses and some of it due to the perception that university level courses were “higher” than 

college level courses. This area would benefit greatly from informational exchanges between 

the university and college sector, and setting up of university-to-college transfer credit 

protocols. 

 

10. College-to-University Credit Transfers: 

 

There is currently a significant gap in the data exchange between Ontario colleges and 

universities that inhibits college-to-university credit transfer exploration at the provincial level. 

The scope of the current study is limited to students enrolled in the CAAT colleges because of 
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the limited availability of college to university transfer data; hence it is not able to explore 

similar transition trends from CAAT colleges to Ontario universities.  It is recommended that the 

Ontario university and college postsecondary sectors explore data exchange opportunities to 

support and optimize student mobility and learning resources. 

 

11. Documentation: 

 

This was one of the most significant areas of frustration for credit transfers applicants. There 

were two major reasons for this: 

 

i) First was the lack of a current, adequate and readily accessible Guiding document that 

would clearly and succinctly lay out the requisite documentation required to support the 

application or identify the resource person if they had any questions or concerns. Even 

when such guiding documents exist, they were reported to be extremely complex and use 

confusing language. ONCAT can support by providing a framework document and 

encouraging various college to develop consistent documentation that is not tedious. 

Additionally, colleges can develop “How-To” and/or “Frequently Asked Questions” guides, 

or “Virtual Pathways Office” which act as central reference points for all credit transfer 

information and queries. 

 

ii)  Second was the access to Course Outlines and Transcripts.  

 

Course Outlines – Applicants were often discouraged with the amount of communication 

effort and the time that it took to resource the course outlines. They were further 

concerned that assessment of course outlines can be person-centric thereby making it 

vulnerable to subjective decisions that may vary between different assessors.  

 

Transcripts – Students were particularly dissatisfied at having to request the transcript, and 

having to pay for it. They were especially exasperated at having to request transcripts when 

they were continuing in a different program at the same institution. It is the prime area that 

students identified for automation or direct institutional exchange.  

 

12. Credit Transfer – Grade Expectations: 

 

In the absence of well-articulated documentation or a readily accessible information source, 

many students assume that a passing grade is sufficient for credit transfer. However, interviews 

with Registrars revealed a range of grade expectations defined as “C”; however, these grade 

expectations were not applicable across all areas or common across all colleges. It would be 

helpful to define if and what the minimum grade expectation should be for various courses, 

areas of study, and ensure that applicants are aware of the expectations well in advance of the 

application. 
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11. Refund for Course Credit Granted: 

 

Most colleges do not provide a refund of monies for the course for which credit is granted, 

unless the student falls to a part-time workload. Instead they offer the student the opportunity 

to take an alternative course or take a lighter workload. This is one of the key frustrations 

among applicants and often a disincentive to apply for the credit transfer. Some students 

portray it as “cash grab” while some credit transfer applicants phrase it as being “penalizing” 

since they pay for the credit transfer application and yet also pay for the course. Interviews 

with Registrars reveal the complexity of issuing course based refunds with the structure of 

block courses, as well as other administrative challenges such as being able to plan class sizes 

and faculty workloads. However, a dialogue is keenly required in this area to explore and find 

innovative solutions.  

 

12. Credit Transfer Advisors Contact Information: 

 

This was a major recommendation from the survey as well as focus group participants. They 

recommended that the Transfer Advisor information for each of the Ontario institutions be 

posted on each college website. In addition, very few respondents were aware of the 

information available on ONCAT.ca. Hence it is recommended that the individual credit transfer 

advisor information for each institution be made more visible and accessible on ONCAT 

website. 

 

13. Sources of Credit Transfer Information: 

 

The findings in this study indicate that students access credit transfer information from multiple 

sources, and are most likely to access the sources that are readily available, especially faculty 

members or program coordinators. It is important that in addition to the transfer advisors, 

programs coordinators or relevant faculty members also be aware of the transfer credit 

process, required documentation, and timelines. 

 

The study also found that the source of credit transfer information also had an impact on 

students’ ability to locate the first point of contact. If the source of credit transfer information 

was the Office of the Registrar, then the first point of contact was easily located. However, if 

the source of information was previous institution’s website, then the first point of contact for 

credit transfer was particularly difficult to locate. The ONCAT website, and in the last few 

months OCAS website, both provide Transfer Advisor contact information for each of the 24 

CAAT colleges and Ontario universities. We recommend that this information be also provided 

on the individual postsecondary institutions’ website, and be updated periodically on a 

mutually agreed upon period. 
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14. Timing of Credit Transfer Information: 

 

This topic was explored in great detail in the survey and then further insights were sought from 

the various student focus groups. Some of the key recommendations on information were that: 

• Information be provided early 

• Information be provided in multiple formats (online and print) 

• Information be provided at multiple avenues 

• Information that is provided be consistent and accurate regardless of source 

• Relevant reminders are sent throughout the recruitment cycle, particularly in 

admissions package. 

 

It is recommended that all colleges adopt some common practice of including credit transfer 

information in the Admissions Package. 

 

15. Early Assessment of Student Interest in Credit Transfer: 

 

Students identified that the key to early credit transfer information, successful application, and 

satisfactory experience was early assessment of student interest in the credit transfer 

experience, especially when they indicate that they have prior postsecondary experience on the 

OCAS application. It is thus recommended that for the applicants who do indicate as possessing 

prior postsecondary experience, an additional question be added to the OCAS application to 

assess whether the applicant is interested in receiving credit transfer information. This could be 

an important trigger to ensure that colleges start engaging with the applicant on credit transfer 

in a timely manner with the requisite information. 

 

16. Credit Transfer – Locus of Responsibility: 

 

An interesting aspect that emerged from this study was the locus of responsibility. Some 

participants in this study viewed it as a systemic level responsibility of the institutions to initiate 

and grant course credits, where applicable. In their view, the institutions were most familiar 

with their own course curriculum and requirements, and could arrange for inter-institutional 

exchanges of transcripts. They were perplexed, particularly in cases when prior course 

equivalencies between certain programs at different institutions already pre-existed, as to why 

the course credits were not being granted automatically. It seems students would much 

appreciate an automated model of credit granting to the extent possible with the ability to opt-

out rather than have to experience a tedious application process. This perspective is certainly 

worth reflecting upon, especially when prior course equivalencies have been established. There 

needs to be a deeper provincial dialogue on the merits and feasibility of shifting the 

responsibility of initiating credit transfers to the colleges. 
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17. Credit Transfer –Processing of Applications: 

 

Lack of clarity and lack of communication were two important aspects identified with respect to 

the application process. Based on the feedback provided by the participants in this study, the 

lack of clarity could often be traced to lack of adequate policy, procedure and well-articulated 

guidelines. Lack of communication, however, was traced to the administrative complexities 

embedded in the transfer application process, and the ownership of decisions and timelines. 

Often the transfer application process involves exchange of documents between Registrar 

offices and assessors who are located in different units such as schools or curriculum units. This 

exchange is the most fraught part of the application process. It sometimes leads to delays, 

misplaced documents, miscommunications and missed timelines. Colleges would be well 

advised to focus on this most pivotal aspect of the application process and explore creation of 

greater efficiencies and better communications. 

 

It is also important to recognize that credit transfer application is not a monolithic process but 

involves multiple stakeholders. It is important to clearly articulate who is responsible for 

communication during which phase of the application. This study found that a significant 

majority of applicants did not receive any reason for the rejection of their applications. This gap 

in communication leads to dissatisfaction and unfairness.  

 

It is strongly recommended that colleges integrate a well-developed communication plan with 

the credit transfer application process and articulate it clearly in the Credit Transfer Guidelines 

document. 

 

18. Credit Transfer – College Calendars: 

 

College calendars were identified by study participants as a simple yet effective tool for 

increasing the credit transfer awareness and timelines. Integrating the various credit transfer 

application timelines with the college calendar will ensure that not only the students are aware 

of the possibility but are also aware of the various deadlines. 

 

19. Credit Transfer – Unintended Adverse Consequences: 

 

An unexpected finding of this study was the adverse outcomes that were associated with 

successful credit transfer applications. While the impact of granting course credits on workload 

is intuitively understood, the other impacts are not readily appreciated. In some cases a lighter 

workload may have adverse implications for students’ ability to apply to financial bursaries, 

OSAP or be eligible for health insurance coverage. These are important aspects, especially OSAP 

and health insurance eligibility, and need to be studied and understood in a better provincial 

context. It is particularly recommended that the credit transfer applicants be shared with 

Financial Aid and other first year support persons, such as a First Generation coordinator or 

First Year coordinator. 
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APPENDIX 1a 

 

Online Student Survey Questionnaire (English) 

 

Section I – General Information 

 

1) What gender do you identify as? 

• Male 

• Female 

• Other Gender Identity 

 

2) What is your current age? 

• Less than 21 

• 21-25 

• 26-30 

• 31-35 

• More than 35 

 

3) Are you enrolled at your current institution on an International Study Permit? 

• Yes 

• No 

 

4) What is your first language? 

• English 

• French 

• Other; please explain 

 

5) Has either of your parents/guardians ever attended college or university? 

• Yes 

• No 

 

6) Do you identify as Aboriginal/First Nations? 

• Yes 

• No 

 

7) What institution are you currently enrolled at? (drop down list of Ontario CAAT 

Colleges) 
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8) What type of program are you currently enrolled in? 

• Certificate  

• Diploma 

• Advanced Diploma 

• Graduate Certificate 

• Degree 

• Other; please explain _______ 

 

9) What is the name of the program that you are currently enrolled in?  

Text Box 

 

Section II – Previous Postsecondary Education 

 

10) Was your previous postsecondary educational institution in Ontario? 

• Yes 

• No  

(If “Yes” – answer Q11, if “No” skip to Q12) 

 

11) What type of postsecondary educational institution were you previously enrolled at? 

• University (If selected, provide dropdown list of Ontario Universities) 

• College (if selected, provide dropdown list of CAAT Colleges) 

• Other; please explain 

 

12) What type of postsecondary educational institution were you previously enrolled at? 

• University in Canada 

• College in Canada 

• Other; Please explain 

 

13) Was your previous postsecondary program of study the same as the program you are 

currently enrolled in? 

• Yes 

• No 

(If “Yes”, skip to Q16) 

 

14) What was your previous postsecondary program of study? 

Text Box 

 



 
 

Credit where Credit is Due – ONCAT Provincial Study 109 

15) What type of postsecondary program were you previously enrolled in? 

• Certificate 

• Diploma 

• Advanced Diploma 

• Graduate Certificate 

• Degree 

• Other; please explain ________ 

 

16) What was your final letter grade in your previous program of study? 

• A/A+ 

• B/B+ 

• C/C+ 

• D or lower 

• Don’t know 

 

17) Did you graduate from your previous postsecondary program of study? 

• Yes 

• No  

If no, provide a textbox that says “Why did you not graduate from your previous postsecondary 

program of study?” 

 

Section III – Credit Transfer Experience 

 

18) Did you apply for credit transfer for the postsecondary program that you are currently 

enrolled in? 

• Yes 

• No 

(If “Yes”, proceed, if “No” continue to section IV) 

 

19) What was the main reason you chose to continue your postsecondary studies at a 

different institution? (please select one only) 

• Changed my mind about field of study 

• Reputation of my current program 

• Reputation of my current institution 

• Location of my current institution 

• Dissatisfied with my previous program 

• Dissatisfied with my previous institution 
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• Wanted to build on my postsecondary experience by attending a different 

institution 

• Other; please explain 

 

20) How did you find out about the possibility of credit transfer? (select all that apply) 

• Previous institution’s website 

• Current institution’s website 

• ONTransfer website 

• Faculty member 

• Staff member from the Office of the Registrar (or equivalent) 

• From a friend, classmate or family member 

• Other; please explain 

 

21) How easy was it to find a first point of contact for credit transfer? 

• Very Easy 

• Easy 

• Difficult 

• Very Difficult 

If difficult or very difficult, prompt with “Please provide specific details about the difficulties 

you experienced finding a first point of contact” 

 

22) Who did you first contact for information on the credit transfer process? 

• Registrar staff member 

• Admissions advisor 

• Pathways and credit transfer coordinator 

• Dean 

• Program Coordinator 

• Program advisor 

• Faculty member 

• Other; please explain 

 

23) How helpful was the {insert selection from question 22} as a point of first contact? 

• Very Helpful 

• Quite Helpful 

• Somewhat Helpful 

• Not at all Helpful 
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V1: Helpful – “Please provide details about your experiences with {insert selection from 

question 22} and why you found them helpful” 

 

V2: Not Helpful- “Please provide details about your experiences with {insert selection from 

question 22} and why you did not find them helpful” 

 

24) Reflecting on your experiences with the credit transfer application process, please 

indicate the extent to which you agree with the following statements: 

  Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1 The option for credit transfer was made 

clear to me when I enrolled 

    

2 I clearly understood the process when I 

applied for credit transfer 

    

3 Information about the credit transfer 

process was readily available to me when 

needed 

    

4 I knew who to contact when beginning the 

credit transfer process 

    

5 Advising from College staff about the 

credit transfer process was readily 

available to me when needed 

    

(For all of these questions, if respondent indicates “Disagree” or “Strongly Disagree” provide a 

textbox that says “Please provide any specific comments or concerns:”) 

 

25) When would you recommend an institution provide students with information 

regarding the credit transfer process? 

• Included in the admission package for your current program 

• During course registration 

• During introductory program orientation 

• During the first week of class 

• Other; please explain: 
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26) At what point did you submit your request for credit transfer? 

• At the same time as applying for current program of study 

• During course registration 

• After course registration, but before the first day of class 

• During the first week of class 

• After the first week of class, but during the first month of class 

• Other; please explain 

 

27) Did you submit multiple applications for credit transfer? 

• Yes 

• No 

(If “No” - skip to Q29) 

 

28) How many applications for credit transfer did you submit? 

• 2 

• 3 

• Other; please explain 

 

29) Reflecting on your experiences with the entire credit transfer application process, 

please indicate your agreement with the following statements: 

  Strongly 

Agree 

Agree Disagree Strongly 

Disagree 

1 Completing the credit transfer application 

process was easy to understand 

    

2 Completing the credit transfer application 

process took an appropriate amount of time 

    

3 Requirements for credit transfer are clearly 

defined 

    

4 I had no issues accessing the documentation 

I needed for credit transfer (i.e. transcripts, 

course outlines, etc.) 

    

5 The financial cost of applying for credit     
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transfer was appropriate 

6 My credit transfer application was processed 

in an appropriate timeframe 

    

(For all of these questions, if respondent indicates “Disagree” or “Strongly Disagree” provide a 

textbox that says “Please provide any specific comments or concerns”) 

 

30) Did you receive credit for all of the courses you applied to have transferred? 

• Yes 

• No 

• Waiting for decision from the institution 

 

31) How many courses did you apply to receive credit for? 

• 1 

• 2 

• 3 

• More than 3 

 

32) How long is an acceptable length of time to wait for an institution to process your credit 

transfer application? 

• Less than 3 days 

• Less than 1 week 

• Less than 2 weeks 

• Less than 1 month 

• Other; please explain 

 

33) Did you expect to receive any credits that you were not granted? 

• Yes 

• No  

(If “No”, skip to Q37) 

 

34) Did you receive any explanation why you were not granted those credits? 

• Yes 

• No 

(If “No”, skip to Q37) 
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35) Do you recall the explanation that you were provided? 

Text box 

 

36) How satisfied were you with that explanation? 

• Very Satisfied 

• Satisfied 

• Dissatisfied 

• Very Dissatisfied 

Prompt for all responses:  

V1: “Why were you satisfied with the explanation you received regarding credits that you were 

not granted?” 

V2: “Why were you not satisfied with the explanation you received regarding credits that you 

were not granted?” 

 

37) How easy did you find the process of credit transfer? 

• Very Easy 

• Easy 

• Difficult 

• Very Difficult 

If “Very Easy” or “Easy”: “What in particular helped to make the credit transfer process easy?” 

If “Difficult” or “Very Difficult”: “What in particular did you find difficult about your credit 

transfer experience?” 

 

38) Overall, how would you rate your experience in transferring credits to your subsequent 

postsecondary program? 

• Very Satisfied 

• Satisfied 

• Dissatisfied 

• Very Dissatisfied 

Prompt: 

V1: “Please provide additional feedback about your credit transfer experience, and what 

particular aspects of the process you are satisfied with” 

V2: “Please provide additional feedback about your credit transfer experience, and what 

particular aspects of the process you are dissatisfied with” 
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39) If you have any additional comments regarding the credit transfer experience, please 

provide specific details below: 

Text Box 

 

Section IV – Credit Transfer Awareness 

 

40) Did you know that credit transfer was possible? 

• Yes 

• No 

 

(If “Yes” – skip to Q42) 

 

41) If you would have known the possibility of credit transfer, would you have considered 

it? 

• Yes 

• No 

(Regardless of the answer, skip to Q45) 

 

42) Do you plan to apply for credit transfer? 

• Yes 

• No 

(If “No” - continue to Q43. If “Yes” - proceed to section V) 

43) Did you try to find information about the process of credit transfer? 

• Yes 

• No 

(If “No” – skip to Q45) 

 

44) Did you try to contact someone at your current institution for information about the 

process of credit transfer? 

• Yes 

• No 

(If “Yes” – skip to Q46) 

 

45) Why would you prefer to not apply to have credits from your previous institution 

transferred to your current program of study? 

• I did not clearly understand the credit transfer process 

• I felt that the process was too much work 

• I assumed that I would not receive any credits 
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• I did not want to spend the money to apply for transfer credits 

• My current program is completely unrelated to my previous program of study 

• Other; please explain 

 

46) Is there anything your current institution could do to encourage you to apply for credit 

transfer? 

 

Section V – Potential Credit Transfer Applicants 

 

47) How satisfied are you with the availability of information on the credit transfer 

process? 

• Very Satisfied 

• Satisfied 

• Dissatisfied 

• Very Dissatisfied 

 

48) Have you contacted someone at your current institution for information about the 

credit transfer process? 

• Yes 

• No – text box that says “Why have you not yet contacted anyone about the 

credit transfer process?” 

 

(If “Yes” – proceed, if “No” – skip to Q51) 

 

49) Who have you contacted for information on the credit transfer process? 

• Registrar staff member 

• Admissions Advisor 

• Pathways and Credit Transfer Coordinator 

• Dean 

• Program Co-Ordinator 

• Program Advisor 

• Faculty 

• Other; please explain 

 

50) How helpful was {insert selection from 49} as a point of first contact? 

• Very Helpful 

• Quite Helpful 

• Somewhat Helpful 
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• Not at all Helpful 

If “Very Helpful” or “Quite Helpful”: “What in particular did you find helpful about this 

interaction?” 

If “Not at all Helpful”: “Please explain how that contact was not helpful to you:” 

 

51) What could your current institution do to help make your credit transfer experience 

better? 

Text Box 
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APPENDIX 1b 

 

Online Student Survey Questionnaire (French) 

 

 
Section I – Renseignements généraux 

1) Vous vous identifiez comme : 

• Homme 

• Femme 

• Autre identité sexuelle 
 

2) Veuillez indiquer votre âge : 

• Moins de 21 ans 

• De 21 à 25 ans 

• De 26 à 30 ans 

• De 31 à 35 ans 

• Plus de 35 ans 
 

3) Êtes-vous inscrit dans votre établissement actuel grâce à un Permis d’études pour étudier 
au Canada? 

• Oui 

• Non 
 

4) Votre langue maternelle est : 

• L’anglais 

• Le français 

• Autre; veuillez préciser 
 

5) Est-ce que l’un de vos parents/tuteurs a déjà été au collège ou à l’université? 

• Oui 

• Non 
 

6) Vous identifiez-vous comme autochtone/membre d’une Première Nation? 

• Oui 

• Non 
 

7) À quel établissement êtes-vous actuellement inscrit? (menu déroulant de collèges d’arts 
appliqués et de technologie de l’Ontario) 
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8) À quel type de programme êtes-vous actuellement inscrit : (menu déroulant) 

• Certificat  

• Diplôme 

• Diplôme avancé 

• Certificat post-diplôme 

• Baccalauréat 

• Autre; veuillez préciser _______ 
 

9) Quel est le nom du programme dans lequel vous êtes actuellement inscrit?  

Boîte de texte 

 
Section II – Études précédentes 

10) Votre établissement d’études précédent se trouvait-il en Ontario? 

• Oui 

• Non  

(Si « Oui » – répondez à Q11, si « Non » passez à Q12) 
11) De quel type d’établissement d’éducation s’agissait-il? 

• Université (si sélectionné, offrir menu déroulant des universités de l’Ontario) 

• Collège (si sélectionné, offrir menu déroulant des collèges d’arts appliqués et de 
technologie) 

• Autre; veuillez préciser _______  
 

12) De quel type d’établissement s’agissait-il? 

• Université au Canada 

• Collège au Canada 

• Autre; veuillez préciser _______ 
 

13) Votre programme d’études précédent était-il le même que celui dans lequel vous êtes 
actuellement inscrit? 

• Oui 

• Non 

(Si « Oui », passez à Q16) 
14) Quel était votre précédent programme d’études? 

Boîte de texte 
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15) Votre programme d’études précédent était de quel type? 

• Certificat 

• Diplôme 

• Diplôme avancé 

• Certificat post-diplôme 

• Baccalauréat 

• Autre; veuillez préciser _______ 
 
 
 

16) Quelle a été votre note finale (sous forme de lettre) dans votre précédent programme 
d’études? 

• A/A+ 

• B/B+ 

• C/C+ 

• D ou moins 

• Je ne sais pas 
 

17) Avez-vous obtenu votre diplôme dans votre précédent programme d’études? 

• Oui 

• Non – (boîte de texte « Pourquoi pas? ») 
 

Section III – Expérience relative au transfert 
 

18) Avez-vous cherché à obtenir un transfert de crédit vers le programme dans lequel vous 
êtes actuellement inscrit? 

• Oui 

• Non 

(Si « Oui », continuez, si « Non », passez à la section IV) 
19) Quelle a été la PRINCIPALE raison pour laquelle vous avez choisi de continuer vos 

études postsecondaires à un nouvel établissement? 

• Changé d’idée relativement à mon domaine d’études 

• La réputation de mon programme actuel 

• La réputation de mon établissement actuel 

• Emplacement de mon établissement actuel 

• Peu satisfait de mon programme précédent 

• Peu satisfait de mon établissement précédent 

• Désire diversifier mon expérience postsecondaire en m’inscrivant à un nouvel 
établissement 

• Autre; veuillez préciser _______ 
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20) Comment avez-vous entendu parler de la possibilité de transférer des crédits (choisissez 

tous ceux qui s’appliquent) 

• Site Web de mon établissement précédent 

• Site Web de mon établissement actuel 

• Site Web d’ONTransfer 

• Professeur 

• Ami, collègue de classe ou membre de la famille 

• Autre; veuillez préciser _______ 
 

21) À quel point a-t-il été facile de trouver le premier point de contact pour le transfert de 
crédits? 

• Très facile 

• Facile 

• Difficile 

• Très difficile  
 

22) Qui a été votre PREMIER point de contact pour des renseignements sur le processus de 
transfert de crédits? 

• Membre du personnel du bureau du registraire/registrariat 

• Conseiller à l’admission 

• Coordonnateur d’itinéraire et de transfert de crédits 

• Directeur de votre secteur d’études 

• Coordonnateur de programme 

• Conseiller en programmes 

• Professeur 

• Autre; veuillez préciser _______ 
 

23) Si vous réfléchissez à votre réponse à la question 17, comment décririez-vous l’utilité 
des renseignements que vous a donnés votre premier point de contact? 

• Très utiles 

• Plutôt utiles 

• Plus ou moins utiles 

• Pas utiles du tout 
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Quelle que soit la réponse, donnez une boîte de texte indiquant « Veuillez expliquer : » 
24) Si vous réfléchissez à l’appui que vous avez reçu de votre établissement en ce qui 

concerne le processus de demande de transfert de crédits, veuillez indiquer jusqu’à quel 
point vous être d’accord avec les énoncés suivants : 

  Pas du 
tout 
d’accord 

Pas 
d’accord 

D’accord Très 
d’accord 

1 L’option de transfert de crédits est 
clairement indiquée aux étudiants 
lorsqu’ils s’inscrivent.  

    

2 Je comprenais clairement le processus 
lorsque j’ai demandé un transfert de 
crédits. 

    

3 Des renseignements sur le processus de 
transfert de crédits sont faciles à obtenir au 
besoin. 

    

4 Je savais avec qui communiquer pour 
commencer le processus de transfert de 
crédits 

    

5 Il est facile d’obtenir, au besoin, des 
conseils et de l’appui auprès du personnel 
du collège relativement au processus de 
transfert de crédits. 

    

(Pour toutes ces questions, si un répondant indique « Pas d’accord » ou « Pas du tout d’accord », 
offrez une boîte de texte qui indique « Veuillez préciser ») 

25) À quel moment recommanderiez-vous qu’un établissement donne aux étudiants des 
renseignements sur la possibilité de transférer des crédits? 

• Avec la trousse d’admission à votre programme actuel 

• Au moment de l’inscription aux cours 

• Pendant les activités d’orientation/d’accueil 

• Au cours de la première semaine de cours 

• Autre; veuillez préciser _______ 
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26) À quel moment avez-vous fait votre demande de transfert de crédits? 

• Au moment de faire votre demande d’admission à votre programme d’études 
actuel 

• Au moment de vous inscrire 

• Avant le premier jour de cours 

• Pendant la première semaine de cours 

• Après la première semaine de cours, mais pendant le premier mois de cours 

• Autre; veuillez préciser _______ 
 

27) Avez-vous déposé de multiples demandes de transfert de crédits? 

• Oui 

• Non 

(Si « Non » – passez à la Q29) 
28) Combien de demandes de transfert de crédits avez-vous déposées? 

• 1 

• 2 

• 3 

• Autre; veuillez préciser _______ 
 

29) Si vous réfléchissez à votre expérience du processus de demande de transfert de crédits 
dans son ensemble, veuillez indiquer jusqu’à quel point vous êtes en accord avec les 
énoncés suivants : 

  Pas du 
tout 
d’accord 

Pas 
d’accord 

En 
accord 

Très 
d’accord 

1 Le processus de demande de transfert 
de crédits était facile à comprendre. 

    

2 Le processus de demande de transfert 
de crédit s’est effectué dans un délai 
raisonnable. 

    

3 Les attentes et les exigences relatives 
au transfert de crédits sont clairement 
établies. 

    

4 Je n’ai eu aucun problème à obtenir les 
documents dont j’avais besoin pour le 
transfert de crédits (p. ex., relevés de 
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notes, plan de cours, etc.) 

5 Le coût de faire une demande de 
transfert de crédit était raisonnable. 

    

6 Ma demande de transfert de crédits a 
été traitée dans un délai raisonnable. 

    

(Pour toutes ces questions, si le répondant indique « Pas d’accord » ou « Pas du tout d’accord », 
offrez une boîte de texte qui indique « Veuillez préciser ») 

30) Avez-vous obtenu les crédits de tous les cours pour lesquels vous avez demandé un 
transfert? 

• Oui 

• Non 

• En attente d’une décision de l’établissement 
 

31) Pour combien de cours avez-vous demandé un transfert de crédits? 

• 1 

• 2 

• 3 

• Plus de 3 
 

32) D’après vous, quel est un délai raisonnable de traitement d’une demande de transfert de 
crédits? 

• Moins de 3 jours 

• Moins d’une semaine 

• Moins de 2 semaines 

• Moins d’un mois 

• Autre; veuillez préciser _______ 
 

33) Vous attendiez-vous à recevoir des crédits qui finalement ne vous ont pas été accordés? 

• Oui 

• Non  

(Si « Non », passez à la Q37) 
34) Vous a-t-on expliqué pourquoi vous n’aviez pas reçu ces crédits? 

• Oui 

• Non 

(Si « Non », passez à la Q37) 
35) Vous rappelez-vous l’explication qu’on vous a donnée? 

Boîte de texte 
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36)  À quel point avez-vous été satisfait de cette explication? 

• Très satisfait 

• Satisfait 

• Insatisfait 

• Très insatisfait 

Si « Insatisfait » ou « Très insatisfait » : Pourquoi n’avez-vous pas été satisfait de l’explication 
qui vous a été donnée relativement aux crédits que vous n’avez pas obtenus? 

37) En réfléchissant à votre expérience, quel a été le niveau de facilité du processus de 
transfert de crédit? 

• Très facile 

• Facile 

• Difficile 

• Très difficile 

Si « Très facile » ou « Facile » : « Qu’est-ce qui, en particulier, a aidé à faciliter le processus de 
transfert de crédit? » 
Si « Difficile » ou « Très difficile » : « Qu’avez-vous trouvé difficile, en particulier, de votre 
expérience de demande de transfert de crédits? » 

38) Dans l’ensemble, quel est votre niveau de satisfaction relativement au transfert de crédits 
vers votre programme d’études postsecondaires subséquent? 

• Très satisfait 

• Satisfait 

• Insatisfait 

• Très insatisfait 

Si « Insatisfait » ou « Très insatisfait » : « Veuillez nous donner de la rétroaction 
supplémentaire sur votre expérience de transfert de crédits, et sur les aspects particuliers du 
processus qui vous ont laissé le plus insatisfait. » 

 
39) Veuillez nous faire part de tout commentaire, suggestion ou préoccupation 

supplémentaire relativement à votre expérience de transfert de crédits. 
Boîte de texte 

Section IV – Ceux qui n’ont pas transféré de crédits 
40) Saviez-vous qu’il était possible de faire transférer des crédits? 

• Oui 

• Non 
 
(Si « Oui » – passez à la Q42) 
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41) Sachant qu’il est possible de déposer une demande de transfert de crédits, y songeriez-
vous? 

• Oui 

• Non 
 

(Quelle que soit la réponse, passez à la Q45) 
 

42) Prévoyez-vous faire une demande de transfert de crédits? 

• Oui 

• Non 

(Si « Non » – continuez à la Q43. Si « Oui » – passez à la section V) 
 

43) Avez-vous tenté d’obtenir des renseignements sur le processus de transfert de crédits? 

• Oui 

• Non 
 
(Si « Non » – passez à la Q45) 
 

44) Avez-vous tenté de communiquer avec quelqu’un à votre établissement actuel pour 
obtenir des renseignements sur le processus de transfert de crédits? 

• Oui 

• Non 
 

45) Pourquoi n’avez-vous pas demandé de faire transférer des crédits de votre ancien 
établissement à votre programme d’études actuel? 

• Je ne comprenais pas bien le processus de transfert de crédits. 

• J’ai jugé que le processus me demanderait trop d’effort. 

• J’ai présumé que je n’obtiendrais pas les crédits demandés. 

• Je ne voulais pas dépenser d’argent pour obtenir le transfert de crédits. 

• Mon programme actuel n’a rien à voir avec mon ancien programme d’études. 

• Autre; veuillez préciser _______ 
 

46) Y a-t-il quoi que ce soit que votre établissement actuel pourrait faire pour vous 
encourager à demander un transfert de crédits? 

Boîte de texte 
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Section V – Ceux qui prévoient demander un transfert de crédits 
47) Quel est votre niveau de satisfaction relatif à la disponibilité des renseignements sur le 

processus de transfert de crédits? 

• Très satisfait  

• Satisfait 

• Insatisfait 

• Très insatisfait 
 

48) Avez-vous communiqué avec quelqu’un à votre établissement actuel pour obtenir des 
renseignements sur le processus de transfert de crédits? 

• Oui 

• Non – boîte de texte indiquant « Pourquoi n’avez-vous pas encore communiqué 
avec qui que ce soit au sujet du processus de transfert de crédits? » 
 

(Si « Oui » – continuez, si « Non » – passez à la Q51) 
 

49) Avec qui avez-vous communiqué pour obtenir des renseignements sur le processus de 
transfert de crédits? 

• Membre du personnel du bureau du registraire/registrariat 

• Conseiller à l’admission 

• Coordonnateur d’itinéraire et de transfert de crédits 

• Directeur de votre secteur d’études 

• Coordonnateur de programme 

• Conseiller en programmes 

• Professeur 

• Autre; veuillez préciser _______ 
 

50) Si vous réfléchissez à votre réponse à la question 49, à quel point ce premier contact a-t-
il été utile? 

• Très utile 

• Plutôt utile 

• Plus ou moins utile 

• Pas utile du tout 

Si « Très utile » ou « Plutôt utile » : « En particulier, qu’avez-vous trouvé utile de cette 
interaction? » 
Si « Pas utile du tout » : « Veuillez expliquer pourquoi ce premier contact ne vous a pas 

été utile : » 
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51) Que pourrait faire votre établissement actuel pour rendre votre expérience de transfert de 
crédit le plus simple possible? 

Boîte de texte 
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APPENDIX 2 

 

Focus Group Questionnaire 

 

General 

1) Some institutions are dealing with issues of clarity, in your own words, describe to us what 

you feel a transfer credit is 

 

2) If you have not applied for credit transfer, please tell us what you know about credit 

transfer, and what would your expectations be if you were to apply for credit transfer? 

 

3) If you have applied for credit transfer, please describe to us your experiences to date with 

the credit transfer process.  

 

Proactive 

4) At what point would credit transfer information be most useful to you, and why? Who was 

(would you expect to be) your first point of contact with Credit transfer? And why? 

 

5) What outreach was done with you regarding credit transfer information? What should have 

been done? What practices can an institution adopt that will help students think about 

Credit transfer before the semester? Want practices should an institution avoid? 

 

 

Process and Procedure 

6) How easy was the document collection process? Please describe your experience accessing 

student records and transcript to support the credit transfer application. 

 

7) Are there any policy or procedure documents that you know of for students to reference 

during the Credit Transfer Process? What should be in this document?  

 

8) How long is a reasonable amount of time to wait before hearing a Credit Transfer decision? 

What additional information should be communicated to you? 

 

9) What can the college do to support a successful credit transfer experience? If colleges were 

to expedite the process for students, what might be some of the best places to start making 

changes?  

 

Communication 

10) Was your first point of contact helpful throughout the application process? Would you 

expect them to be? 

 

11) How well are the credit transfer requirements made public? How well are the timelines that 

students are expected to follow made known? How could institutions promote the idea that 

some work should be done prior to the start of class start-up? 
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12)   How do you think the institution can better assist students who are on OSAP that fall 

below the minimum requirements when granted Credit Transfer? 

 

13)  How have your experiences been with the online database, managed by ONCAT, which 

serves as an information hub for credit transfer? Can you comment on any College specific 

databases that you know of? 

 

Improvement 

14) Overall, what might be some additional factors that institutions can do to increase your 

motivation for applying for Credit Transfer? Overall, what have been the biggest barriers in 

the Credit Transfer process? 

 

Collaboration 

15) Were you satisfied with the help you received from both your previous institution and your 

current institution? Was one more helpful than the other?  
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APPENDIX 3 

 

Questionnaire for Registrar Interviews 

 

1. How do you think your institutional is benefitting from engaging in credit transfer 

conversations? 

 

2. How does your institution currently define credit transfer?  

 

3. Does your institution track the number of credit transfers? If yes, can you explain what 

data is  recorded and how this information is used? If no, can you provide insight as to 

why? 

 

4. What are the first steps that occur after the institution receives a credit transfer 

application from the student? 

 

5. What does the complete cycle of Credit Transfer look like for your institution? 

 

6. What are the timelines that students are expected to follow? 

 

7. What is included in the grading rubric that is used when deterring whether a student is 

going to be granted a credit transfer? 

 

8. Is there a standard timeline for processing requests? If yes, how is the final decision 

relayed back to students, if at all?  

 

9. On what grounds does your institution deny Credit Transfer requests from students? 

 

10. Are there any policy or procedure documents that your staff can use as a reference 

during the Credit Transfer Process? 

 

11. Does your institution conduct any outreach to students regarding credit transfer 

information? 

 

12. How do you think your institution can better assist students who are on OSAP that fall 

below the minimum requirements when granted Credit Transfer? 

 

13. How have your experiences been with the online database, managed by ONCAT, that 

serves as an information hub for credit transfer? 

 

14. Are there any difficulties that your institution routinely encounters with handling Credit 

Transfers? 
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APPENDIX 4 

Overview of Provincial and Survey Data 

 

 
 

 

 

 

  

CAAT First Year Fall 2014 129,670
Number of students invited to 

participate in study
36,001

Number of Unique ID's with a prior PS 

experience 
36,001

93,669
Number of survey respondents 4,099

31,902

Number of ID's with a prior PS in Ontario 

at a Pub Funded institution
30,474

5,527

Number of survey respondents with 

prior PS in Ontario publicly funded 

institution

3,085

1,014

Number of ID's that requested a 

transcript
17,515

12,959
Number of survey respondents who 

applied for credit transfer
1,216

1,869

Number of ID's that requested a 

transcript, presumably for the purpose of 

Credit Transfer

11,697 5,818

Number of survey respondents enrolled 

in Certificate, Diploma, Advanced 

Diploma who applied for credit transfer

1,065         151

Provincial Data Survey Data

Note: 1,220 students were enrolled in a degree program, while 4,598 were enrolled in a 

graduate certificate program - a transcript request for these groups is thought to represent 

prior program completion as opposed to credit transfer.

Note: Of those that reported applying for credit transfer, 107 students were enrolled in a degree 

program, while 44 were enrolled in a graduate certificate program.
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APPENDIX 5 

Survey Participation Rates 

 

Region College 

 

Number  

Study 

Population 

Percent  

Study 

Population 

 

Number  

Survey 

Respondents 

Percent  

Survey 

Respondents 

Institutional 

Participation 

Rate 

Central 

College 1 

 

2148 6.0% 

 

247 6.0% 11.5% 

College 2 

 

4387 12.2% 

 

494 12.1% 11.3% 

College 3 

 

1900 5.3% 

 

239 5.8% 12.6% 

College 4 

 

3932 10.9% 

 

393 9.6% 10.0% 

College 5 

 

3508 9.7% 

 

218 5.3% 6.2% 

College 6 

 

2535 7.0% 

 

295 7.2% 11.6% 

Central Region 

 

18410 51.1% 

 

1886 46.0%   

Eastern 

College 1 

 

1982 5.5% 

 

294 7.2% 14.8% 

College 2 

 

1081 3.0% 

 

140 3.4% 13.0% 

College 3 

 

726 2.0% 

 

53 1.3% 7.3% 

College 4 

 

459 1.3% 

 

59 1.4% 12.9% 

College 5 

 

1240 3.4% 

 

163 4.0% 13.1% 

Eastern Region 

 

5488 15.2% 

 

709 17.3%   

Northern 

College 1 

 

830 2.3% 

 

130 3.2% 15.7% 

College 2 

 

364 1.0% 

 

80 2.0% 22.0% 

College 3 

 

275 0.8% 

 

27 0.7% 9.8% 

College 4 

 

668 1.9% 

 

101 2.5% 15.1% 

College 5 

 

264 0.7% 

 

42 1.0% 15.9% 

College 6 

 

435 1.2% 

 

39 1.0% 9.0% 

Northern Region 

 

2836 7.9% 

 

419 10.2%   

Western 

College 1 

 

2280 6.3% 

 

283 6.9% 12.4% 

College 2 

 

2809 7.8% 

 

267 6.5% 9.5% 

College 3 

 

616 1.7% 

 

95 2.3% 15.4% 

College 4 

 

2031 5.6% 

 

166 4.0% 8.2% 

College 5 

 

1531 4.3% 

 

196 4.8% 12.8% 

Western Region 

 

9267 25.7% 

 

1007 24.6% 

 

Unreported 

Institution 

 

N/A 

 

78 1.9% 

Overall 22 

 

36,001 100% 

 

4,099 100% 11.4% 
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APPENDIX 6 

 

Strongly Disagree/Disagree: Completing the credit transfer application process was easy to 

understand. Specific comments or concerns: 

Too confusing, not straight to the point 

Faculty knew you could do it but did not know how 

I had to really want to do it. 

No required a lot of time and research 

the lay out doesnt include all colleges 

It was hard finding matching classes 

No explanation given  I had to wait until classes started 

Didn't know I had to provide a course description of precious courses.  If I didn't match the courses 

perfectly with previous course description I was denied. 

Process seemed simple, but got different explanations from college staff so it was very confusing 

Teachers at College X Hospitality school kept insisting that courses from CollegeY were not recognized, 

even though currently in the program at College X, we are learning the same curriculum. 

Although the course had been accepted as a transfer, it wasn't necessarily completed 

not enough information was provided or explained 

Hard to understand when staff doesn't even know how to help you 

Too much of the process is up to the discretion of faculty i sent my request too. 

the college should know what transfers and what doesnt 

I found it to be all over the place. It had to be done online. 

It took me a while to figure out how to send it all away to the email given. 

Staff was uninformed 

Sent me back and fourth 

proper form not easily available 

Website details were hard to follow, yet school staff members were knowledgeable and easy to follow. 

too many steps....why am I requesting new transcripts be sent to every department? How can i access 

Course Outlines to see what's in the course? How do I know if I have covered the material if I can't see 

what's in your proposed course? 

I was not given any indication when the communications course was approved or where I was in the 

process for the one nursing course I submitted for transfer credit. 

I was told from my previous school I could just transfer credits and my current school kept saying "No, 

reapply through OntarioColleges" 

aucun credit ma ete transferrer cest ridicule!!! 

very unclear information was provided online about the process 

Getting the data from University was very difficult. They claimed patent protection and every professor 

had to release the information 
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Tres mélangeant, j'ai recus de directive différente et j'ai du faire mes propre demarche pour avoir des 

confirmations. 

For the same reasons as I put before. Contradicting information from each person I spoke to. 

It's hard to pick courses that will match other courses when course outlines have different standards 

across institutions 

It ended up being an easy process but little help was given. 
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APPENDIX 7 

 

Strongly Disagree/Disagree: Completing the credit transfer application process took an appropriate 

amount of time. Specific comments or concerns: 

  

It is the second last week of the semester and I am still trying to transfer credits 

They lost my application. 

Took 7 weeks - approaching midterms during the program 

way to long 

No a lot of chasing had to be done to get process done 

Due to the time I applied, which was before the summer, it took months before I recieved any 

information. 

no, they told me the foirst day of classes. you are not accepted on level 3 and we are not giving you the 

credits 

Took way too long 

Took me weeks to figure out the correct way to do this 

3 months to wait to see if I was accepted to declined is ridiculous!! 

Was asked to fill out form scan it then email it. Opposed to doing it online or any other way that might 

have saved paper even. 

I don't believe i received a response. 

i was sent to multiple faculty members who were confused about the process and some credits still 

have not been transfered 

It is very time consuming to have to fill out the form online, then print it off, sign it, then scan it back 

onto the computer, scan all of your previous course outlines and then attach them all to an email. It 

took me an hour or more. 

It took many contacts with the individual to get everything sorted 

Little response. No one to call. 

many hours on long distance phone call on hold 

too many steps....why am I requesting new trancripts be sent to every department? How can i access 

Course Outlines to see what's in the course? How do I know if I have covered the material if I can't see 

what's in your proposed course? 

It should be automatic as it is in British Columbia where all courses are listed on a university-college 

shared transfer credit website. 

Spent half a day at school in line at the registration office to change things 

aucun credit ma ete transferrer cest ridicule!!! 

I took 3 months to get the data from the university and often it was not in sufficient detail for the 

college to use 

c'était très long presque 1 mois et 2 semaines 

It took much longer because I had to keep going back and forth and changing the application depending 

on who I was talking to. 
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APPENDIX 8 

 

Strongly Disagree/Disagree: Requirements for credit transfer are clearly defined.  

Specific comments or concerns: 

No - they do not have a list set out 

Some of my courses weren't recognized by my current college and I had to repeat them 

No one really knew anything .. 

No had to ask coordinator 

Was not specified anywehre 

Not at all until this point I finis my semester and still my file had not been processed with the credits I 

paid and applied for 

Once in the process it is 

Exceptions are made but not very clear 

There is no specific outline as to what course will be considered for a transfer.  It was a guessing game 

when applying. 

i knew i was eligable but didnt know the actual requirements 

Literally nothing is clear on this topic 

I was told to find a class far outside of my area of study. 

its easy to get transcript but i dont have the damn course outlines 

yes except for which form to use and where to find it 

How can i access Course Outlines to see what's in the course? How do I know if I have covered the 

material if I can't see what's in your proposed course? 

The woman who adjusted my schedule wasn't even sure herself if I was eligible or a transfer credit she 

had to find someone else to help her 

if it was a standard transfer. not true for mature students who have been out of school for many years. 

aucun credit ma ete transferrer cest ridicule!!! 

didnt know if i was supposed to match up the course i had taken to a college X course or how to go 

about the process 

Nothing I read gave me a very good gauge of what would be accepted and what wouldn't be. 

Staff did not know the requirements (ex. when transferring an English credit, I was told completely 

different information by the English department and the Registrar's Office). 

They were too specific 
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APPENDIX 9 

 

Strongly Disagree/Disagree: I had no issues accessing the documentation I needed for credit transfer 

(i.e. transcripts, course outlines). Specific comments or concerns: 

To get course outlines from College X is completely aweful!! course outlines have to be given out by 

only certain faculty members from certain "schools" within the school. For College Y on the other hand 

course outlines are provided on their website for public access. I think the is the best option 

some transcripts from universities are basically little booklets that have to be scanned 

Course outlines where extremely difficult to get a hold of that was specific enough for the 

documentation needed 

Had to wait for teachers to post information 

became costly as you have to print and photo copy multiple times 

It was difficult I had to print them off the internet transfer credit I paid College X to issue them 

Hard to find 

Front desk once told me I could not access my transcript, then days later changed their answer and 

gave it to me anyway..wasting time until the deadline which I made just in time 

it was hard contacting my previous school to access accounts as i forgot paswords bc it wasnt my 

current school anymore 

Obtaining course outlines from U of X is probably impossible. Phoning the university was no help. 

its a pain in the ass to get course outlines 

I had to make a 7 hour drive to obtain transcripts 

I had to search for outlines of the courses I wanted to apply as transfer credits . I did find the ones I 

needed, however I did not keep all my course outlines. I feel postsecondary education should have 

records of students who attended these courses. 

Course outlines were not always available 

too many steps....why am I requesting new transcripts be sent to every department? How can i access 

Course Outlines to see what's in the course? How do I know if I have covered the material if I can't see 

what's in your proposed course? 

The course outlines I was given at College X were not up to date. 

Some course outlines were hard to get 

Fought with both schools over transcripts 

aucun credit ma ete transferrer cest ridicule!!! 

hard to find the proper form to submit 

All documents took many attempts University bumped me from contact to contact and claimed patent 

protection was on all material required by the college 

I had to request from two different departments from my previous institution. One got back to me very 

quickly, the other one took a couple of weeks. 
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APPENDIX 10 

 

Strongly Disagree/Disagree:The financial cost of applying for credit transfer was appropriate. 

Specific comments or concerns: 

Not at all. To transfer 5 credits out of the 12 i took last year, it has cost me over $200. That is 

equivalent to half of my book costs this semster 

I do not believe there should be a cost for credit transfer. 

I hate the fact it seems like I have to pay twice We already pay enough tuition 

$25 per credit is a lot considering i'm paying for the courses anyway. 

Should be free or max the cost of a transcript 

Having a PLAR assessment costs money, this is ridiculous. 

I paid 140 for the advance standing assessment and then I paid extra for my Gened 

I think it's ridiculous that you have to pay for the original schooling--and then pay to prove you've 

already learned the material. 

Too expensive 

Cost should be per application instead of per course. 

New documents were needed at a cost. 

If you are able to get the full course money back weeks after the first day of school after attending 

classes, you shouldn't be unable to get money back for the classes you dropped before the first day 

of classes. 

Why do I have to pay to not take a class? 

Did not like having to pay the fee when there was no guarantee that my transfer would be 

accepted 

Cost was too high particularly when i had to provide all the course outlines and fax/mail them in 

AND particularly since i did not get tuition reduction when i was exempt from course 

Should be free if you paid to send your transcript with Ontario college application 

cost of transcripts for each and every department I want exemptions from? I don't even know 

which transcripts to send, as I don't know what this course covers, so how do I know which of my 

dozen psych courses covered it? 

It should be free and on a standard previously agreed upon transfer list as is in BC. 

The institution should take the money that they are saving from me dropping the course and apply 

it to the credit transfers.  I understand within reason that multiple transfers are costly, but students 

should be offered one chance at the beginning of the program to apply for credit transfers and 

have the cost covered by the educational institution.  School is already quite costly.  Please save 

students money!  :) 

Its the colleges job to help students, it is not acceptable to put a price tag on helping students with 

paperwork 

aucun credit ma ete transferrer cest ridicule!!! 

the fees were not clearly explained. I payed a lot more than what i expected 

There was to physical cost option just consumed weeks of my time 
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Pas acceptable, le fait de ce faire crediter des cours devrait etre gratuit puisque a la fin, je va pas 

participer au cours. Donc ou va le 50$? 

The fact that we have to pay to get the credit transfer and still not get any money back for the 

course we are already paying for as part of our tuition is ridiculous. If we were getting money back 

for not taking the course I'd understand the fee to get a transfer but we don't get money back, we 

still pay the same as someone not getting a transfer credit. 

Although I have a university degree in a similar field, it is MORE expensive for me to complete my 

diploma without repeating unnecessary courses (I have to pay for each transfer credit, and do not 

receive any money back for dropped courses/am not allowed to take additional courses). 

 

  



 
 

Credit where Credit is Due – ONCAT Provincial Study 141 

APPENDIX 11 

 

Strongly Disagree/Disagree:My credit transfer application was processed in an appropriate 

timeframe. Specific comments or concerns: 

They lost my application. I had to resubmit and it took longer than those who applied after the 

first week of class. 

7 weeks into the program - not acceptable, 7 weeks in a class that I should have been exempted 

from 

no should been done before class 

It was the last week of the course that I got the transfer 

Due to the time I applied, which was before the summer, it took months before I recieved any 

information. 

It is not done until today and I g=have finish a semester allready 

It was never done. And I did not receive a response. 

Some were fast, some took weeks for a response. 

it took 3 months 

cannot accurately judge, request too recent, not yet processed 

I still had not heard the status of the one nursing course after 4 weeks. 

I was told a few weeks, it took three months. 

still waiting 

aucun credit ma ete transferrer cest ridicule!!! 

several months to get university documents is inappropriate 

It took more than the 2 weeks I was told it would take. Further more I was not contacted about 

the results of the transfer credits I applied for. I kept having to chase them. 

Took much longer than I was told as was not finished until several weeks into the semester. 

It took three months to receive an answer to my application. 
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APPENDIX 12 - Compendium of institutional practices and procedures 

 
Record Keeping Questions 

 

1. Do you track the number of credits being requested? (Tracking Yes/No) 

2. What type of data do you keep in you records? (Database Management) 

3. What tool(s) do you use to store the data? (Usage)  

4. To what extent are you using the ONCAT database? (ONCAT) 
 

College & Region 

Record Keeping 

1. Tracking 

(Yes/No) 

2. Database 

Management 
3. Usage 4. ONCAT 

Central 

College 1 Yes ID Banner High 

College 2 Yes 
number of  

applications 
n/a Moderate 

College 3 Yes n/a Banner n/a 

College 4 Yes 
Institutions and 

courses  
Banner Moderate 

College 5 No Course; Expiry Date; People Soft High 

College 6 Yes 

Course Equivalency 

Rules, Number of 

requests (approved, 

denied, in-progress) 

reason for denial, 

courses, and 

institutions. 

 

Online High 

Eastern 

College 1 Yes 
Number of requests; 

Response Time 
Excel Low/Limited 

College 2 No n/a n/a High 

College 3 Yes ID n/a Low/Limited 

College 4 Yes 

 credit transfers and 

credit transfer 

applications  

LMS Moderate 

College 5 Yes 

Credits that are 

granted are not 

recorded in a 

database  

People Soft Low/Limited 
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College & Region 

Record Keeping 

1. Tracking 

(Yes/No) 

2. Database 

Management 
3. Usage 4. ONCAT 

Northern 

College 1 Yes 

Only the 

equivalencies granted 

from other 

institutions  

n/a High 

College 2 Yes 

Student ID; Decision;  

Course; Approval 

Duration; 

Date of Approval  

Paper - manually Low/Limited 

College 3 Yes Dates; Equivalencies 

Excel; Student  

Information 

System 

Low/Limited 

College 4 Yes Courses Banner Low/Limited 

College 5 Yes ID; Course 
Student Record 

System 
Low/Limited 

College 6 Yes 
Approvals - Online; 

Denials - Paper 
  High 

Western 

College 1 Yes 

Number of requests; 

turnaround time; 

denials 

Excel Moderate 

College 2 Yes 

number of 

institutions and the 

number of students 

coming  from each 

one; denials 

EDI transcript data Low/Limited 

College 3 Yes Course n/a Low/Limited 

College 4 Yes n/a online tool High 

College 5 Yes Courses; Denials People Soft Moderate 
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Process and Evaluation Questions 

 

5.      How is the application currently being received? (Mode - Online/Paper/Both) 

6.      Who is the first person that receives the credit transfer application? (Recipient) 

7.      Which department evaluates the application? (Department) 

8.      What criteria are considered when evaluating an application? (Criteria) 

9.      Is there a rubric in place to follow when evaluating the application? (Rubric) 
 

College & Region 

Process & Evaluation 

5. Mode 

(online / paper / 

both) 

6. Recipient 
7. 

Department 
8. Criteria 9. Rubric 

Central 

College 1 Online  Student Portal 
Program 

Coordinator 

Course 

Outlines 
No 

College 2 
Paper/  

Online 

Academic Division/ 

Admissions Office 
Faculty 

Course 

Outlines 
n/a 

College 3 paper 
Program 

Coordinator 

Program 

Coordinator 

Transcripts & 

Course 

Outlines 

n/a 

College 4 
Paper &  

online 
Admissions Staff 

program 

Team 

Transcripts & 

Course 

Outlines 

n/a 

College 5 Paper Admissions Staff n/a 
Course 

Outlines 
n/a 

College 6 Online  
Uploaded to 

Student Portal 

Program 

Coordinator 

Course 

Outlines 
n/a 

Eastern 

College 1 Paper 

Pathways and 

Credit Transfer  

Officer  

Full-Time 

Faculty 

Transcripts & 

Course 

Outlines 

n/a 

College 2 Online  Registrar's Office 
Program 

Coordinator 

Transcripts & 

Course 

Outlines 

n/a 

College 3 Paper/Email Registrar's Office Faculty 
Course 

Outlines 
n/a 

College 4 Paper Registrar's Office Faculty 
Course 

Outlines 
n/a 

College 5 paper Admissions Staff 
Program 

Coordinator 

Transcripts & 

Course 

Outlines 

(descriptions) 

n/a 
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College & Region 

Process & Evaluation 

5. Mode 

(online / paper / 

both) 

6. Recipient 
7. 

Department 
8. Criteria 9. Rubric 

Northern 

College 1 email 
Prior Learning 

Coordinator 

Program 

Coordinator 

80% Course 

Similarity; 

Grade min 

60% 

n/a 

College 2 Online  
Pathways  

Officer  

Program 

Coordinator 

Course 

Outlines 
n/a 

College 3 Paper Registrar's Office 
Program 

Coordinator 

Course 

Outlines 
n/a 

College 4 Paper & online 
Credit Transfer 

Office 

Program 

Coordinator 

Course 

Outlines 
n/a 

College 5 Paper Admissions Staff 
Program 

Coordinator 
n/a no 

College 6 n/a Admissions Staff 
Program 

Coordinator 

Course 

Outlines 
n/a 

Western 

College 1 n/a 
Credit Transfer 

Office 

Academic 

Team 

Course 

Outlines 
n/a 

College 2 Paper n/a n/a 
Course 

Outlines 
n/a 

College 3 Online  Registrar's Office 
Academic 

Team 

Course 

Outlines 
no 

College 4 Online  Pathways Officer 
Academic 

Team 

Transcripts & 

Course 

Outlines 

n/a 

College 5 Paper Registrar's Office Faculty 
Course 

Outlines 
n/a 
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Communication Questions 

 

10.  How is information passed between departments? (Between departments) 

11.  How is the student alerted if credit is approved? (With students – approval) 

12.  How is the student informed if credit is denied? (With students – denied) 
 

College & Region 

Communication 

10. Between 

departments 

11. With students 

(approval) 

12. With students 

(denied) 

Central 

College 1 n/a 
Student  

Portal 
n/a 

College 2 
Student  

Portal 

Student  

Portal 
Email 

College 3 n/a 
Student  

Portal 

Student  

Portal 

College 4 n/a 
Student  

Portal 

Student  

Portal 

College 5 n/a 
Student  

Portal 

Student  

Portal 

College 6 online 
Student  

Portal 

Student  

Portal 

Eastern 

College 1 
College shared  

drive 

Email & Student 

Portal 
E-mail 

College 2 n/a 
In person/ 

Email 
Email 

College 3 n/a 
Email from  

Dean 
n/a 

College 4 n/a n/a n/a 

College 5 n/a n/a n/a 
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College & Region 

Communication 

10. Between 

departments 

11. With students 

(approval) 

12. With students 

(denied) 

 

 

 

Northern 

 

 

College 1 n/a 
Student  

Portal 
n/a 

College 2 n/a E-mail n/a 

College 3 n/a in person n/a 

College 4 n/a E-mail n/a 

College 5 

 
n/a Email Email 

College 6 n/a 
Student  

Portal 
n/a 

Western 

 

College 1 
n/a 

Student  

Portal 

Student  

Portal 

College 2 n/a 
Student  

Portal 
Email 

College 3 
Online and through 

email 

Student  

Portal 

Student  

Portal 

College 4 
Online  

Portal 

Student  

Portal 

Student  

Portal 

College 5 n/a Email Email 
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Timeline Questions 

 

13.  What is the latest a student can apply for credit transfer? (Submission Deadlines) 

14.  How long are students expected to wait before hearing the results of their application? 

(Evaluation) 
 

College & Region 

Timelines 

13. Submission Deadline 14. Evaluation 

Central 

College 1 Start of Term 1 week 

College 2 Day 10 < 1 week 

College 3 Day 10 <1 week 

College 4 Day 5 n/a 

College 5 2 Weeks n/a 

College 6 No Deadline 10 Business Days 

Eastern 

College 1 4th week of class 10-15 business days 

College 2 Day 10 < 1 week 

College 3 End of Sept. 3 weeks 

College 4 Day 10 10 days 

College 5 Day 10 End of Sept 

Northern 

College 1 No Deadline Day 10 

College 2 Day 10 
dependent on 

submission  

College 3 Day 10 5 days 

College 4 No Deadline No Deadline 

College 5 Day 10 None 

 

College 6 
End of Sept. 1-2 Weeks 
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College & Region 

Timelines 

13. Submission Deadline 14. Evaluation 

 

Western 

College 1 First day of class n/a 

College 2 
 

Day 10- 4th week 
1 week  

College 3 Day 10 Day 10 

College 4 Day 10 2 weeks 

College 5 Day 1 None 
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Documentation Questions 

 

15.  Is there a reference document staff can use to answer student questions? (Staff – Yes/No) 

16.  In what format is the guide available? (Format – Staff) 

17.  Is there a guide or reference document that students can access? (Student – Yes/No) 

18.  In what format is the guide available? (Format – Student) 
 

College & Region 

Documentation Guides 

15. Staff 

(Yes/No) 

16. Format - 

Staff 

17. Student 

(Yes/No) 

18. Format-  

Student 

Central 

College 1 Yes online  Yes Online 

College 2 Yes n/a n/a n/a 

College 3 Yes Online Yes Online 

College 4 n/a n/a n/a n/a 

College 5 Yes Online n/a n/a 

College 6 yes Online Yes Online 

Eastern 

College 1 Yes online Yes Online 

College 2 n/a n/a yes Online 

College 3 Yes n/a n/a n/a 

College 4 n/a n/a n/a n/a 

College 5 yes Online yes Online 
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College & Region 

Documentation Guides 

15. Staff 

(Yes/No) 

16. Format - 

Staff 

17. Student 

(Yes/No) 

18. Format-  

Student 

Northern 

College 1 Yes n/a Yes n/a 

College 2 Yes Paper yes Online 

College 3 Yes n/a Yes Online 

College 4 Yes n/a n/a n/a 

College 5 

 
Yes n/a n/a n/a 

College 6 Yes n/a n/a n/a 

Western 

 

College 1 

 

Yes Online Yes Online 

 

College 2 

 

n/a n/a n/a n/a 

College 3 Yes Paper n/a n/a 

College 4 Yes n/a n/a n/a 

College 5 Yes Online n/a n/a 
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Outreach Questions 

 

19.  When do you reach out to students with credit transfer information? (Time) 

20.  How do you provide credit transfer information to students? (Mode) 

21.  What type of information is provided to the student? (Information)  
 

College & Region 

Outreach 

19. Time 20. Mode 21. Information 

Central 

College 1 
Confirmation to 

Program 
E-mail Postcards 

College 2 
Confirmation to 

Program 
Paper / Online n/a 

College 3 
Confirmation to 

Program 
E-mail eligibility status 

College 4 Admissions Package email n/a 

College 5 Admissions Package paper n/a 

College 6 Applications Paper Inform about portal 

Eastern 

College 1 
Fixed - Orientation 

webpage 
Online n/a 

College 2 During Applications paper n/a 

College 3 Ongoing n/a 
Registrar being open 

late 

College 4 Admissions Package Paper 
Contacts; and  

How to Apply 

College 5 Ongoing online n/a 
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College & Region 

Outreach 

19. Time 20. Mode 21. Information 

Northern 

College 1 Admissions Package Paper office location 

College 2 
Confirmation to 

Program 
E-mail 

Information Card; 

FAQ link; 

How to guide 

College 3 Admissions Package Paper 
Pathways with local 

University 

College 4 Registration E-mail GNED Exemptions 

College 5 Orientation In Person n/a 

College 6 Orientation In Person n/a 

Western 

College 1 n/a n/a n/a 

College 2 none n/a n/a 

College 3 During Applications email eligibility 

College 4 n/a 
posters/ 

brochures 
n/a 

College 5 
Upon receipt of 

transcript 
n/a n/a 
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Alerts and Assistance Questions 

 

22.  Is there anything in place to alert you when students drop to part-time status? (Flags) 

23.  Is the financial aid office a part of the credit transfer process? (OSAP) 

24.  Are there any specific offices other than the OSAP office that advocates on behalf of 

student, i.e., Aboriginal Affairs, Mature Students? (Other) 

25.  Are there any commonly encountered concerns regarding credit transfer? (Concerns) 
 

College & Region 

Alerts& Assistance Difficulties 

22. Flags 23. OSAP 24. Other 25. Concerns 

Central 

College 1 n/a n/a n/a 
Jumpstart students can't apply 

until the fall 

College 2 n/a n/a n/a reporting  

College 3 n/a n/a n/a out of province requests 

College 4 n/a Yes n/a accessing university outlines 

College 5 n/a n/a n/a inconsistencies across faculties 

College 6 n/a n/a n/a 
access to transcripts and 

outlines 

Eastern 

College 1 Yes n/a n/a 
volume, when combined with 

manual process  

College 2 n/a n/a n/a need for automation 

College 3 n/a n/a n/a 

consistency of electives across 

all institutions; English and 

Math, specifically 

College 4 n/a n/a n/a 
process consistency across 

institutions 

College 5 n/a n/a n/a 
Process based problems; 

streamlining. 
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College & Region 

Alerts& Assistance Difficulties 

22. Flags 23. OSAP 24. Other 25. Concerns 

Northern 

College 1 n/a n/a n/a 

Lack of communication 

between Registrar and 

admissions advisors 

College 2 n/a Yes n/a Access to course outlines 

College 3 n/a n/a n/a ---- 

College 4 n/a n/a n/a 

Access to course outlines; and 

awareness of other college 

practices 

College 5 

 
n/a n/a n/a consistency 

College 6 

 
Yes Yes n/a university "buy-in" 

Western 

College 1 n/a n/a n/a   

College 2 n/a n/a n/a university "buy-in" 

College 3 n/a n/a n/a 
need for automation; handling 

of GNEDS 

College 4 Yes n/a n/a 

new additions and cross 

referencing the mapping to us 

from other institutions 

College 5 n/a n/a n/a 
communication between 

faculty and registrar’s office  
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Summary of Best Practices 
 
Overall, institutions must continue to track the data elements available across the various 

stages of the credit transfer process.  

 

Record Keeping  

A number of institutions are recording the receipt of an application along with the course name 

and whether an approval was granted; however, institutions should include the reason for 

rejection (where applicable), the approval date and duration of the approval. While most of the 

colleges are using a Banner information system to capture this data, some colleges are not, 

which is why the best practice for using to store the data is any system that allows for the quick 

extraction of data. As a minimum, the data should be linked to the student 

registration/enrolment records.  

 

Process and Evaluation 

One of the best ways to track data is to receive this information through an online portal of 

some nature. By establishing an online portal, the information can easily be passed on to the 

program coordinator, as they have been identified as the best person to evaluate the 

application. When evaluating the application, coordinators should be comparing course 

outlines, with no exceptions, along with original student transcripts to ensure that a minimum 

grade of 60% was achieved. There was much variation in assessment criteria in terms of 

accepting photocopied transcripts as well as accepting program descriptions in place of full 

outlines. In order to improve the consistency of student experiences, neither of these decisions 

should exist. Also, should someone other than the program coordinator be evaluating the 

application, a rubric outlining these standards should to be created. At present, no such rubric 

exists.  

 

Outreach, Communication and Timelines 

Another benchmark that would aid in the consistency of experiences is aiming to ensure that all 

students submit their applications before the first day of class. Currently, most institutions 

abide by a day 10 deadline. Institutions should aim to provide incoming student with relevant 

credit transfer information with their application and confirmation packages. Similarly, multiple 

follow-up e-mails during the summer months were highly supported within the student focus 

groups. Receiving applications before the first day of class minimizes unnecessary attendance in 

class from students that are granted credit. Institutions should aim to have a response back to 

student within the first ten days of class, and preferably the first week.  

 

Having the ability to relay information back and forth quickly between departments once the 

application is received allows for faster turnaround time. There is currently no set way on how 

to pass credit transfer information between the various departments. Some colleges are opting 

to use an online portal, while others are primarily using e-mail. As a minimum, colleges should 

deviate as much as possible from using paper hardcopies. One of the reasons why it is 

important to use online and web based portals is because it allows for the decision to be 

relayed back to the student in a shorter time period. Whether the decision is an approval or 
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rejection, it must be relayed back to the student promptly so that there is no wavering in the 

decision to continue attending class. Also, in the event that a credit transfer application is 

denied, a reason should always accompany the decision.  

 

Reference Documents and Alerts 

Credit transfer reference guides was something highly sought after, but very rarely available, 

for students as well as staff and faculty. A frequently asked questions page available online, 

through the student portal, or as a link on program pages can be easily referenced by all parties 

should a question arise. Currently, very few institutions have reference materials for students 

or staff to refer to when needed. One sample question on this FAQ page, in addition to fees, 

contacts and required documents, is eligibility criteria. For example, students that are on 

governmental assistance programs (OSAP) may not be aware of the implications if they drop 

down from full-time to part-time status. Informing ‘at-risk’ populations that they will need to 

check with additional departments should a successful application follow will reduce funding 

status concerns. Currently there very few checks in place for populations such as those on 

OSAP. 

 

Common Difficulties 

The last question addressed in the compendium was whether there were any additional 

concerns regarding credit transfer. Overall, most institutions either mentioned the need for 

more “university buy-in” or for more consistency with respect to evaluation metrics. Registrars, 

students in focus group sessions, as well as within the survey responses all addressed 

frustration with the varying ways credit assessed.  

 

 


